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Appendix D: North West Global Education Network’s draft paper on ‘Mapping the Global Dimension (GD) to the 
Every Child Matters (ECM) Outcomes Framework’ 

Section A:  Explanation of the Map 

1.  Introduction 

Purposes 
o Start the process of identifying ways that a global dimension (GD) could help schools achieve ECM outcomes. 
o Consider what services would be needed to help schools achieve ECM outcomes by implementing the global dimension. 
o Assess the extent to which NWGEN participants could provide those services. 

Contributors 
The North West Global Education Network (NWGEN) identified the need to develop this tool and appointed a co-ordinator to harness inputs from the 
Development Education Centres (DECs) within the region.  This was a short project, undertaken from February to April 2006, allowing consultation with only 
a limited number of people and organisations in the time available. It’s important to emphasise that this is the start of a process.  Hopefully, this document can 
be disseminated more widely in future – especially to get inputs and views from teachers and Local Authority personnel, as well as from other voluntary sector 
organisations - and it will evolve over time. 

Other sources 
In addition to contributions made by the DECs, the map includes work or ideas drawn from or inspired by: 

 The Knowledge and Understanding, Skills, Values and Attitudes in Oxfam’s Curriculum for Global Citizenship1. 
 DfES’s guidance document for the Global Dimension2. 
 DfES’s action plan for Sustainable Development3. 
 UNICEF’s leaflet4 mapping the ECM outcomes to the UN Convention on the Rights of the Child (UNCRC) Articles. 
 PowerPoint presentation developed by Sheila Tucker, East Anglia Development Education Network (EADEN) Co-ordinator. 
 PowerPoint presentation developed by Clive Belgeonne, Manchester Development Education Project 
 The first draft of a paper by Peter Brett5, St Martin’s College. 

                                                
1 Education for Global Citizenship – A Guide for Schools, Oxfam GB (2006) 
2 Developing the global dimension in the school curriculum, DfES (March 2005) 
3 Sustainable development action plan for Education and Skills, DfES (September 2003) and Learning for the Future – The DfES Sustainable Development Action Plan 
2005/06, DfES (2006) – can de downloaded from www.dfes.gov.uk/aboutus/sd/actionplan.shtml 
4 Every Child Matters - The 5 Outcomes and the UN Convention on the Rights of the Child (UNCRC), UNICEF UK; can be downloaded from www.unicef.org.uk/tz 
5 Every Child Matters:  What it means for Citizenship teachers, Peter Brett, St Martin’s College; first draft of a discussion paper, originally downloaded from the CitizEd web 
site (www.citized.info) but no longer available from there (as of 29/3/06). 
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2.  The ECM Outcomes Framework 
 
The following “map” relates to version 2.0 of the Outcomes Framework published with “Every Child Matters:  Change for Children”, 1st September 2005.  A 
black and white version is included as Appendix 1, and a colour version can be obtained by going to www.everychildmatters.gov.uk/aims/outcomes/ and 
downloading the Outcomes Framework document (bottom of the web page). 
 
Five overarching Outcomes 
ECM has five broad categories of Outcomes for measuring the quality of service: 

o Be healthy 
o Stay safe 
o Enjoy and achieve 
o Make a positive contribution 
o Achieve economic well-being. 

Within each Outcome category there are five aims.  The map is structured into six sections.  The first five sections are the five ECM Outcomes, with the aims 
listed at the top of each section.  The sixth section explores wider relationships between ECM and the GD (see ”Other reactions to ECM”, in 3). 
 
Inspection Judgements and the School Self-Evaluation procedure 
Many schools are focussing on the “Inspection Judgements”, rather than the overall Outcomes or the targets and indicators.  It is these that they understand 
they will be expected to show at Ofsted inspections and in their school development plans and through their self-evaluation documents.  Therefore, this map is 
based on the judgements. 
 
 
3.  The Map 
 
The term “map” is used to mean slightly different things in different contexts.  Sometimes, it means merely a description of what exists – an overview of the 
field.  Here it implies a relationship, where the ECM Outcomes are related to GD Outcomes and actions. 
 
The Map starts on page 4, and is in the form of a 4-column table: 
 
1st column:  ECM Judgements 
This includes all the ECM Judgements, beneath each of the 5 Outcomes.  The wording is taken from the ECM Outcomes Framework. 
 
2nd column:  GD activities / approaches 
Where relevant, this lists generic and specific activities that are typical of global dimension work and which might help to achieve the ECM judgement.  Some 
of the activities in this column are not necessarily only undertaken within a global dimension curriculum.  For example, bullying or anti-racist work or 
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environmental activities may well be carried out with no global dimension at all, though they might also be an intrinsic part of a global dimension activity.  It 
is for this reason, that the third column is included. 
 
3rd column:  GD targets 
GD-relevant outcomes and targets are listed.  An attempt has been made to identify only the most relevant targets – it’s possible to link almost any school 
activity to almost any global dimension target, with some flexible and imaginative thinking! 
 
There are two main sources for identifying global dimension outcomes:   
 the bullet points within each of the 8 key concepts outlined in the DfES guidance document for the global dimension; 
 the list of outcomes within a curriculum for global citizenship developed by Oxfam.   
The Oxfam list has been used here because, although it’s for “Global Citizenship”, which is arguably different from the global dimension, it’s broken down 
across six age ranges and by type of outcome and provides an excellent set of outcomes, which are relevant for the global dimension.  A copy of that list is 
provided as Appendix 2. 
 
Key: 
K  =  Knowledge and understanding 
S  = Skills 
V = Values and attitudes 
 
4th column:  Services / action needed 
The 2nd column lists the possible ways that the GD could relate to the ECM Judgements.  All of these activities and approaches are based on the real 
experiences of some DEC staff.  They are, therefore, an indication of what might be needed or planned for should NWGEN wish to offer these approaches to 
schools throughout the region.  This 4th column identifies needs or activities that might be implemented to bring the services to more or all schools. 
 
Other reactions to ECM 
There are other ways of responding to ECM – recommending approaches based on the ECM outcomes but not specifically referring to them.  For example, 
some people are emphasising that the concept of every child mattering should apply to all children in the world – not just in the UK.  This brings in the global 
dimension in a different way.  The last section of the map summarises wider comments of this nature. 
 
 
 
 
Section B:  The Global Dimension / ECM Outcomes Map 
 
The map starts on the next page 
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Map of the global dimension onto the ECM Outcomes:  Section 1 - Be Healthy 
Aims: Children and young people are * physically healthy; * mentally and emotionally healthy; * sexually healthy; * living healthy lifestyles * 

choosing not to take illegal drugs. 
ECM Judgements GD activities / approaches GD targets Services / action needed 

1.1 Parents and carers 
receive support to keep their 
children healthy. 

 
* Sessions exploring global perspectives on health could be run with 
parents and carers as part of the Extended Schools Programme (see 
Section 6). 
 

 

1.2 Healthy lifestyles are 
promoted for children and 
young people. 

 
*  Eating healthy foods:  can bring in ethical issues such as Fair 
Trade, eco-miles, locally-grown produce, foods in season. 

*  Concept of ‘healthy lifestyle’:  What do children understand by 
‘lifestyle’ and ‘healthy’?  Compare these values with those of 
children from the South (eg through school link).  How do these 
concepts relate to the concept of ‘development’? 

*  Work on sustainable development, relating the concept of 
‘sustainability’ with ‘health’. 

 

K: Globalisation and interdependence  
K: Sustainable development 
S: Critical thinking 
V: Empathy and sense of common 

humanity 
V: Concern for the environment and 

commitment to sustainable 
development 

 

1.3 Action is taken to 
promote children and young 
people’s physical health. 

 
*  Children can play games and sports from around the world. 
*  ‘Green walks’ encourage children to appreciate their local 
environment and, hence, the global environment – also help to get 
them outside and away from their computer games and the TV. 

*  School grounds work – ditto above. 
*  School looking at ways of increasing pupils walking and cycling to 
school and using cars less. 

 

K: Diversity 
K: Sustainable development 
S: Respect for people and things 
V: Empathy and sense of common 

humanity 
V: Concern for the environment and 

commitment to sustainable 
development 

*  Greater partnerships and 
networking with Healthy 
Schools. 
 
*  Greater partnerships and 
networking with 
environmental organisations 
and initiatives. 
 
*  CPD and INSET that 
focuses on the health values 
of certain pedagogies. 
 
*  Greater analysis and 
understanding within the GD 
movement about pedagogy:  
what kinds of approaches 
produce what kinds of 
psychological and other 
learning outcomes. 
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Section 1 - Be Healthy (continued) 

ECM Judgements GD activities / approaches GD targets Services / action needed 

1.4 Action is taken to 
promote children and young 
people’s mental health. 

 
*  Racism and bullying in schools is detrimental to mental health.  All 
work countering these things is relevant (eg Forum Theatre, anti-
racism work). 

*  Pedagogies that build self-esteem (eg Telling stories). 
*  Pedagogies that encourage inter-personal skills / communication / 
thinking skills (eg. P4C, Circle time). 

*  Initiatives that engage and challenge young people with “real 
issues”6 that are of concern to them.  If pupils can influence matters 
and see change taking place, it can lead to a sense of achievement 
and combat feelings of alienation and helplessness (eg. project-
action work for global citizenship; the ‘Escape to Safety’ multimedia 
exhibition). 

*  Classroom activities that are fun (eg Role plays, simulation 
games). 

*  School Council work on school rules / appropriate modes of 
behaviour / injustice in school contexts. 

 

K: Peace and conflict 
K: Diversity 
S: All – but especially Respect for 

people and things; Co-operation 
and conflict resolution 

V: All – but especially Sense of 
identity and self-esteem; and  
Commitment to social justice and 
equity 

V: Belief that people can make a 
difference 

1.5 Looked after children’s 
health needs are addressed 

 
* Although not completely relevant, providing pupils in Pupil 
Referral Units (PRUs) with basic global citizenship skills goes some 
way towards this Judgement. 
 

 

 
1.6 The health needs of 
children and young people 
with learning difficulties 
and/or disabilities are 
addressed 
 

*  Relationships between such children and other children 
K: Diversity 
S: Respect for people and things 
V: Value and respect for diversity 

 

 
 

                                                
6 Pupils and teachers often talk about “real” issues when they mean issues that are currently in the news or have a direct relationship with their lives, as opposed to theoretical 
matters, based on a text book or fictitious case study. 
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Map of the global dimension onto the ECM Outcomes:  Section 2 - Stay Safe 
Aims:  Children and young people are * safe from maltreatment, neglect, violence, and sexual exploitation; * safe from accidental injury and 

death; * safe from bullying and discrimination; * safe from crime and anti-social behaviour in and out of school; * provided with security, stability 
and are cared for. 

ECM Judgements GD activities / approaches GD targets Services / action needed 

2.1 Children and young 
people and their carers are 
informed about key risks to 
their safety and how to deal 
with them. 

*  Teaching and learning about racism and bullying in school (eg. 
Forum Theatre; Escape to Safety exhibition, using P4C, anti-racism 
work). 

* Work on global tensions, wars and conflicts, terrorism. 
* Conflict resolution at an interpersonal level. 
 

 
K: Peace and conflict 
S: All of them – but especially Co-

operation and conflict resolution 
V: Commitment to social justice and 

equity 
 

2.2 Children and young 
people are provided with a 
safe environment. 

* Tackling racism and bullying in school (eg. Policy development 
through School Councils). 

* Global citizenship work on rights and responsibilities and respect 
for others. 

* Pedagogies that encourage mutual trust and sharing in safety within 
the classroom and school (ie. provide a safe environment for being 
oneself, expressing views and opinions…) 

 

 
K: Diversity 
K: Social justice and equity 
K: Peace and conflict 
S: Respect for people and things 
S: Co-operation and conflict 

resolution 
V: Empathy and sense of common 

humanity 
 

 
2.3 The incidence of child 
abuse and neglect is 
minimised. 
 

  

 
2.4 Agencies collaborate to 
safeguard children according 
to the requirements of the 
current government 
guidance. 
 

* GD organisations are already networking with other voluntary and 
state sector organisations over delivery of the curriculum.  This could 
be extended and the joint nature of support made clearer to schools. 

 

*  Greater partnerships and 
networking with 
organisations that promote 
anti-racism and other forms 
of discrimination. 
 
*  Greater partnerships and 
networking with 
organisations concerned with 
bullying in schools. 
 
*  CPD and INSET which 
focuses on racism, prejudice 
and bullying. 
 
* CPD and INSET on dealing 
with controversial or difficult 
issues in the classroom – 
such as terrorism and asylum. 
 
*  Greater analysis and 
understanding within the GD 
movement about pedagogy:  
what kinds of approaches 
produce what kinds of 
psychological and other 
learning outcomes. 
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Section 2 - Stay Safe (continued) 

ECM Judgements GD activities / approaches GD targets Services / action needed 
 
2.5 Services are effective in 
establishing the identity and 
whereabouts of all children 
and young people. 
 

  

 
2.6 Action is taken to avoid 
children and young people 
having to be looked after. 
 

  

 
2.7 Looked after children 
live in safe environments 
and are protected from abuse 
and exploitation. 
 

* Although not completely relevant, providing pupils in Pupil Referral 
Units (PRUs) with basic global citizenship skills goes some way 
towards this Judgement. 

 

 
2.8 Children and young 
people with learning 
difficulties and/or 
disabilities live in safe 
environments and are 
protected from abuse and 
exploitation. 
 

*  Teaching and learning about disability and bullying in school. 

K: Social justice and equity 
K: Diversity 
S: Ability to challenge injustice and 
inequalities 
V: Empathy and sense of common 
humanity 
V: Value and respect for diversity 
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Map of the global dimension onto the ECM Outcomes:  Section 3 - Enjoy and Achieve 
Aims:  Children and young people * are ready for school; * attend and enjoy school; * achieve stretching national educational standards at 

primary school; * achieve personal and social development and enjoy recreation;  
* achieve stretching national educational standards at secondary school. 

ECM Judgements GD activities / approaches GD targets Services / action needed 

3.1 Parents and carers 
receive support in helping 
their children to enjoy and 
achieve. 

 
* All GD work with teachers in the formal sector can be said to be 
doing this (teachers are carers). 

* School / community work can be important element of GD project 
work – eg school linking, community arts work, Games We Play. 

* GD projects could have greater element of parental involvement eg 
P4C work could be done with families; parents involved in Fair 
Trade events, etc. 

 

  

 
3.2 Early years provision 
promotes children’s 
development and well-being 
and helps them meet early 
learning goals. 
 

* Telling stories. 
* Persona dolls (potential). 
 

K: All (Foundation stage) 
S: All (Foundation stage) 
V: All (Foundation stage) 
 

3.3 Action is taken to ensure 
that educational provision 5-
16 is of good quality. 
 

* All GD work in the formal sector is aiming to ensure this. 
* GD work that includes self-evaluation of ‘quality’. 
* Supporting schools to undertake their school self-evaluations in 
relation to sustainable development and global dimension objectives. 

* NWGEN’s research into the findings in evaluation reports7 starts to 
put the case that GD teaching can improve the quality of educational 
provision. 

K: All 
S: All 
V: All 

 
* Projects could encourage 
greater school/community 
liaison; greater involvement 
of parents in the work. 
 
* We need evidence to show 
that GD work helps to 
provide a high quality 
education and helps to 
deliver good results in SATs 
and Ofsted inspections. 
 
* We need to learn from 
current initiatives within the 
region working with young 
people disaffected with 
schooling:  can a GD 
overcome that attitude to 
school? 
 
 
 
 
 
 

                                                
7 The impact of global dimension teaching on children’s achievement: An exploration to see what can be learned from a review of evaluation and project reports written in 
the NW since 2000, Bob Hirst, NWGEN (April 2006) 
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Section 3 - Enjoy and Achieve (continued) 

ECM Judgements GD activities / approaches GD targets Services / action needed 

3.4 Children and young 
people are enabled and 
encouraged to attend and 
enjoy school and to achieve 
highly. 

 
Pupils often seem to enjoy GD work, perhaps for the following 
reasons: 
*  GD work uses pedagogies which build self-esteem, encourage 
inter-personal skills / communication / thinking skills. 

*  Initiatives that engage and challenge young people with real issues 
that concern them, can lead to achievement that combats feelings of 
alienation and helplessness.  

*  Application of classroom activities that are fun (eg Role plays, 
Earth summits, simulation games). 

*  Different pedagogical styles can engage pupils more disaffected by 
traditional teaching. 

 

S: All, but perhaps especially Ability 
to challenge injustice and 
inequalities? 

V:  All, but especially Belief that 
people can make a difference 

 
3.5 Educational provision is 
made for children who do 
not attend school. 
 

  

 
3.6 All children and young 
people can access a range of 
recreational activities, 
including play and voluntary 
learning provision. 
 

*  Play that is cross-cultural and international (eg Games We Play). 
*  Activities for the Extended School Programme (see Section 6) such 
as after-school clubs (eg. philosophy club; drama/forum theatre 
club).  GD approaches are often lively and fun and lend themselves 
to after-school activity. 

All are possible, but particularly: 
K: Diversity 
S: Co-operation and conflict 
resolution 
V: Value and respect for diversity 

 
3.7Children and young 
people who are looked after 
are helped to enjoy and 
achieve. 
 

* Although not completely relevant, providing pupils in Pupil 
Referral Units (PRUs) with basic global citizenship skills goes some 
way towards this Judgement. 

 

* More CPD and INSET 
opportunities, which 
introduce teachers to 
appropriate pedagogies, such 
as P4C and others.  
 
* We could help schools and 
teachers with evaluation and 
assessment procedures – both 
for pupils and for the Ofsted 
school self-evaluation 
procedure – perhaps 
especially with pupil voice 
and community participation. 
 
* Strategic thinking about 
how GD organisations can 
contribute most effectively to 
the extended school 
programme is needed. 
 
* Greater resources needed to 
provide help to schools in 
pre-and after-school 
activities. 
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Section 3 - Enjoy and Achieve (continued) 

ECM Judgements GD activities / approaches GD targets Services / action needed 
 
3.8 Children and young 
people with learning 
difficulties and/or 
disabilities are helped to 
enjoy and achieve. 
 

*  P4C and other participatory methodologies enable children with 
learning difficulties to participate equally as peers. 

* Work on rights and justice lends itself very well to those facing 
discrimination – education for empowerment. 

Any or all  

 
 
 
 



 
 11 

 

Map of the global dimension onto the ECM Outcomes:  Section 4 - Make a Positive Contribution 
Aims:  Children and young people * engage in decision-making and support the community and environment; * engage in law-abiding and 

positive behaviour in and out of school;    * develop positive relationships and choose not to bully or discriminate; * develop self-confidence and 
successfully deal with significant life changes and challenges; * develop enterprising behaviour. 

ECM Judgements GD activities / approaches GD targets Services / action needed 

4.1 Children and young 
people are supported in 
developing socially and 
emotionally. 

 
* This is common to a great deal of GD work, especially through the 
use of pedagogies that build self-esteem, inter-personal skills, and 
emotional security and expressiveness. 

* Examples include:  P4C, Forum Theatre, Telling stories, the Escape 
to Safety exhibition, Peer education work. 

 

  

4.2 Children and young 
people, particularly those 
from vulnerable groups, are 
supported in managing 
changes and responding to 
challenges in their lives. 

* Escape to Safety exhibition and other work with refugees and 
asylum seekers. 

* Work on bullying and prejudice. 
* Pedagogies that increase self-esteem. 
* Pedagogies that deal with empowering young people to think for 
themselves and make decisions. 

 

 
S: Ability to argue effectively 
S: Respect for people and things 
V: Sense of identity and self-esteem 
V: Concern for the environment and 

commitment to sustainable 
development 

V: Belief that people can make a 
difference 

 

4.3 Children and young 
people are encouraged to 
participate in decision-
making and in supporting 
the community. 

 
* Forum theatre, Earth summits, School Council work etc. encourage 
young people to participate in simulated and real decision-making. 

* Global Citizenship action-in-the-community projects. 
* Environmental projects that start in the local and draw out to the 
global.  This might especially involve school environmental 
assessments, relating to how energy-efficient, clean (from pollution), 
waste reducing, appropriately placed for transport (eg walking, 
cycling, bussing), pleasant to study in, etc., it is. 

* Pupils could be more involved in decisions about school policies, 
such as school travel action plans, plans for international school 
links, anti-discrimination and anti-bullying policies, and so on. 

* Decision-making and considering “community” can be done 
through an existing international or inter-regional school link. 

 

Education to action is a central 
feature of all GD work, so all K, S 
and V apply, but especially: 
S: Critical thinking 
S: Ability to argue effectively 
S: Ability to challenge injustice and 
inequality 
V: Empathy and sense of common 
humanity 
V: Commitment to social justice and 
equity 
  

* Fuller analysis and 
understanding within the GD 
movement about pedagogy:  
what kinds of approaches 
produce what kinds of 
psychological and other 
learning outcomes. 
 
* More CPD and INSET 
opportunities, which 
introduce teachers to 
appropriate pedagogies for 
enabling young people to 
participate and contribute. 
 
* Can the GD movement 
currently offer useful 
processes for dealing with, or 
reducing, bullying in school?  
Is the link between bullying 
and the global dimension 
clear and strong enough for 
this to be an area of 
development within GD? 
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Section 4 - Make a Positive Contribution (continued) 
ECM Judgements GD activities / approaches GD targets Services / action needed 

 
4.4 Action is taken to reduce 
anti-social behaviour by 
children and young people 
 

 
* Anti-bullying, anti-racism, etc. 
*  Pedagogies that seek to increase emotional literacy and self-esteem 
can lead to better behaviour. 

* Work on rights and responsibilities. 
 

S: Respect for people and things 
V: Sense of identity and self-esteem 

 
4.5 Action is taken to 
prevent offending and to 
reduce re-offending by 
children and young people 
 

  

 
4.6 Children and young 
people who are looked after 
are helped to make a 
positive contribution 
 

* Although not completely relevant, providing pupils in Pupil Referral 
Units (PRUs) with basic global citizenship skills goes some way 
towards this Judgement. 

 

 
4.7 Children and young 
people with learning 
difficulties and/or 
disabilities are helped to 
make a positive contribution 
 

* GD work, as above, can be done with this group of young people  
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Map of the global dimension onto the ECM Outcomes:  Section 5 - Achieve Economic Well-being 
Aims:  Children and young people * engage in further education, employment or training on leaving school; * are ready for employment;    * live 

in decent homes and sustainable communities; * have access to transport and material goods; * live in households free from low income. 
ECM Judgements GD activities / approaches GD targets Services / action needed 

 
5.1 Action is taken by 
partners to support families 
in maximising their 
economic well-being. 
 

  
   

5.2 Young people 11-19 are 
helped to prepare for 
working life. 

 
* Work on vocational and enterprise education:  Analysis of different 
roles in society; provision of volunteering opportunities / work 
experience in voluntary sector organisations; ethical considerations 
in relation to career choices. 

* Work on global economics, especially considering the forces that 
drive change, the shifting of economic power to the new growth 
economies rising from the old “South” (eg. India, China), the 
winners and losers as a result of such forces. 

* Work on the role of computers today and in the future, considering 
especially their capacity for international communication and 
networking. 

* In-school projects that generate income or save money in an ethical 
way: eg. Fair Trade tuck-shop / business; recycling of waste; energy 
conservation. 

* Analysis of the purpose of life (!) – how important is money as a life 
goal?  Analysing the relationship between “quality of life” and 
“standard of living”.  Comparing pupils’ hopes with those of young 
people in other countries (eg. through a school link). 

*  Futures education – encouraging young people to imagine better 
future scenarios for themselves, their communities and the world. 

 

K: Social justice and equity 
K: Globalisation and interdependence 
K: Sustainable development 
S: Critical thinking 
S: Respect for people and things 
V: Empathy and sense of common 

humanity 
V: Commitment to social justice and 

equity 
V: Concern for the environment and 

commitment to sustainable 
development 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
* More ideas needed for how 
to deliver the activities 
identified for 5.2 (eg. new 
simulations along the lines of 
“UN Summits”). 
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Section 5 - Achieve Economic Well-being (continued) 

ECM Judgements GD activities / approaches GD targets Services / action needed 
 
5.3 Action is taken to ensure 
that 14-19 education and 
training is planned and 
delivered in a co-ordinated 
way, and to ensure that 
education and training (16-
19) is of good quality. 
 

   
  

5.4 Community regeneration 
initiatives address the needs 
of children and young 
people. 

 
* Work on sustainable neighbourhoods / towns / cities – involving 
(eg.) ‘Planning for Real’ activities.  Comparing local community / 
town / city with others globally, exploring basic needs. 

* Work on ‘Green and open spaces’ – importance of places for 
children to play; importance of young people having access to 
‘nature’ in some form. 

* Lobbying and other participative mechanisms for young people to 
influence the local planning process with sustainability in mind. 

* Extended Schools Programme (see Section 6) provides opportunities 
for greater integration of inter-generational and inter-cultural 
perspectives within the community (LGEC is exploring this idea). 

 

K: Globalisation and interdependence 
K: Sustainable development 
S: Ability to argue effectively 
V: Empathy and sense of common 
humanity 

5.5 Action is taken to ensure 
young people have decent 
housing. 

 
* Analysis of what young people consider to be ‘decent housing’.  
Comparisons with housing conditions and standards globally, 
exploring basic needs. 

* Work on sustainable houses. 
* Lobbying and other participative mechanisms for young people to 
influence the local planning process with sustainability in mind. 
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Section 5 - Achieve Economic Well-being (continued) 

ECM Judgements GD activities / approaches GD targets Services / action needed 
 
5.6 Children and young 
people who are looked after 
are helped to achieve 
economic well-being. 
 

* Although not completely relevant, providing pupils in Pupil Referral 
Units (PRUs) with basic global citizenship skills goes some way 
towards this Judgement. 

 

 
5.7 Children and young 
people with learning 
difficulties and/or 
disabilities are helped to 
achieve economic well-
being. 
 

* GD work, as above, can be done with this group of young people.  
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Map of the global dimension onto the ECM Outcomes:  Section 6 – Beyond the Outcomes 

Issues:  *  Using ECM as the basis for promoting GD ideas; * Relating ECM to other educational initiatives, with relevance to the GD 

Wider arguments about 
ECM and the global 
dimension. 

 
*  The ECM Outcomes make many assumptions about the meaning and received understanding of words and phrases.  Debate about 

meanings could introduce a wider, more global perspective on ECM.  For example: 
* Healthy lifestyles – as well as the usual concepts of health (exercise, eating, drugs, cigarettes), what about spiritual, ethical and 

environmental health? 
* Safety, security and stability – in addition to safety in the school, street and home, it’s possible to consider the threats to children’s 

safety and security of environmental change, world conflict, terrorism, pollution, and so on. 
* Economic well-being – this requires a fascinating and very relevant debate about the role of money in one’s life, realistic goals for 

standards of living, the difference between need and greed, and the relationship between wealth, happiness and fulfilment. 
* Ready for employment – does this mean having the right skills and aptitude to do the jobs the nation thinks it needs or the global 

economy dictates, or having maturely considered all options and the way one’s method of earning a living can fit with one’s political 
and ethical values in a global society? 

*  Sustainable communities – reference to this as an aim within “Section 5 – Achieve Economic Well-being” suggests an emphasis on 
economic sustainability, but it offers a direct link with ESD.  What does “sustainable” mean? What is a “sustainable community”?  
How does it differ from a sustainable neighbourhood? 

These wider interpretations have been considered within the previous 5 sections, but can also be discussed in a broader sense with 
teachers. 

 
* If every child in the UK matters, then surely so do all children in the world.  We rightly put this amount of attention into the health, safety, 

enjoyment, education and security of our own children, and we would want the same for all the world’s children.  This provides an 
obvious link with global development, the UN Millennium Development Goals, and the UN Convention on the Rights of the Child 
(especially Articles 24 – on health, and 28 – on education). 
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Section 6 – Beyond the Outcomes 

Issues of relevance to the 
GD relating to how ECM 
connects with other 
educational initiatives. 

 
*  School self-evaluation (see A New Relationship with Schools:  Improving Performance through School Self-Evaluation (DfES and 

Ofsted; initial document 2004, Next Steps 2005):  Schools are currently going through the development phase (Sep 2005 – Sep 2007) of a 
new inspection and evaluation method.  The key elements of this “new relationship” between government and schools are: * shorter 
Ofsted inspections; * challenge and support for school heads from nationally accredited School Improvement Partners (SIPs), mostly 
retired heads; * concept of a “single conversation” between the school and its SIP about priorities for improvement; * more weight on the 
school’s self-evaluation.  Note that from October 2006 schools will be provided with a “Sustainable Schools self-evaluation instrument”, 
known as S3, which will provide indicators against which they can measure their success as a sustainable school.  This will include 
elements of ESD.  Schools will welcome any way that the GD community can help them evaluate their own performance, and /or 
integrate different school objectives within the evaluation process around ECM. 

 
* Extended Schools Programme (see Extended Schools – A Guide for Governors I, National Governor’s Association (March 2006)):  The 

programme requires schools, by 2010, to provide * high quality 8am – 6pm childcare on the school site or through other local providers;  
 * a varied menu of activities (eg. study support, music, sports, arts, business and enterprise, external visits, etc.); * parenting support (eg 

family learning activities).  This is a mechanism that is highly relevant to OCM Outcomes and offers many opportunities for the GD, 
being free from National Curriculum restrictions. 

 
* Race Equality Legislation8:  The Race Relations Act 1976 as amended by the Race Relations (Amendment) Act 2000 gives public 

authorities a statutory general duty to promote race equality. The aim of the general duty is to make promoting race equality central to the 
way public authorities work; and this includes schools. The general duty says that the body must have 'due regard' to the need to: 
* eliminate unlawful racial discrimination; and  
* promote equality of opportunity and good relations between people of different racial groups.  

 
 In addition, the Act places specific duties on schools to help them meet the general duty. They are a means to an end; that is, they should 

result in and improve the educational experience for all children, in particular those belonging to minority ethnic groups. It should not 
become a bureaucratic exercise. These specific duties are: 
* to prepare a written statement of the school's policy for promoting race equality, and to act upon it;  
* to assess the impact of school policies on pupils, staff and parents of different racial groups, including, in particular, the impact of 

attainment levels of these pupils;  
* to monitor the operation of all the school's policies including, in particular, their impact on the attainment levels of pupils from 

different racial groups; and  
* to take reasonable steps to make available the results of its monitoring. 

 
 

                                                
8 The following text has been drawn from the DfES website:  www.standards.dfes.gov.uk/ethnicminorities/raising_achievement/763611/  See also The duty to promote race 
equality – A Guide for Schools, Commission for Racial Equality (2002) 


