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1. Key points and recommendations for next steps 
 
• There needs to be recognition by all policy makers and practitioners that every child is 

part of a global society.  The children’s workforce needs support to respond to this. 
• There needs to be greater understanding by policy makers within DfES on the meaning 

of the global dimension to education and the practice which has developed around this 
over a long period of time. 

• Ongoing discussions are needed around the relationship between ECM and the global 
dimension, including how the 5 ECM outcomes and the 8 concepts of the global 
dimension1 challenge each other. 

• The Ofsted Self Evaluation Framework (SEF) provides an important place for ECM and 
the global dimension to be brought together.  Work needs to be done to support 
schools to make use of this opportunity. 

• School governors take ECM seriously so ECM provides an important way in for 
explaining the global dimension to them. 

• ECM is strongly linked to the Convention on the Rights of the Child (UNCRC), but does 
not use the language of rights. The UNCRC needs to be included explicitly in the 
curriculum and in professional development for the children’s workforce. Article 42 says 
‘States Parties undertake to make the principles and provisions of the Convention 
widely known, by appropriate and active means, to adults and children alike’. 

• The DEA would like to produce two briefing papers, one for DEA members on ECM 
and one for policy makers on how the global dimension contributes to ECM. 

• All stakeholders need to develop and promote evidence that demonstrates how the 
global dimension is key to ECM policies and programmes. 

• DfES to provide a list of people and/or institutions/teams for DEA and its members to 
work with on ECM at a national, regional and local level. DfES to identify appropriate 
mechanisms to ensure that the global dimension is reflected in ECM policy. 

• DfES to identify appropriate resources to support the global dimension within ECM. 
• Professional development is needed for policy makers and practitioners on the global 

dimension to ECM. 
 

                                                
1 Global citizenship, Conflict resolution, Social justice, Values and perceptions, Sustainable development, 
Interdependence, Human Rights and Diversity as outlined in Developing the global dimension in the school 
curriculum (DfES et al, 2004) 
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2. Background to the seminar  
 
The DfES International Strategy, ‘Putting the World into World-Class Education’ (DfES, 
2004) includes the priority ‘To instil a strong global dimension into the learning experience 
of all children and young people’. 
 
Due to the importance of the Every Child Matters agenda for the learning experience of all 
children and young people, it was agreed that DEA should arrange a seminar, with the 
support of the DfES ‘To identify the relationship between the Global Dimension to 
Education (GD) and the DfES Every Child Matters (ECM) agenda’.  This seminar would be  
part of a longer term local, regional and national response to the interrelationship between 
the GD and ECM. 
 
Invitees included key representatives from DfES, DFID, QCA, Ofsted, NCSL, TDA, 
SSAT, subject associations, local authorities, regional global dimension co-ordinators 
(Enabling Effective Support), local and community organisations, development 
NGOs and universities. 
 
 
 
Glossary of terms and abbreviations 
 
DEA – Development Education Association.  The DEA is the national umbrella association 
promoting a greater understanding of global and international development issues within 
education.  It was established in 1993 and has 250 member organisations covering all 
sectors of education and a range of civil society bodies. 
 
ECM – Every Child Matters 
 
GD – Global Dimension. “Including a global dimension in teaching means that links can be 
made between local and global issues. It also means that young people are given 
opportunities to critically examine their own values and attitudes; appreciate similarities 
between people everywhere, and value diversity; understand the global context of their 
local lives; and develop skills that will enable them to combat injustice, prejudice and 
discrimination. Such knowledge, skills and understanding enables young people to make 
informed decisions about playing an active role in the global community'  (p2, Developing a 
global dimension in the school curriculum, DfES, 2005). 
 
The international dimension refers to institutional linkages between countries lead to 
learning about another locality; intercultural understanding; and sharing of particular areas 
of educational practice between institutions. 
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3. Structure of the seminar 
 
Participants (see list in Appendix B) were sent information in advance of the seminar to 
discuss with colleagues and their networks, this included  the DEA’s ‘The Global 
Dimension and Every Child Matters -  Starting Points’ (Appendix A) and North West Global 
Education Network’s draft paper on ‘Mapping the Global Dimension (GD) to the Every 
Child Matters (ECM) Outcomes Framework’ (Appendix D). 
 
The seminar began with 3 presentations: 
• Jo Hawley (DfES) on ‘Introduction to ECM and the Five Outcomes’ 
• Pete Coulson (Wigan LA) on ‘Widening horizons, a local authority view’ (Appendix E) 
• Rob Unwin (Sheffield Development Education Centre) on ‘How an external 

organisation is supporting schools to respond to the needs of children and young 
people’ (Appendix F) 

 
Participants divided into groups to discuss the following: 
A. How can the ECM outcome on positive contribution to society be linked to young 

people seeing themselves as active global citizens? 
B. How can the Global Dimension contribute to young people being healthy? 
C. How can the Global Dimension contribute to young people staying safe? 
D. How can ECM contribute to young people’s economic well-being in the context of a 

global society? 
E. How does Global Dimension contribute to pupils’ enjoyment and achievement? 
F. What are the links in the underpinning values of ECM and Global Dimension? 
 
Opportunities were provided for participants to contribute written comments and ideas for 
ways forward. 
 
A plenary discussion on the outcomes of the groups and next steps was held at which it 
was agreed that this was just the start of a conversation and more discussion and debate 
is needed at all levels and in all regions. The DEA proposes to develop briefing paper for 
particular audiences.  
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4. Points arising from the seminar: 
 
General comments about ECM 
• Adults Matter Too. When developing Children and Young People’s Plans, there is a 

danger that people forget about the needs of adults who work with children due to the 
focus on children.  

• Children themselves need to know about and understand ECM. 
• There is a danger that every child that has problems matters, this is only partially 

alleviated by the focus on prevention.  
• Some children matter more than others in this agenda.  There needs to be further 

support for vulnerable children such as asylum seekers. 
• How much is ECM a management tool and how much is it a learning tool? 
• There need to be messages from DfES to LAs and schools. Encouragement to 

approach ECM as an integrated whole. 
• The ECM indicators are largely quantitative, to be meaningful, they need to be 

qualitative – the SEF provides an opportunity here. 
• Testing and schooling puts people off life long learning. 
 
General comments about ECM and the GD 
• Children are growing up in a globalised world so the GD is at 

the heart of it. In ‘insular areas’, widening horizons is 
essential.  

• Neither children or adults know what these children will face 
when they grow up, uncertainty is the only thing we can be 
sure of.  

“we identified the 
global dimension not 
as luxury, but as a 
need” 
Pete Coulson, Wigan 
Local Authority 

• There is a tension between individual needs and society’s needs. The good of society, 
not just of individuals needs to be considered.  

• ECM is strong on children in their families, needs more work on children and families in 
their community/wider society. 

• The NWGEN’s document mapping the ECM outcomes against the GD (Appendix D) 
was found to be useful, although a suggestion was made that it would have been 
clearer if the GD was mapped against the aims of the outcomes rather than the 
judgments. 

• For some NGOs there is a challenge in the way ECM is flipping things over, starting 
with children. ECM means that those working in DE need to reconsider the language 
they use. 

• Development education has a tradition of creative, participative, active learning. A child 
centred, active, participative pedagogy links ECM and GD. 

• There is a diversity of communities within the UK, it is highly complex.  How young 
people see themselves is very important. 

• People need help to make connections. The GD can make the 5 outcomes coherent. 
Everything is linked, one ECM outcome is achieved by doing another, for example, 
positive contribution is strongly linked to enjoy and achieve. Links to be made between 
8 GD concepts2 and the 5 ECM outcomes. The GD can add coherence and provide a 

                                                
2 Global citizenship, Conflict resolution, Social justice, Values and perceptions, Sustainable development, 
Interdependence, Human Rights and Diversity as outlined in Developing the global dimension in the school 
curriculum (DfES et al, 2004) 
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framework of interconnectedness. There is a need for joined-up thinking in schools, 
e.g: between bullying and sustainable development. The Ofsted SEF provides a 
framework for this. 

• ECM initiative is maturing. The GD and ECM's relationship can contribute to this 
process and vice versa. The ECM outcomes challenge the 8 GD concepts and the GD 
concepts challenge the ECM outcomes.  All those involved need to reflect on the 
implications of this.  We need more critical engagement with the issues. 

• There are four rights but only one responsibility in the 5 outcomes. Seeing ECM with a 
human rights perspective can emphasise children’s understanding of the relationship 
between rights and responsibilities (see Rights Respecting Schools in Hampshire at 
www.unicef.org.uk/teacherzone). The UN Convention on the Rights of the Child, needs 
to be included explicitly in the curriculum. As outlined in Article 42 [States Parties 
undertake to make the principles and provisions of the Convention widely known, by 
appropriate and active means, to adults and children alike.] 

• There needs to be more coherence and quality in the plethora of school linking and 
awards schemes being promoted by DfES, DFID & British Council. Further thought 
needs to be given to how these influence children’s learning, eg: teachers who do 
Teacher International Professional Development need opportunities to feed back to 
other departments. 

• If every child matters globally as well as locally and nationally, this has major 
implications for education in the UK 

• Governors are focused on ECM, more could be done on the GD with governors. 
• The whole children’s workforce need professional development on the GD, not just 

those working in the formal curriculum. 
• We need good powerful examples to be sent out to schools, about how the GD can 

contribute to the 5 outcomes. The Ofsted SEF is an important tool for demonstrating 
the value of the GD. 

• A GD to ECM needs to show it enhances learning attainment and achievement. 
• Methodologies such as futures education and P4C are valuable. 
• Adults matter too - in practice not all practitioners are working towards all 5 outcomes, 

this is problematic 
• The curriculum is important.  ECM must influence learning. 
• Would like to see children and young people involved in this process of finding the 

links. 
• ECM and GD agenda has more opportunities in primary than secondary schools? Or 

just different opportunities? 
• Young people and children need opportunities to think … to learn the skills of 

responding to complex issues.  The GD is integral to many aspects of the ECM agenda 
eg about food [health], energy [wellbeing], climate change [safety]. 

• There is important work to be done with LAs  
• Extended schools provide important opportunities 

for the GD, eg; Development Education Centre, 
South Yorkshire have projects working on cultural 
awareness and global issues with parents and out 
of school clubs 

 

Sheffield Children and Young 
People’s Plan now includes:  
“opportunities to extend their 
understanding and skills in 
meaningful local to global 
contexts” under Enjoy & Achieve 
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Comments about each outcome 
 
Making a positive contribution 
• Children can only have a say if the adults working with them are prepared.  Adults 

need support for this. 
• Children have more information than adults are aware of, the workforce need to start 

from this. 
• Participation is important but it is also important that there is feedback to the children 

about the impact of their participation. 
• The GD and development education offer a lot in terms of active pedagogy. It needs 

to be promoted as an example. 
• Critical engagement, rather than participation for the sake of it is essential. 
• Making a positive contribution is linked to all the outcomes, especially enjoying and 

achieving. 
• All organisations need to include children and young people more in what they do. 
• Making a positive contribution, can really only be fulfilled when a child or young 

person's basic rights are met. 
 
Being healthy 
• There are challenges around seeing the 5 outcomes as an integrated whole, eg: what 

is the role of the Health Services in Enjoy and Achieve? 
• ‘Being healthy’ gives a narrow definition of health, this needs to be broadened to 

incorporate sustainable development. 
• Knowing that the future is uncertain can lead to stress, but developing flexibility and 

adaptability can help alleviate this stress as well as preparing children for an unknown 
and fast changing world. 

 
Staying safe 
• Local - global issues, e.g. bird flu, pandemics, global warming all provide opportunities 

for GD, but we need real education not instructions, getting young people to think, 
investigate etc. 

• Values and perspectives development of GD links to staying safe ie “safe from crime 
and anti-social behaviour” 

 
Economic wellbeing  
• The outcome about economic wellbeing needs to be considered through the lens of 

sustainable development. 
• Children need flexibility and adaptation skills to prepare for life in the unknown world of 

15-20 years.  
• What are the skills needed to make choices about issues such as jobs and purchases 

ethically? 
• Young people need to learn how to ensure their economic well-being does not impinge 

on that of others. 
• Social enterprise – enterprise can refer to voluntary or private sector.  Social enterprise 

leads young people to reflect on values. 
• Holistic framework. Decent housing leads to health, safety etc 
• Comparative wellbeing. 
• There is a need to unpick what economic wellbeing means.  It implies that having work 

(or a certain amount of money) is an end in itself. 
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Enjoying and achieving 
• Lifelong Learning is not always attractive, because at school learning is measured by 

testing/exams. 
• Achieving isn’t always about points, it is not easy to assess. 
• There is a need for optimism … enjoyment has a relationship to achievement, but also 

key to enabling positive dispositions and the ability to relate to complexity and even 
harrowing matters in a positive way (not a flippant one). 

• School linking can provide a real context for understanding other communities but there 
needs to be quality in the links 
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Appendix A: 
The Global Dimension and Every Child Matters - Starting 
Points 
 
This paper is intended to act as a stimulus to thinking in advance of the 19 June 2006 
seminar.  The seminar will focus on how policy and practice respond to the fact that every 
child lives in a globalised world and how educationalists work within the framework of ECM 
to take forward the GD to education. 
 
Reflection: issues to consider 
1. There are strong links between the global dimension to education and the 5 ECM 

outcomes as shown by the enclosed paper (‘Mapping the GD to the ECM Outcomes 
Framework’). Which links should be emphasised and what might be added? 

 
2. Every Child Matters advocates an active, participative pedagogy as does the global 

dimension and development education.  How do practitioners and policymakers ensure 
that this aspect of ECM is developed and not lost through a focus on structures and the 
5 outcomes? 

 
3. The new structures resulting from the implementation of the ECM agenda provide 

opportunities for the global dimension.  These might include schools working with 
external agencies; extended schools; what else? 

 
4. In seeing ECM as an opportunity to develop the global dimension to every child’s 

education, how do educationalists also critically engage with the ECM agenda? 
 
5. The 5 ECM outcomes are strongly linked to the UN Convention on the Rights of the 

Child (UNICEF paper). However, ECM itself is not framed within the discourse of 
rights.  What would the implications be of a more rights based approach? 

 
6. Which children are currently excluded, eg: refugees, asylum seekers and pupils with 

English as an additional language?  How can the global dimension to education ensure 
that education is appropriate to every child? 

 
7. Every child in the world matters.  How does education in England respond to this 

challenge? 
 
Action: potential opportunities 
8. QCA have been reflecting on the implications of ECM and the global dimension for the 

curriculum. This is reflected in their new draft aims for the national curriculum 
(enclosed).  A representative from QCA will discuss the curriculum review with 
participants at the DEA schools seminar on 20 June, what issues should be taken to 
this seminar?  What issues could be taken up within QCA in the longer term? 
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9. What could the DfES do to support the connections between ECM and the global 
dimension?  What should be the focus of a future meeting with the wider DfES ECM 
team? 

 
10. What might be included in a briefing document for Children’s Services and other 

key ECM stakeholders on the theory and practice of the global dimension to ECM? 
 
11. What might be included in a briefing document for DEA members on the theory and 

practice of the global dimension to ECM? What new opportunities are opened up for 
DEA members, eg, working with governors; feeding into local authority plans; training 
for teacher and other professionals working with children? 

 
12. What will you do in your work to respond to the connections between ECM and the 

global dimension? 
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Appendix B: 

Participants List    

    

Organisation 
First 
Name Surname Email Address 

African Women's Welfare 
Association Ayoka Project Theresa Shiyanbola   

Bath University Harriet Marshall h.marshall@bath.ac.uk 

Centre for Global Education Margot Brown m.brown@yorksj.ac.uk  

DEA Doug Bourn doug.bourn@dea.org.uk 

DEA Helen Young helen.young@dea.org.uk 

DEA Jennie O'Donovan jennie.odonovan@dea.org.uk 
Development Education Centre 
South Yorkshire Rob Unwin rob.unwin@decsy.org.uk  

Development Education Project Clive Belgeonne clive@dep.org.uk  

DfES Curriculum Division Julie Bramman julie.BRAMMAN@dfes.gov.uk 
DFES/DWP Joint Interntional 
Unit Anne Kubiak anne.KUBIAK@dfes.gsi.gov.uk 
DFES/DWP Joint Interntional 
Unit Madhuri Vadgama madhuri.VADGAMA@dfes.gsi.gov.uk 

DfES Robert Scott robert.SCOTT@dfes.gsi.gov.uk 

DfES ECM team Jo Hawley jo.HAWLEY@dfes.gsi.gov.uk 

DfES ECM team Miranda Pascal miranda.PASCAL@dfes.gsi.gov.uk 

DfES International Unit Judith Grant judith.GRANT@dfes.gsi.gov.uk 

DfES International Unit Natasha Khan-Qureshi Natasha.KHAN-QURESHI@dfes.gsi.gov.uk  

DfES International Unit Josphine Howarth josephine.HOWARTH@dfes.gsi.gov.uk 

DFID Diana Dalton d-dalton@dfid.gov.uk 

East Anglia Development 
Education Network (EADEN) Shelia Tucker sheila.tucker@dsl.pipex.com 

East Midlands Network for 
Global Perspectives in Schools 
(EMNGPS) Cathryn Gathercole cathryn.gathercole@skillshare.org  
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Enabling Effective Support for 
the Global Dimension in the 
South West Ben Hartshorn benhartshorn@yahoo.co.uk  

Geographical Association David Lambert davidlambert@geography.org.uk  

Global Education Milton 
Keynes Rosemary Clarke info@gemk.org.uk 

London and the South East 
Region - Global Dimension 
(Laser GD) Angus Willson angus.willson@btinternet.com  

North London Schools 
International Network Anne Roots anne.roots@barnet.gov.uk 

North West Global  
Education Network (NWGEN) Eddy Richards globaldimensionNW@fireflyuk.net  

Ofsted Leszek Iwaskow leszek.iwaskow@ofsted.gov.uk 

One World Network North East Pam Barmby pambarmby@msn.com  

Oxfam Moira Faul MFaul@Oxfam.org.uk  

QCA John Crookes crookesj@qca.org.uk 

Save the Children Andrew Hutchinson a.hutchinson@savethechildren.org.uk  

Save the Children Ruth Crawford r.crawford@savethechildren.org.uk 

Southern Narratives Nana Sekyiamah nana@southernarrative.co.uk 
Specialist Schools and 
Acadamies Trust Kathy Wickstead KathyW@ssatrust.org.uk  

UNICEF Heather Jarvis heatherj@unicef.org.uk  
West Midlands Coalition for 
Essential Learning Scott Sinclair scott@tidec.org  

Wigan LA Pete Coulson p.coulson@wiganmbc.gov.uk  

Yorkshire and Humber Global 
Schools Association Ray Kirtley r.kirtley@hull.ac.uk  

  Harm-Jan Fricke hjfricke@btinternet.com  
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Appendix C:  
Key contacts and websites 
 
Doug Bourn 
Director 
Development Education Association 
1st floor River House, 143-145 Farringdon Road, London EC1R 3AB 
Tel: 020 7812 1282 
doug.bourn@dea.org.uk  
www.dea.org.uk  
 
www.globaldimension.org.uk is a website for teachers which brings together the best in 
global dimension publishing.  ‘Developing the global dimension in the school curriculum’ 
can be downloaded from this site. 
 
Judith Grant 
DfES/DWP Joint International Unit 
Room 413, Caxton House, Tothill Street, London SW1H 9NA 
Tel: 020 7340 4332 
judith.grant@dfes.gsi.gov.uk  
www.dfes.gov.uk  
 
www.globalgateway.org/Default.aspx?page=624 is the home of ‘Putting the World into 
World-Class Education’. 
 
www.everychildmatters.gov.uk This site has been developed and is managed by the 
DfES around cross-Government working with local partners to achieve better outcomes for 
children and young people.  
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Appendix D:  
North West Global Education Network’s draft paper on 
‘Mapping the Global Dimension (GD) to the Every Child 
Matters (ECM) Outcomes Framework’ 
 
(see separate document) 
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Appendix E:  
PowerPoint presentation:  Pete Coulson (Wigan LA) on 
‘Widening horizons, a local authority view’ 
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Appendix F: 
PowerPoint presentation: Rob Unwin (Development Education Centre, 
South Yorkshire) on ‘How an external organisation is supporting 
schools to respond to the needs of children and young people’ 
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