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Graduates as Global Citizens 

Quality education for life in the 21st Century 

Preface

“As educators, we have a unique opportunity and a clear responsibility to help prepare our 

students to be responsible citizens of the future. The fate of our planet and all its life forms 

lie in their hands. The question therefore is how do we prepare the global citizen?” 

Professor Gillian Slater, Vice Chancellor, Bournemouth University.

Graduates as Global Citizens was a groundbreaking conference at which 63 higher 

education institutions and DEA member organisations were represented. It was hosted 

by the DEA in partnership with key stakeholders in the sector: the Standing Conference 

of vice Principals (SCOP), the Higher Education Academy (HE Academy), Department 

for International Development (DFID), Universities UK and the Times Higher Education 

Supplement. The conference provided a forum for policymakers and practitioners engaged 

in higher education (HE) to critically examine the role and mission of universities in the 

context of current sustainable development initiatives such as the government agendas for 

sustainable development and the strategy for international education. 

With input from keynote speakers, workshop facilitators and the plenary panel, delegates 

engaged with the conference aims outlined as follows:

• To explore the concept of ‘graduates as global citizens’

• To consider the ethical role of higher education in a global society

• To deepen the understanding of the social aspects of sustainable development in 

higher education

• To discuss strategic approaches to the enhancement of teaching and learning in higher 

education for a global society

• To contribute to the debate about making connections between the local and the global.

This report contains transcripts of presentations, notes, stories and reflections of the day. 

It also includes the list of participants. It is hoped that this report will make the outcomes 

of the day accessible to a wider audience and encourage further debate and discussions 

about the role of HE in the 21st century in building human capacity and supporting 

sustainable development for current and future generations.

The conference is part of the aims of the DEA to work in partnership with key policy 

makers and practitioners to extend opportunities for exchanging views, disseminate 

examples of best practice and establish collaborative projects to enrich and promote 

learning for global citizenship.
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Welcome address

Professor Gillian Slater, Vice Chancellor, Bournemouth University

You have seen the quote from me used on the flyer, so I think I will start with another quote;  

this is from Kofi Annan, the UN Secretary General: “Our biggest challenge in this new century 

is to take an idea that seems abstract – sustainable development – and turn it into a reality 

for all the world’s people”. That quote is used at the beginning of the HEFCE circular of 

Sustainable Development in Higher Education and I’d always rather be controversial than 

boring so I thought I’d start by having a go at HEFCE, or at that circular in particular. 

My next quote is from HEFCE’s circular 2005 01, the first one of this new year: “Higher 

education has a pivotal role to play in helping society to develop sustainably. This is 

because sustainable development is fundamentally a process through which we can 

learn to build up capacity to live more sustainably. It is a process which everyone needs 

to participate in, but the involvement of higher education is particularly important because 

graduates will go on to occupy the vast majority of managerial leadership and positions in 

this country. Thus the role of higher education far outweighs the size of the sector in terms 

of its resources”. 

Now there is nothing wrong with that as far as it goes. But when it says “the vast majority 

of the managerial and leadership positions in this country” it probably meant England, 

and in my view this whole issue is a little wider than England, it is a little wider than the 

UK, it is a global issue. Now, we shouldn’t really complain about initiatives from the DfES 

or HEFCE to support universities in preparation of sustainable development initiatives 

– they’re welcome – but it is disappointing that their understanding of sustainability is 

apparently so narrow. The HEFCE circular approach to sustainable development focuses 

on the environmental issues and pays scant attention to the social, ethical and moral 

values within sustainability. I believe that the sustainability agenda has its contribution to 

make in preparing our graduates as global citizens. We have had the global perspectives 

group which has made progress, but recognise we still have a long way to go where we 

will continue doing so. But I am concerned that the HEFCE circular makes proposals that 

will increase bureaucracy and which certainly increases the blood pressure of university 

staff, as indeed the proposed involvement of QAA in the curriculum comes out as perhaps 

blatant interference in the curriculum, in a way that the QAA has actually not done to date, 

probably going back to CNAA days. 

So let’s be more positive: our theme at today’s conference is to hear what is going on 

about making our graduates global citizens. You’re here, therefore you are already 

interested in this, and you are probably doing something about it, but the purpose of today 

is to learn from the things that others are doing, that each other are doing, so we can make 

further developments and probably hopefully convince more people of the necessity of our 

cause. The programme looks really exciting, so I’m going to stop and we can get started.
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Development Education Association and Global Perspectives in  

Higher Education

Douglas Bourn, Director, DEA

Globalisation 

We live in an interconnected world. People, at least in the richer countries of the world, are 

able to have instant access to communications across the globe. Yet the divisions between 

rich and poor have never been greater. In many countries there is also a sense of political 

fatalism with individuals increasingly believing that decisions made in one part of the world 

have an impact elsewhere without any sense of redress or democratic accountability (Held 

2000, Hobsbawm 1994, Koorsgaard 1997).

Global University

Higher education has always operated within a global and multicultural arena with 

many higher education institutions seeing themselves as international bodies. But the 

environment has changed dramatically over the past decade and there is a need to 

reconsider what we use as the basis for our understanding of the wider world.  Some 

institutions have begun this process with courses advertised with slogans such as 

‘Developing global competence for a changing world’ but what does this actually mean? 

(Tiffin & Rajasingham 2003).

Students as Active Global Citizens

Students are known to be one of the main sectors of UK society who are interested in and 

concerned about global issues. This is illustrated by the success on university campuses 

by organisations like People and Planet and STAR. But what is being done to ensure 

that more students can contribute to being active citizens within the life of the university? 

Also upon graduation, how are we ensuring that students have the appropriate skills and 

knowledge to live and work within the global society of the 21st century?

Government Initiatives

Over the past year, the Labour government has published two major initiatives that relate 

to the global dimension to higher education. These are their international strategy, ‘Putting 

the World into World Class Education’ and Sustainable Development Action Plan, with 

follow up work developed by HEFCE (DfES 2003, 2004, HEFCE 2005). Both initiatives 

have the potential to provide a major opportunity for universities to give greater recognition 

to the global dimension to their activities.

Development Education and Higher Education

Development education is essentially about promoting ways of understanding society by 

making connections between local and wider world issues; it means looking at an issue or 
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area of learning through the impact of globalisation and international development. In the 

life of a higher education institution this includes the consideration of two sets of indicators 

that signal a commitment to global responsibility: 

• Learning outcomes associated with global perspectives in the curriculum: 

o Knowledge and understanding

o Cognitive, social and practical skills

o Values and attitudes

• Performance indicators associated with higher education institution practice: 

o Institutional ethos (mission and values)

o Accountability systems (social and environmental)

o Economic choices (purchasing and investment)

(DEA/AUT 1998)

Role of the DEA

The Development Education Association aims to ensure recognition of the importance 

of global perspectives within the learning outcomes for courses in higher education 

institutions by implementing a strategy that: 

• promotes global perspectives and sustainable development in higher education 

through partnership and collaborative work on specific initiatives with decision makers 

and professional bodies at a national level

• disseminates best practice in curriculum design and delivery through workshops, 

seminars and conferences

• produces papers and materials to advance such objectives.

The DEA supports its member organisations in developing programmes in partnership with 

higher education institutions. The main features of these initiatives have been:

• programmes to build greater understanding within specific professions with influence 

on the development of courses. 

• student led initiatives around promoting the concept of ‘students as active global 

citizens’ and making connections to international service programmes.

• advising on international student volunteering programmes, encouraging partnership 

initiatives with community organisations in appropriate countries, and recognising the 

good practice of bodies such as VSO and Skillshare Africa International.

Plans for 2005-06

Global perspectives can be embedded in any area of study and research in higher 

education as well as within the institutional policy and practice of a university or college. 
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The DEA and key stakeholders in higher education are working in partnership to develop 

examples of good practice that can act as a catalyst/benchmark for future planning, and to 

facilitate debate on what is a ‘global university’.

The DEA and partners in higher education are collaborating to develop learning outcomes 

associated with global perspectives in the curriculum and to implement policies and 

practice on institutional ethos, accountability systems and economic choices that are 

informed by and reflect a commitment to global responsibility. 

References:

DEA/AUT (1998) Globalisation and Higher Education, London DEA (can be downloaded 

from http://www.dea.org.uk/higher/deapublications.html)

DfES (2003) Sustainable Development Action Plan, London, DfES (can be downloaded 

from http://www.dfes.gov.uk/aboutus/sd/action.shtml)

DfES (2004) Putting the World into World Class Education, London, DfES (can be 

downloaded from http://www.teachernet.gov.uk/internationalstrategy/)

HEFCE (2005) Sustainable Development and Higher Education Consultation, HEFCE (can 

be downloaded from http://www.HEFCE.ac.uk/pubs/hefce/2005/05_01/)

Held D (ed) (2000) A Globalising World : Culture, Economic, Politics, Buckingham: OU 

Hobsbawm E (1994)  Age of Extremes, London: Little Brown.

Korsgaard O (1997) ‘The impact of Globalisation on Adult Education’, in (ed.) S. Walters, 

Globalization, Adult  Education and Training, London: Zed Books

Tiffin J & Rajasingham (2003) The Global Virtual University. London, Routledge

http://www.dea.org.uk/higher/deapublications.html
http://www.dfes.gov.uk/aboutus/sd/action.shtml
http://www.teachernet.gov.uk/internationalstrategy/
http://www.HEFCE.ac.uk/pubs/hefce/2005/05_01/
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The Global University: Quality Education for Life in the 21st  Century

Cliff Allan, Deputy Chief Executive, Higher Education Academy

I’m delighted that the HE Academy is one of the key sponsors of this conference and 

also to have the opportunity to say a few words about the Global University, a means of 

ensuring quality education for life in the 21st Century.

This morning I’d like to:

1. say something about the context, which is 

driving universities and colleges of HE to 

become global in outlook, and increasingly in 

practice.

2. suggest what a global university may look like

3. explain how the HE Academy and its subject 

centres are working with the sector on 

supporting the increasing global perspectives 

now being taken at institutional, discipline, 

programme and individual levels.   

Context

No one can be in any doubt about the contribution that the HE sector can make to the 

preparation of our young people for their lives as individuals, employees, future parents 

and ultimately, for many, as the political and business leaders of the 21st century. The 

skills, knowledge and values that they take away from their time in higher education play 

an important part in determining the choices they make about how to live their lives, what 

area of work to enter, and how they relate to their world.

‘Their’ world is of course a radically different one from that experienced by their parents  

– it is a world of ‘connectivity’; of social and labour mobility; of global markets, of high 

speed technology and high speed change; a world of greater individualism rather than 

community.

They face the consequences and challenges of this changed world too – for example, 

increased social exclusion, the widening North/South divide, and threats to the environment.

Living as they do then in an increasingly individualised society they must learn to see them- 

selves as responsible for their own lives, actions and futures. Living also in an increasingly 

borderless world they must be equipped for life in a global society and economy. 

Therefore HE has a key role in creating a student experience, which nurtures the global 

citizens of tomorrow, which enables students and graduates to make positive contributions 

to a global society and economy. 
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So why should we have global universities? 

I suggest there are four main drivers increasing 

the global aspect of HE.

First, there is an ethical dimension. We need 

to produce graduates educated with core 

values – values that are transferable between 

local, regional and national contexts into the 

international or global arena. These might 

include values such as respect for cultural and 

ethnic diversity, a commitment to sustainable development, recognition of the importance 

of partnership and reciprocity, local and global. Added to this, more specifically in a global 

context, are values, which instil notions of trans-national responsibility. Such values 

underpin the ‘civilising’ value of a higher education – perhaps countering the notion that 

students are purely driven by the needs of the global employment marketplace.   

Whilst conceptions of the role of universities are certainly not universally agreed (best 

characterised by the polarities of a purely utilitarian role or a liberal education role of 

learning for its own sake) it seems to me that because universities have always shared 

knowledge across borders and have had an intellectual commitment to free and critical 

enquiry, they are ideally placed to play a key role in ‘humanising’ the processes of 

globalisation by disseminating values which have the power to influence and promote the 

collective well being of human society. 

And why? Because to secure the necessary change in the world, for example to ensure 

sustainable development, its future citizens need more than just the facts about its 

divisions and the forces that are shaping it – they need knowledge understanding and 

international values  

Second there is an economic dimension to HEIs being global. Universities need to be 

global because of the realities for operating within a competitive market place. They 

need to gain competitive advantage in a global market of jobs, products and knowledge. 

Therefore universities need to respond to a demand-side, which increasingly has an 

international dimension:

• from employers, who seek out the best educated and most internationally ‘aware’ 

graduates 

• from students, who look for the best education for their own employability or their 

personal life choices irrespective of where it is located

• from staff, who look for the best teaching, research or career opportunities. 

Indeed the competitiveness of UK HE is increasingly important in our international trading 

position. UK HE is an important commodity, it is a source of currency, an ‘invisible export’ 
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and therefore an important part of UK’s economic agenda. The recent and useful report 

of Phase 1 of the EU funded HEIGLO (Higher Education Institutions’ Responses to 

Europeanisation, Internationalisation and Globalisation) project shows a persistence in the 

trend towards more economically oriented rationales for the internationalisation of HE. Not 

surprising then that the Value of UK Education and Training Exports shows a direct benefit 

to the UK economy of £11 billion from education related exports (and a further indirect 

benefit of £12 billion). 

Thirdly, HE is increasingly borderless. Students can, in theory at least, choose to study 

at home or abroad; for a degree offered by a home university or an overseas institution; 

through distance or campus based learning; with a for-profit, ‘corporate’ or traditional 

university – ‘any which way’ in fact. The HE workforce, its teachers, researchers and 

administrators, are also now recruited from anywhere in the world.

Finally, there is a policy dimension, which includes a number of key forces:

1. The introduction of citizenship into the National Curriculum for England at Key Stages 

3 and 4 is giving pupils ‘opportunities for social and cultural development’, and 

knowledge about the world as a global community and the wider issues and challenges 

of global interdependence and responsibility including sustainable development. 

Therefore, there will need to be some continuity of this in the transition from secondary 

to tertiary education. The recently launched (Nov 2004) DfES International Education 

Strategy ‘Putting the World into World Class Education’ seeks to instil a strong global 

dimension into the learning experience of all young people by, amongst other things, 

the promotion of the concept of global citizenship. It sets out the government’s vision 

and objectives for a UK education system that is truly international – in terms of 

the skills to be taught (identifiable generic skills for a global economy), the level of 

engagement with international partners and the contribution of the education and 

training sector to overseas trade and inward investment. This could apply as much to 

the higher education sector as to any other.

2. The European policy context is also helping to drive greater internationalisation of 

HE in the UK. The Bologna declaration and subsequent actions through the creation 

of comparable standards, systems and qualification frameworks are increasingly 

facilitating a more harmonised HE system across Europe, thus opening it up to 

transnational forces and demands.

3. The demonstrable commitment of all the higher education funding councils to the 

principles of sustainable development – as captured for example in the HEFCE 

Sustainable Development Strategy and Action Plan currently out for consultation 

– reflects the recognition that education holds the key to the future of the planet not just 

environmental but also in terms of the human costs of inequality. 
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So what does the ‘Global University’ look like 

and how far are UK HEIs becoming global 

institutions? 

There is no doubting the number of HEIs who 

see themselves operating within a global market 

and thus positioning themselves as global 

players. But this arguably is different to taking a 

global perspective within the institution. Taking 

this approach has many different features and 

the range of practice in HEIs is showcased in the workshops later on today. Clearly there 

will be different characterisations of a global university, but key aspects might include an 

international student body. The UK HE student body is increasingly international, even 

with a UK participation rate heading for 50% the size of international students is now at its 

highest ever and institutions are planning further growth over the next few years. Numbers 

are currently predicted to rise by a further 20% in the next three years compared with a 4% 

rise for home and EU-based under-graduates and to rise over the next 15 years from a 

demand for 270,000 places by overseas students currently to over 800,000 by 2020. The 

UK is now at number two in terms of share of the global market in international students. 

Increased numbers of international students in a university can impact positively on a 

whole range of things, for example cultural and social diversity in the HE community; 

broadening the cultural experience of home based students; even sustaining previously 

under-subscribed courses. International students clearly add value to the quality of the HE 

experience for all students.

But we must do more to realise these benefits. A recent UKCOSA Council for International 

Education report Broadening our Horizons indicated that whilst satisfaction ratings 

amongst overseas students were generally high – especially related to the academic 

experience – the social aspect was weaker as overseas students were much more closely 

integrated with co-nationals and other international students rather than with UK students, 

surely a missed opportunity? We have more to do to internationalise the university 

community. Other characteristics of a global university might be:

• Adopting an institutional ethos approach, where mission statements, policies, 

etc, emphasise the creation of an international environment. This is often a holistic, 

university-wide approach embracing policies for recruitment, teaching and learning 

strategies, curriculum development, staff capability and so on. Such institutions have a 

global vision for themselves and their students (eg Leeds Metropolitan/Bournemouth).

• Adding an international dimension to course content; for example number of 

courses, units and modules with an international or global component – that is 

‘internationalisation’ of the curriculum introducing specialist curricula.  This can include 
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anything from specialist degrees (Global Citizenship at University of Wales Newport; 

Managing Contemporary Global Issues University College, Winchester); to elective 

modules covering global/development issues (Skillshare); down to activities built into 

existing subject based curricula (POLIS FDTL project to develop activities to foster 

education for citizenship at University of Southampton).

• Using student mobility under exchange programmes as the way to internationalise the 

curriculum.

• New teaching methods, to reflect and address both the cultural and educational 

context and indigenous learning styles of all students, both those from the UK and from 

overseas. 

• International research activity and international partnerships to further teaching, 

research and enterprise activities.

• Emphasising and developing relevant generic graduate competencies in areas 

such as language proficiency, international business skills, etc.

Many of these approaches are of course not dissimilar to integrating other key capabilities, 

skills, knowledge and qualities – for example in relation to enterprise and employability, 

sustainability literacy, entrepreneurship and citizenship. Adopting a global perspective in 

curricula and student experience terms is simply 

about good learning just as it is with these other 

key areas.

A good start perhaps – but I’ll leave it to others 

today to debate how much further forward we 

need to go to make universities truly global 

entities in terms of taking a global perspective in 

all they do.

If we are to embrace the term ‘Global University’, 

as both an aspiration and increasingly as a reality, I offer a possible working definition of 

what we might mean by this:

… it is where an institution offers an environment that nurtures the global citizens of 

tomorrow – students enabled to make a positive contribution to a global society and 

economy – a higher education institution that offers an education appropriate to its 

time and delivered to the highest international standards.

How can the HE Academy support institutions in taking a global perspective?

The Higher Education Academy has, as you know, been consulting with the sector about 

our future role and we have been scoping the nature and direction of our international 

work. Fostering global perspectives in the HE sector will certainly be a key underpinning 

aspect of our work, for example:
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• helping to inform and advise institutions on issues concerning the experience of 

overseas students

• promoting the internationalisation of the student learning experience

• developing international benchmarking for HEIs in their support of the student learning 

experience.

The exact range and scope of our work lies in the hands of the sector as we aim to 

respond to institutional needs. However, we anticipate a significant role in the area of the 

development of research and evaluation and the dissemination of findings of key research 

commissioned elsewhere in the sector – in particular those projects which provide the 

evidence base for issues related to the student experience.

We hope to be commissioning research on the implications of greater international 

competition, including the overseas student market and internationalisation of the 

curriculum. We will continue to work at different levels – the institutional, departmental and 

practitioner levels. In particular we will continue to build on the proven expertise of our 

Subject Centre Network where there is a wide range of relevant activity being undertaken. 

For example, Subject Centres work with their own communities to share good practice 

and innovate, to include funding mini projects. These have included projects looking 

at the learning styles/conceptions of their subjects of students in different countries; 

funded GEES (Centre for Geography, Earth and Environmental Sciences); development 

of language learning frameworks to incorporate cultural awareness activities (funded 

Languages); teaching across cultures in Area Studies (funded Languages); and the 

meaning of critical thinking for international students Philosophical and Religious Studies 

Centre (PRS) – to name just a very few. 

They also work together in a multi-disciplinary context to share practice on generic themes 

and develop resources of generic application across disciplines. Relevant examples of this 

is work include: 

• The Ethics Project, led by PRS but with involvement from a range of centres, has 

provided resources for new and experienced teachers of ethics for use across 

institutions (case studies and a publication on approaches to ethics in HE).

• A joint scoping project involving GEES and PRS will seek to identify employers’ needs 

for graduates aware of issues of social and corporate social responsibility; to develop 

understanding of the terms; and to assess where and how such capabilities and 

attitudes are currently being inculcated in their graduates.

• A majority of our centres are working together in a coordinated programme of research 

and development work, which will help in the development of curricula and pedagogy 

to support the future embedding of Education for Sustainable Development into the 

sector.
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Subject Centres have well-established links with their disciplinary communities, 

which mean they are ideally placed to address the challenges for their communities 

of incorporating generic skills and capabilities in relation to global perspectives into 

curriculum.

In this respect the new Centres for Excellence in Teaching Learning (CETLs) whose 

expertise and learning is of direct relevance to the concept of developing ‘global citizens’ 

will not only add a new dimension to the core work of the Academy but also be a new 

resource for Subject Centres in working with the sector. They include the Centres 

specialising in:

• Sustainable Development (Centre for Sustainable Futures, University of Plymouth 

and C-SCAIPE – Centre for Sustainable Communities Achieved through Integrated 

Professional Education, Kingston University) 

• Human Rights, Social Justice and Citizenship (CRUCiBLE – University of Surrey, 

Roehampton)

• Ethics (IDEAS – Centre for Inter-disciplinary Ethics across Subject Disciplines, 

University of Leeds) 

We’re also working closely with a range of development projects largely supported through 

the FDTL programme – many of which we will seek to disseminate more widely. These 

include:

• Globalisation of the curriculum in Art, Architecture and Design History (GLAADH 

Project, Phase 3).

• Improvement in the quality of students’ experience of non-specialist language provision 

in the UK (Translang Project, Phase 4).

• Learning from residence abroad in languages education (LARA Project, Phase 4 Project).

• Enhancement in the teaching and learning of citizenship and political literacy (in 

Education Studies, Social Policy, Politics and Teacher Training – Active Learning-Active 

Citizenship Project, Phase 5).

• Ways to place students of politics and international relations at the forefront of the drive 

to extend and enhance citizenship education (POLIS Project, Phase 5).

• The scholarship of engagement as a formal dimension of the Politics and International 

Relations curriculum (Scholarship of Engagement Project, Phase 5).

At the same time as promoting good practice in all aspects of the curriculum, we are 

currently working with the sector on the development of professional standards framework 

for staff in HE and an emerging core value of professionalism in the sector is recognising 

and being sensitive to diversity. Indeed as institutions develop their postgraduate 

programmes for staff, promoting the inclusion of global perspectives will be an important 
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step for us and for institutions to take. But we look to many of you today to help us develop 

further with institutions their increasing global outlook, particularly in relation to the student 

learning experience – the Academy’s primary focus.

In conclusion, so much of our work will depend both on developing partnerships with 

international bodies and/or working with UK based partner organisations on international 

agendas impacting on institutions – both universities and colleges delivering HE programmes 

 – that it is hard not to be both engaged and excited by the prospect of playing our part in 

the further development of a higher education system for the 21st Century citizen.
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Graduates as Global Citizens

Dr Liz Beaty, Director of Learning and Teaching, Higher Education Funding  

Council for England

We are in a position where the election has been 

called so I may not be able to make the statements 

that I would at other times make, and I am going to 

speak partly personally as well as from HEFCE. We  

have in the Funding Council had for a long time an 

international strategy, and we haven’t got a large 

number of staff that we can actually deploy in relation 

to international work, but what we do is try to connect 

 where we can alongside other organisations like British Council, OECD and UNESCO in 

partnership to try and put our perspective into the policy developments that are happening 

internationally. One of the aims is that we should learn from others, so we are in a sharing 

mode when we work internationally, trying to work out what we can learn from other countries,  

and what they might want to learn from us, in very much an open, sharing approach. 

We also do what we can to support the development of national systems. It is interesting 

that systems are beginning to be international; there is a lot of development of quality 

processes, for instance, across the world that are developing in the light of what is 

happening here and in other countries. And we want to promote collaboration between 

institutions in England and the rest of the world, so we do what we can to support those 

kinds of developments where they take place. As Cliff mentioned, there are already a lot 

of international features to higher education in this country, and I’m sure these are some 

of the things that you will be debating today. We have 30% of our student population from 

overseas and 37% of those are from the European Community. Two hundred countries are  

sending students to study in England. And actually when we thought of looking at the 

experience of our students and internationalism, we imagined we would see that we were 

lagging behind in terms of the connections between our students in this country and overseas, 

but in fact that’s not the picture. It comes out that we are doing quite well in terms of our 

students and our graduates travelling abroad and experiencing other countries as part of 

their education. There are lots of reports being written, and I am sure that you are more 

familiar with them than I am, but I do think that we are experiencing a global economy in 

higher education, a global experience of higher education in staff as well as students. 

I am going to make a few comments by way of introduction – which are more personal 

than anything else – about what I see the nature of higher education, the outcomes of 

higher education and higher education in a global context, and I am going to take two 

examples. Recently I have been doing a lot of travelling. 

I was in China for a week; we went over with the JISC delegation to look at and evaluate 

the links of e-learning in particular, and internet connections that are running through the 
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JANET that runs here, and SURNET which is a very similar network in China, and its 

connections. It is very broadband and it is was really interesting to see how that was being 

used very differently in both countries, but the impact of the development of e-learning in 

China is phenomenal. The kind of development work that is going on in there over the last 

few years is visible, you can just see cranes everywhere, and that is being matched by 

the interconnectivity of these broadband connections and satellite links across the whole 

China. We are getting more interested in the whole notion of geography in the Council, 

not least because we have this issue of the difference in different regions of England in 

terms of participation rates. But our problem dwarfs in comparison to the problems in 

China, where the whole of west China – very rural areas– have real issues of how they 

can connect their citizens to access education, including access to higher education. They 

are aiming to do a lot of that via distance learning connections. We have a lot to learn from 

them, and they have a lot to learn from us, and we are trying to make those connections 

effective. While I was out there, the University of Nottingham opened a new campus in 

Nang-bo, one of the biggest ports in China. They’ve built the campus – which is massive 

– in six months, and they are going to start in September with 4,000 students. That is only 

one of 33 major connections between English HEI and Chinese institutions and I think it is 

going to be very exciting to see what happens as a result of those connections 

The second visit I made was to a very different country, to Sri Lanka. I have had a 

connection with Sri Lanka for a number of years, as I was an external examiner for 

a course in Colombo, which was for the professional development of their teaching 

staff. It was based on the Staff and Education Development Association’s accreditation 

programme that runs in this country, built on similar lines, and has been running for 

the education of their new academic staff, across Sri Lanka, not just Colombo. I’m no 

longer external examiner because of the job I have now, but I went over there to open a 

conference that is a staff development agency out there for Sri Lanka. Being post-tsunami 

of course, it had a particular poignancy to be back in the country. It didn’t feel particularly 

different in Colombo than it has in the past, but down on the south coast of course, there 

is extreme poverty of the people there, exacerbated by effects of the recent earthquake 

in Indonesia and the tsunami effects. It’s really instructive to see what happens to an 

economy, and what happens to a country, when it is already poor and something like that 

happens. And yet at the other end you still have all the normal things that are going on in 

life, including higher education, carrying on as normal, and trying to exist in this position 

where they have this huge inequality between one part of the country and another. To put it 

in perspective, only 3% of their population gets into higher education. 

But they had last year 42% graduate unemployment; so 3% access to higher education 

and 42% graduate unemployment, that says a huge amount about the nature of that 

economy, and the problem of starting with that sort of economy, and building up into an 

enterprise culture. So when we think about our issues with employment skills, and issues 

in higher education to try to bring that into the curriculum, the issue they are fighting out 

there is massive in comparison. 
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So I don’t think it’s simple when we say we want to have graduates as global citizens 

– I’m not quite exactly sure what that means – and I hope that in this conference there 

will be a lot of discussion about what it means, to problematise it, because my view (is 

that) higher education is about innovation and change, but innovation and change that is 

supported through scholarly endeavour, that is actually embedded with a questioning and 

problematising approach. 

And it is in that that critical awareness of students of the rest of the world, and their 

responsibility within it, including the ethical and social basis of the values that they have, 

should be part of what we are talking about. And I don’t think it is simple to say put that into 

the curriculum and say: “Done, fine, everybody is a global citizen”. These are problems 

of trade off, of doing something more than others, of priorities, and they face all of us as 

individuals, and certainly they face all the leaders of our world. 

So I am going to say a little bit about our sustainable 

development policy, and one of the interesting 

things is that it is a consultation document. This is 

not the strategy, it is a consultation document. The 

consultation actually ended on Monday, but I’m sure 

there would be interest here, and actually Gordon 

is in the audience from HEFCE, of actually taking 

back from this conference further ideas that come 

out to feed into the eventual strategy. People often don’t believe us when we say we are 

consulting; they feel that actually this is done and dusted, and no matter what anyone 

says we’ll carry on regardless. There is an enormous amount of consultation that happens 

before a document like this is produced. And Universities UK and SCOP and other bodies 

were involved in the development of this consultation document, so a lot of consultation 

happens before the consultation, and then after the consultation we have all of the formal 

responses, and we do respond to it and the strategy will take on board your ideas. So it’s 

not too late; you should say what you think, and we will listen. So I am going to say a little 

bit about that, although in this audience people probably already know it; how many people 

have read the strategy consultation document; how many people have responded?

So I’ll say a little bit about it, for the sake of giving the background to the conference, and 

then something about the learning and teaching enhancement strategy that allows us to 

get to grips with some of the curriculum issues, some of the teaching and learning issues 

inside this issue of globalisation, and really just by way of opportunities, by which I think 

this group can take some steps forward. 

So we have got a sustainability support strategy; that’s what we do, we support higher 

education through our funding and through our policies. It is for the higher education 

sector itself to develop the approaches it will use. Our vision is that within ten years the 

sector, in England, will be recognised as a major contributor to society’s efforts to achieve 



Page 21

Graduates as Global Citizens Conference Report

sustainability, and this is really saying education 

should be at the heart of the debate, and should be 

responsible in relation to being a business within a 

country of quite considerable importance in terms 

of its effect to model processes. So the university 

sector needs to contribute both in terms of its 

leadership of ideas, and its education factors, but 

also in terms of its presence inside the region as 

important employers and businesses that need to be 

actively sustainable in its estates use and so on. 

But (we should) particularly focus here I think on 

the skills and knowledge of the graduates; what 

they learn, how they learn and how they are aware 

of their position in the world in doing that. This is 

one definition of sustainable development; there 

are many, and I think it is a contested area. That’s 

another reason that I’m really quite pleased that our 

strategy has caused a bit of debate; the worst thing 

for a strategy is that it gets written in a report, it goes on a shelf, and nobody actually reads 

it. I think to cause a bit of controversy is actually good to enliven the debate, and that is 

another opportunity that this group can use actually, given that it is in the psyche of vice 

chancellors to be interested, it’s an opportunity to engage them with the debate. 

We think we mean in practice that social progress 

recognises the needs of everyone. Question: who  

do we mean by everyone? That we have effective 

use of natural resources; how would we know, how 

would we evaluate that? What are our priorities in  

relation to that? And how can we maintain high and 

stable levels of economic growth and employment, 

within a sustainable view of the future? And all at 

the same time? That’s a question. Are these things 

you can do all at the same time, or are there trade offs? Are there priorities that have to be 

matched? Is it different in this country than it is in Sri Lanka in terms of what the priorities 

are? And so on. I think one of the issues that really is at the heart of this conference, is the 

debates that we should be having around this. 

The political drivers are sustainable economic development, and what we mean is that 

should be at the heart of what we are trying to do; sustainability. At the same time we 

are trying to enhance life, we are trying to look at the quality of life people have, and at 

the same time as that, social cohesion. And that really came to mind very much being 
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in China; the real importance of that country 

developing without fragmenting, without falling apart.  

In my responsibility, as well as having learning and 

teaching, I’ve got responsibility for institutions in 

the north of England, and the issues about the 

difference between regional development in the 

north, and regional development in the south, facing 

us as real issues around social cohesion and the 

access to higher education, and what we do about  

             sustainability. So these things are complex. 

The role of higher education institutions is primarily 

as educators. What is the role in relation to 

graduates as global citizens in educational terms? 

And we’ve talked about values, and professional 

knowledge. Knowledge creation and transfer, the 

research area and how that is applied; it is really 

important that we don’t have ideas for the sake of it, 

but that we ask about the application of those ideas 

and the ethical and social consequence of that application. More and more technology 

doesn’t necessarily improve things; progress isn’t always forward. These things are all 

to be problematised. Which takes you to the issue of leadership, and developing in our 

graduates and in our future leaders the idea of a complex world and the complex issues 

that are facing them, and the professional development that they need to foster in others. 

Business strategy operations is what a lot of our sustainability strategy has been focused 

on because in HEFCE we have responsibility for the whole maintenance of the estates 

and the universities as businesses, so there is quite a lot of the issues in our sustainability 

strategy about modelling good practices in relation to sustainability, a very different order 

of things to thinking about the educational factor, but important nevertheless. 

So those are our four support roles. We have closed 

the consultation, the final version will be ready in 

June, and we have a two-year action plan. I just 

want to say a few things about learning and teaching 

enhancement, and this takes on from what Cliff has 

already said. We have money that we have been 

giving to the institutions for learning and teaching 

strategies. That has still got some time to go. I 

wonder how many institutions have got an international strategy, or how many learning 

and teaching strategies actually have globalisation and global citizens as part of their aims. 

And if you haven’t done so it would be useful to have look at your own institution’s strategy 

and just ask that question, because we are probably missing opportunities there. 
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The HE Academy, the professional standards of 

teachers, the values that are inside that and the 

internationalism the that might be put inside those 

professional values, are really an opportunity; 

that is under consultation as well, so that’s a real 

opportunity. The subject centres are doing a really 

excellent job in the work that they are doing, and 

some of them are really international in perspective, 

and are really doing excellent things to connect with other countries and bring those ideas 

across the world about curriculum development and change. We are very good about 

doing research internationally; researchers do travel, they do publish in international 

journals. We are much less good about doing that about teaching and learning, and I think 

the subject centres can help; the Academy generally can help with that dissemination, 

sharing good practice across the world. And then we should be researching teaching and 

learning; we shouldn’t just have a perspective on it that is about what it is in this country. 

And that’s another opportunity. There is a lot of money flowing into the centres. We have 

just heard from the skills White Paper that there is a call for twenty four more of them; 

another opportunity. Those ones will be about skills, and about professional development 

and connection to the sector skills councils. That’s another opportunity indeed for looking 

at the whole area of globalisation as we develop the criteria for what those centres will be 

about. The National Teaching Fellowship Scheme has now got a number of very active 

people who as a group, I think, can have quite a voice in learning and teaching – some 

of them are here in this room I know – and I would expect them to be interested in this 

area, and to be advocates for the issues that are going to be discussed today. E-learning 

is clearly an issue for global work; the whole issue of IPRs and ownership of ideas, and 

the interconnection you can have across the world for those ideas and for those teaching 

materials, a real live issue to sort out in terms of our international strategies. 

There are 74 centres. I think people at least 

from one, are here today. Some are about 

sustainability but there are, as Cliff said, others 

that are to do with the more broad international 

perspectives and globalisation, including one at 

SOAS (School of Oriental and African Studies, 

University of London) as well on languages of 

the wider world. Those are real opportunities, 

so this group might be interested in finding out 

early on what those centres are going to be doing, and connecting with them. There are 

other opportunities for globalising the curriculum, for thinking about global citizenship, 

and we may not immediately think about foundation degrees but I think the issues we 

are dealing with today are about interconnectivity, and one of the things I think is very 
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important for the future is as we move to more and more of our people having experience 

of higher education through a lifetime, is that we reconnect the world of ideas and the 

world of academic development with the economy and society in a much richer way. And 

so foundation degrees, where you have got connections with employers, and you have got 

work place learning, is a real opportunity to think at that level, as well as graduate and post 

graduate level, what global citizenship might mean. 

The e-learning strategy has just been published; 

every institution has got some money to spend on 

infrastructure and that is another opportunity; that 

we can use that development of our e-learning 

strategies inside institutions, to look beyond 

the campus, at our reach. We want to develop 

more flexible learning, we want to develop work 

place learning, and we should do that on an 

understanding of what curriculum can do if it is imbued with wider values. And as students 

develop their own personal development plans, and think about their own progress through 

education and work, we should be asking them to think about global perspectives and their 

understanding and awareness of other countries as they do so. 

We’ve got a national languages strategy, and we are quite confused I think, about whether 

we should be doing more to encourage people to learn other languages, or whether we 

should be resting on the fact that all other countries seem to speak English, and making 

the best use of that. We certainly have to do something about modern languages and the 

access to them apart from our graduates. And the skills White Paper as I have said, offers 

another opportunity. Cliff has already mentioned the EU and Bologna. It is something we 

need to engage with more as a country, and Europe, as part of the international world is 

going to be an important focus, an opportunity for us. 

I look forward to hearing what comes out of it that can inform HEFCE’s learning and 

teaching strategies in particular.
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Questions

Neil Thin, University of Edinburgh: I notice that three of the four speakers today use 

the standard knowledge, skills, values triad to categorise how education brings about 

transformations in people, and it is quite a useful one. But most of the content, most of 

the writing I think, tends rather to forget values, or that is not to say very much about it. 

I wondered why that was the case, and I suspect one of the reasons is because to talk 

about value transformation or of values work we need to talk about emotions, and British 

people, and academics generally aren’t very good about talking about emotions. So this is 

a point that I would like to see discussed today, some of the ways in which emotions are 

transformed, and the kind of emotional dispositions that we would think would help people 

to become better active global citizens. For example when we educate them do they 

acquire a general sense of ‘respect’ for people in other countries, or is this just interest? 

Are our students acquiring anger about global issues, or just interest in them? If they are 

angry are they despairing, or they have a sense of hope about what can be achieved? 

These are emotional components that are essential for this work.

Response – Doug Bourn: The only comment I would make in relation to that is to refer to 

Oxfam’s definition of global citizenship, and one of the concepts they use is this sense of 

outrage about social injustice, and you are right that within a British context that approach 

towards learning, and how it seems part of learning is not part of the radar in many cases, 

and one of the ways to energise that discussion is through some of the comments that 

have been raised already, by having that dialogue with students and people elsewhere 

in the world, or by visiting places that may be a lot poorer than the UK and getting that 

sense of direct contact, because I think it is a fair point, and I think one of the comments 

that you pick up a lot in our area of work is that until you have picked up the sense of 

social injustice by actually practical experience it actually means very little, and we know 

that from some research undertaken where students have actually experienced either 

through work experience or through an exchange programme elsewhere in the world, how 

that  has enriched their sense of wider world outlook that develops some of the concepts 

you are raising. But I think we ought to recognise that that is not necessarily part of lots 

of academic thinking in this country, and we need to be very careful about how we raise 

those sorts of debates so that is seen to be in quite a constructive and positive way.

Neil Thin: I think this emotional dimension is very interesting and obviously a lot of the 

approaches in business and management these days on emotional intelligence and 

so obviously it does have scope for further development, but I think for me the point is 

about values and about trying to emphasise the values that we are trying to develop and 

disseminate and engage in in terms of higher education. I remember the Ewing report 

about the role Higher Education, it had a whole chapter about the values and purpose of 

HE, which we often get bogged down in the purely utilitarian nature of higher education 

and the needs of the employment the needs of the marketplace, and perhaps there 
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is insufficient discussion about the wider value of HE. In my view this increasing and 

strengthening approach of taking the global perspective in HE may help us to return to 

debating the values and purpose of higher education.

Response – Liz Beaty: Could I say a couple of things? Certainly in most courses they 

will have learning outcomes that will be expressed in attitude developments, and that 

is the closest you will probably get to emotions. But it’s really clear from looking at what 

students like about learning and teaching that they like enthusiasm from their teachers; it 

is the most important thing – to stimulate interest – and you don’t stimulate interest by not 

being connected with things yourself, it is the teacher’s excitement that can transfer to the 

students, so I think it is about making the curriculum real, giving people real experience 

rather than sort of dislocated experience. And where that can’t be given directly through 

experiential learning, that is it a vicarious experience through the teacher’s connections 

and keeping the curriculum live in that way. I don’t think we can tell people what to think 

but I think we should problematise the issues that they should be thinking about, 

Elissa Williams, University College, Chester: We have a seven year programme that 

has been extremely successful but we are about to lose it because it is considered a ‘frill’ 

by our senior management. What can we do? What action can we take up? It is very 

frustrating. 

Response – Liz Beaty: One thing that you might try is to look at the strategies that 

are leading the decisions about what is invested in. That is why I was saying before 

about the learning and teaching strategy. I think if we can get things about globalisation, 

internationalisation and sustainability into a strategy then it is much more difficult to take 

money away from things that are feeding that strategy. 

Elisa Williams: We run it on a shoestring. It is not perceived as valuable to the college 

and I’m sure that our college is not alone in this. How can students forward this?

Response – Gillian Slater: I would have thought your students are the best ambassadors 

for that, get your students to tell your senior management how important it is.
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The Global University – What are employers looking for?

William Archer, Practice Head, Barkers

Relevant previous research by 

William Archer:

• Working in the European Union  

 - the European Commission’s  

 official guide to higher education  

 and graduate recruitment in the  

 Member States.

• Attitudes to Recruitment and Retention - a study of senior managers - for the Financial 

Times, 2003.

• Mission Critical?  Modernising Human Resources in Higher Education - a study for the 

Higher Education Policy Institute (HEPI), 2005.

Other relevant work includes a 1993 study of competencies sought by international 

employers, successive surveys of international students and graduates and the UK’s 

National Graduate Media Audit 2003-2005 with 140 leading employers and the Association 

of Graduate Recruiters.

The Connected World: In the old days, the 

world was outside - a foreign place.  A place 

where adventurers went. Today’s world is 

immediate, accessible, in your living room, on 

your PC. We’re mobile, wireless, broadband, IP-

phone enabled, SMS, MMS, GPRS and GPS. 

Always connected. Always on. 24/7. Around the 

world. Friends in Australia are only a day away. 

The cost of communication has fallen so fast and 

so far that the most popular global connections 

cost almost nothing at all. 
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There’s a message for students, a message for universities and a message for employers 

in this. Students can no longer afford to consider the world along their street. They will be 

expected to be able to see beyond the horizon. To be confident in their communications. 

Universities, now hosts to over 2 million international students, need to recognise that 

students won’t wait until the end of their studies to report back to family and friends - and bad  

news travels fast. Universities need to keep a finger on the pulse of international student opinion.  

Employers need to recognise that there is a new global war for talent. The best graduates 

can choose their market and top employers will recruit the best, wherever they come from.

Global jobs: A reference to the fact that today, all jobs are global. Refuse collection in 

Liverpool is managed by a French company, most school dinner-ladies work for non-UK 

businesses, for Longbridge (car manufacture), one way or another the future is Chinese. 

The NHS is one of the most proactive global recruiters - and the chances are, when you 

next use the Service, you’ll be helped by a non-UK national.

Playing the game: It is often easier to gain a place at a top university outside your country 

than inside it. Students can then exchange with their target university in their home 

country, to be able to add it to their CV and have the added cachet of international study 

and experience. With careful planning, there may also be significant fee savings.

‘In-thinking’ is defined by this paper’s author as “the continued mating of closely related 

thought, intended to preserve desirable traits”. The characteristics of in-thinking are a 

lower corporate IQ, a closed community commonly producing (over time) disturbing side-

effects, low resilience and degraded immune systems.  

Sometime employers like to recruit ‘in their own image’ - people like them who studied at the  

same universities under the same professors, similar subjects with similar thinking. These 

people will often even have gone to the same schools. This perpetuates corporate ‘in-thinking’.  

Students, employers and universities should seek to minimise the risk of in-thinking by 

going somewhere different, hiring different people and encouraging diversity in every way.

Single minds for a Single Market? There was a time when we dreamed that a single 

market would unify Europe. That Euro-corporations would be run by Euromanagers, 

schooled in Euro-universities. Well, all those things have happened. But there’s no single 

mind for the Single Market. Whatever happens to the borders and the banknotes, it is 

the differences between nations and cultures that combine to create the rich identity of 

Europe. Today’s Euromanagers must embrace that diversity. The smartest multinationals 

assemble teams from across many markets and encourage each team member to add a 

perspective. Whatever the appearance of Euro and global brands, they only succeed when 

they understand the local markets they operate in. There are now Euro-universities. First, 

there’s a handful of institutions giving themselves Euro-titles. But  second, there’s over 

6,000 universities - all welcoming international students - all within Europe. And there’s 

scarcely a university in the world today which is not throwing open its doors to students 

from other countries.



Page 29

Graduates as Global Citizens Conference Report

Not the Teflon Tourist: The teflon tourist is the individual who travels untouched. None of 

the cultural exposure sticks to him or her. This is the very sad story of students who travel 

abroad, only to share accommodation with others from their own country, to keep friends of 

the same nationality, who spend their leisure time as they do at home, returning untouched 

by the experience. Few set out with this in mind, 

but it is natural and it happens. And it is a terrible 

waste. Universities and students should work to 

minimise the risk of the Teflon Tourist.

Research undertaken over several years has 

identified a relatively consistent set of capabilities 

sought by leading international employers.

Most of these require little further explanation.

In a 2005 update to 

research previously 

conducted in 1993, 

we selected a 

diverse group of 

10 multinational 

employers and 

reviewed the 

capabilities sought 

by them. Generally, 

these capabilities 

were specified in 

their recruitment 

literature - either 

print or web - issued 

as guidelines for 

students and graduates considering to apply. It is interesting to note that the principal and 

most common capabilities sought have changed little over 12 years. Most employers are 

still looking for the same things.

What HAS changed are the capabilities listed at the foot of the table - integrity, diversity, 

creativity, curiosity, passion and entrepreneurship. All these are new. All reflect the 

changing nature of international business. It is interesting to note that the research group 

are all multinational corporations - for-profit organisations. We would expect these new 

capabilities to feature in the not-for-profit sector. 

The corporate world - no doubt influenced by events, but at the same time proactive in 

its advancement - now values a wider mix of capabilities. Students and graduates should 

recognise this and seek to demonstrate them through their educational experience.
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Now let’s look at the characteristics of the 

international graduate. It is interesting to note 

how many of these characteristics match and 

mirror the capabilities sought by employers.

• Intellectual ability: demonstrated by all.

• Language ability: demonstrated by the international student who survives and thrives  

 using a non-native language

• Awareness of the bigger picture: travelling across time zones to live and study is rarely 

accompanied by tunnel vision. 

• Self motivation: to take the decision to leave friends and comforts at home, to get on a 

plane and fly to an alien country

• Self discipline: to stay there and see through their course of study

• Determination: to study in a foreign language in a foreign culture and to succeed academically.

• Flexibility: to adapt to local ways, local study methods, local cultures

• Personal development: top of the list of expectations and experience amongst international  

students. When you ask, at the end of it, whether they’re almost finished with learning, 

over 80% say no.

• Communication skills: often little evidence in home country study. Difficult to avoid in 

international study

• International mobility: evidenced by their studies.  

• Cultural sensitivity: for all but the Teflon Tourists. Not just a sensitivity to their host culture,  

but to the many other cultures most will encounter, studying with friends from other countries.

Staff recruitment - universities and HEIs should 

seek to recruit more international staff - and to 

recognise that their best people will be sought 

from other countries.

Staff development - some academics still 

begrudge the internationalisation of the student 

body. Most universities at best categorise 

international students as ‘international’ (or 

even ‘international, full fee’.  We need to begin 

to recognise the diversity of learning style preferences, motivations, aspirations and 

perceptions between nationalities, levels of study and subject areas. This should be built 

into staff development programmes.
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Before we can enhance the student experience, we must first understand it. The 

International Student Barometer (www.i-graduate.org) tracks expectations and experiences 

across each academic year by nationality and subject area and provides a benchmark for 

institutions.  Feedback from regular surveys will inform the decision-making process and 

optimise resource allocation.

We must increase the involvement of employers - both domestic and international.  

Careers services need more resources to achieve this.

William Archer is happy to engage in further discussion, research or presentation around 

any of the themes explored in this paper. Contact details:

William Archer, Director 

International Graduate Insight Group 

29 Harley Street, London W1G 9QR 

Tel: +44 (0)7802 253182 

Fax: +44 (0)20 7182 7152 

S/B: +44 (0)20 7222 7890

UK research centre: 

Redhill Chambers, High Street 2D, Redhill RH1 1RJ 

Tel: +44 (0)1737 772250.  Fax +44 (0)1737 779107 

Email: will.archer@I-graduate.org 

Web: www.I-graduate.org 

http://www.i-graduate.org
mailto:will.archer@I-graduate.org
http://www.I-graduate.org
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Section 2

Workshops

Seven workshops provided the context for 

delegates to discuss and examine some of the 

practical implications of the conference aims. 
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Active Global Citizenship through Service Learning 

Professor John Annette, Birkbeck, University of London

Facilitator: Chris Shiel, Bournemouth University 

• Consideration of the opportunities service 

learning offers universities to work in partnership 

with NGOs and community organisations for 

sustainable global development.

• There are over 130 programmes in UK HEIs that 

certificate/accredit community service experience; 

there are similar networks in a number of other 

countries.

• Universities are key global, civil society institutions 

and must play their part in working with their 

communities. 

• Community-based learning (sometimes called 

service-based learning in other countries) 

enables students to undertake civic engagement 

and volunteering and get accredited for these 

experiences. Provides a structured experience 

for students with measurable learning outcomes. 

Enables experiential learning and reflection 

and provides opportunities for learning through 

community partnerships to gain key skills and 

participate in active citizenship.

• The key to this type of activity is partnership with 

communities. HEIs need to be involved with local, 

regional, national and international partnerships. 

HEIs also play a key role in connecting different 

communities around the world.

• There is a lot of evidence from the US and 

Australia that this type of learning, through greater 

engagement with communities has a significant 

impact on key skills for employability and active 

citizenship. However, as yet, there is no evidence 

from the UK.
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Why do community-based learning?

• HEIs need to work with their communities to play  

a role in the civic renewal agenda. Learning through 

volunteering provides life skills for employability. 

The Russell Commission has suggested that all 

young people should be entitled to a structured 

volunteer experience of up to one year. 

Learning in this context provides students with 

opportunities to become engaged in community 

issues that can stimulate critical questions and 

lead to knowledge, understanding and attitudes 

that foster learning for global citizenship.

• It links into the citizenship agenda that is 

developed in schools and which may produce 

more questioning young people.

• Community-based learning as such, links into the 

citizenship agenda that is developed in schools.

Community/Service-based learning around  

the world

• Many US HEIs have major service-learning 

programmes that are drawn together in Campus 

Compact (see http://www.compact.org). 

• Also similar programmes in South Africa, 

Australia, Canada, South America, Jordan and in 

Eastern Europe.

• These contribute to global citizenship in a 

variety of ways and through opportunities in 

other countries can contribute to intercultural 

understanding.

Further points emerging from the Q&A session

• The difficulties of students combining part-time 

work with these activities were raised. The UK 

experience is that students can manage study, 

http://www.compact.org
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community activity and employment. Some 

institutions try to link community-based learning 

with employment. Ensuring these programmes are 

part of the formal learning process legitimises them 

and builds space into the timetable. Some students 

are using these types of programmes to gain skills 

that perhaps they are not gaining through formal 

learning.

• It is also important to measure how much 

communities benefit from these activities and 

to ensure it is not simply a middle-class act of 

altruism. 

• It is a challenge for universities to be real civic 

society institutions and universities need to have 

properly resourced partnership offices.
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Curriculum Development: Development Education Association and 

Leeds Metropolitan University 

Peter D’Sena, Leeds Metropolitan University with input from Claudette Salmon, Global  

Teacher Project, Avril Aslett-Bentley and Gwen Collins, Leeds Metropolitan University

Facilitator: Dr Aileen McKenzie, DEA HE Consultant

Using examples from current practice, participants discussed the challenges and 

opportunities of introducing global perspectives to students through the development of 

core and /or elective modules.

The development of core and/or elective modules embedded with the global perspective 

has been a major aspect of the DEA’s work in Higher Education (HE) in partnership with 

policy makers and practitioners engaged in the sector:

Early work (mid to late 1990s)

• Survey of academics actively introducing global perspectives

• Survey of DEA members’ engagement with Higher Education Institutions

• Desk searches in relation to HE – a lot was being done on environmental education as 

this was at the forefront at the time. Not so much on the social aspects of sustainable 

development.

Partnerships (late 1990s – present)

1. With AUT, focusing on international partnerships and activities; human rights; 

sustainable development.  Guidance for AUT members was provided, particularly in 

dealing with senior managers. 

2. With Anglia Polytechnic Bournemouth, Leeds Metropolitan and South Bank Universities 

- publication and curriculum project. This has been trying to get a sense of what global 

perspectives in HE looked and felt like higher up the system. 

3. The Global Perspectives project, which modelled the schools’ agenda that DEA was 

exploring and came up with a set of four generic learning outcomes and performance 

indicators:

• Knowledge and understanding

• Cognitive Skills

• Values and attitudes

• Social and practical skills

4. The DEA went on to talk with universities to develop how these areas might meet their 

needs. The resulting table of module comparison revealed a lot of shared themes and 
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concepts, shared skills and shared dispositions. Specific themes, skills and dispositions 

were demonstrated in some cases. Shared themes were as follows:

• Ethics

• Cultural difference / diversity

• Sustainability debates / solutions

• Development / local/ global issues

• Role of business

Specific themes included preparation for overseas placements.

This work provided substantial evidence to support the case that global perspective 

courses have a certain amount of common ingredients particularly around cognitive / 

attitudinal approaches.

4. With subject and discipline bodies, professional associations, the current conference 

partners and DEA members’ various collaborations. Peter D’Sena at Leeds Metropolitan 

University, for example, is developing a programme for Global Perspectives in the 

curriculum. The intention ultimately is to incorporate global dimensions at the core of 

courses in Leeds. A paper based on the ‘Four Rs’ and meta curriculum understanding 

and knowledge of the global dimension can be found on the TeacherWorld website of 

Leeds Metropolitan University - see http://www.teacherworld.org.uk.

Claudette Salmon, working for the Global Teacher Project has been looking at approaches, 

methods and frameworks for embedding the global perspectives in teacher education and 

training. Information about the project can be found at: http://www.globalteacher.org.

Some challenge and opportunities of introducing global perspectives to students through 

the development of core and / or elective modules were identified as follows:

• A dissemination mechanism for exchange of ideas and examples of best practice within 

and across HEI’s is important.

• Student engagement is critical.

• Partnerships are significant and particularly with Southern NGOs.

• Embedding global perspectives in the curriculum impacts the personal and professional 

development of the ‘global educator’.

• Support at senior level is key to staff and curriculum development required in this 

process of change management.

http://www.teacherworld.org.uk
 http://www.globalteacher.org.uk
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Fairtrade Universities

Eilidh Macpherson, Vice President, Edinburgh University People and Planet Society

Facilitator: Iain Patton, Environmental Association for Universities and Colleges 

With examples of practice from Edinburgh University and the work of EAUC, participants 

considered how Fairtrade universities are engaging their learning communities in wider 

social and ethical issues and the impact of this on the students’ learning experience in 

preparation for their role as graduate global citizens.

People & Planet has groups in colleges and universities and also in Sixth Forms, and there 

are lots of individual members in universities without a People & Planet group. Edinburgh 

University’s group is one of the largest and most active, and has a council of 14 members. 

They try to engage with university administrators and student associations.

For the last seven years Edinburgh University has tried to be a Fairtrade university, so Oxfam’s 

fair trade framework was excellent as it enabled them to participate in what they’d been 

trying to do already. In order to be a Fairtrade university the following rules had to be met.

1. The university authority and Student Union had to have a policy to incorporate fair trade.

2. Fairtrade products have to be available at all shops, or alternatives

3. At meetings fair trade options must be available, and there must be a sign to say why 

4. University to campaign for increased campaign consumption – have it at Freshers’ Fair 

and the logo on university publications.

5. They had to set up steering group.

It was important for People & Planet to have long-term status for Fairtrade to show they 

were serious about it. The campaign involved the following:

• lots of debates and public meetings at the university

• lots of world music nights giving away lots of chocolate

• the tabling of an early day motion by a local MP which was signed by 162 MPs – this 

was a very powerful tool

• holding lots of meetings with catering staff as they wanted them onside

• no increase in the prices as the university was due to put up prices of tea and coffee 

anyway

• 1,200 students voting to pass the motion (in a lecture theatre built for 600!).

In the course of the campaign the students had worked with big businesses, as Edinburgh 

was making a bid to become a Fairtrade city, and for this 12 big organisations in the city 

must sign up.
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Problems with their fair trade campaign

Overkill? Some people never want to hear about fair trade again.

Tried to link it with broader issues, but in order to make it more accessible perhaps this 

aspect was neglected, for example it wasn’t linked to trade justice as much as they would 

have liked.

Follow up to the campaign and issues raised

They were worried the university would have fair trade status as a badge or to attract new 

students, rather than it having substance, but this has not happened and the university has 

been great.

It has raised issues at Edinburgh University as a purchaser; they are now looking at 

Fairtrade or No Sweat clothing. However for this there would be a big difference in price, 

unlike for tea or coffee. A motion has been passed but there is a lack of momentum. 

Nevertheless a Fairtrade fashion show was held recently to promote the first batch of 

Fairtrade clothing.

It has highlighted the power that universities have to make a difference, and to make 

people interested in the broader issues such as university purchasing. Eilidh felt that this 

was what she had learned most from her involvement in the campaigns.

Further points emerging from the Q&A session

The University of Edinburgh has an ethical careers section in the careers service as a 

reaction to BAE having a big presence at the careers fair.

Northumbria University also has ethical careers days, and they are finding that more 

students are requesting these and not wanting to “disappear down traditional graduate 

routes”. Northumbria and Newcastle Universities are having a competition to see who 

will get Fairtrade status first. Tutors are interested to put fair trade case studies in their 

teaching material, which is useful for reaching the students who don’t use the Student 

Union. The work of the delegate who contributed these observations is mainly to get 

students who are leaving the university to take this ethos with them and to be aware of 

their purchasing power.

At Leeds Metropolitan University it is the managers rather than the students who are 

enthusiastic about fair trade; the students are now but only after Fairtrade status was 

gained because of the work of the managers. Enthusiasm was coming back from the 6th 

forms they did workshops for. Fair trade is accessible for new students, and caught a lot of  

people’s imaginations, so the experience in Edinburgh was different from that of Leeds Met. 

There is a DEFRA project to include students and student bodies in making them aware of 

their purchasing power.
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Students at Worcester College voted against a Nescafé sponsored bar; this initiated a 

campaign and now they are a Fairtrade organisation. They are a small local college who 

previously had little history of campaigning.

There are fair trade campaigns, but no fair trade fees for overseas students.

There was a comment that this Edinburgh case study was useful as an experiential 

exercise; students were learning without feeling they are being taught anything. And this 

is good, as those sort of activities should be about fair trade and not about extra curricular 

learning.

It raised the question of what is and isn’t political, eg: can’t have the Iraq war in the 

curriculum but isn’t fair trade also political?

Is fair trade good practice for ESD as a practical example for people to hang their hats on?

Fairtrade universities and colleges are a good thing but they are only the start of a journey 

both for the student in raising awareness of purchasing power and the increase in interest 

evinced by students in pursuing an ethical career, and also for the institution in terms of 

procurement and curriculum links.
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Global Interdependence

Raul Pardíñaz-Solís, Skillshare International, with input from Peter Zaagman

Facilitator: Dr Katy Newell-Jones, Oxford Brookes University

Using examples from Leicester Medical School-Skillshare International Partnership and 

Oxford Brookes School of Health and Social Care, this workshop engaged participants in 

a discussion about creative initiatives to prepare students for their professional roles as 

global citizens.

To begin with, participants brainstormed in small groups the skills and attributes of the 

Global Health Worker: 

• cultural awareness/compassion/empathy/respect for others’ beliefs and values

• language ability 

• clinical skills/research skills

• ability to reflect on experience

• ability to put own knowledge into local/international perspective

• ability to listen

• expertise/professional competence (local/global)

• human rights awareness

• understanding of political and commercial influences

• understanding of challenges and resource issues locally and internationally

• ability to learn from patients, sharing experiences

• advanced communication skills, negotiating skills

• awareness of broader issues impacting on health e.g. economy (micro/macro), 

environment, politics, cultural dynamics, 

• openness to different philosophies of health

• understanding of pan-epidemics and interrelatedness of migration and pan-epidemics 

(e.g. TB)

• understanding of migration, population dynamics, geography

• wide knowledge of attitudes involved in lifelong learning

• ability to act as agent of change.  

Inputs then followed from Dr Raul Pardíñaz-Solís, Skillshare International, on the work of 

Skillshare with Leicester Medical School, and Peter Zaagman, Oxford Brookes University, 

who raised questions relating to preparing health and social care professionals with a 

global awareness. Presentations overleaf. 
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Slides from Raul Pardíñaz-Solís
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Slides from Peter Zaagman
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Discussion of the presentations and issues arising led to identification of specific strategies 

for incorporating a global dimension into health and social care curriculum. Plenary for 

sharing strategies and challenges included: 

• Importance of the methodology of learning - problem-based learning as a suitable 

methodology which would draw on difference and encourage deep level collaborative 

learning among group members, scenario-based strategies, blended learning

• Incorporating global dimension into marking/assessment strategies to ensure all are 

required to address them, this has staff development implications, would raise the level 

of debate to include not just ‘the converted’, could be more sustainable as relies on 

systems as opposed to individual champions, however could be tokenistic

• Development of informal networks across disciplines, draw from external partnerships 

e.g. NGOs

• Challenge the entire modular system which does not support a coherent experience. 

Global dimension needs to be applied across the curriculum not just encountered in 

single modules.  

• Need for an audit across curriculum for global dimension. Where is it in pockets? How 

can these be built upon? Are all members of the teaching team aware of them and the 

purpose?  
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Global Partnerships

Dr Anil Khamis (academic at Institute of Education, London), Shahinaz Ahmed 

(overseas student from Egypt at Institute of Education), Ainee Salim (on exchange 

to Institute of Education from Aga Khan University, Karachi)

Facilitator: Dr Clare Bentall, Institute of Education

Global partnerships are key to a university’s academic viability. This workshop offered 

participants an opportunity to identify and discuss the added value that students and 

academics from the ‘South’ bring to the learning community and how that is recognised 

and celebrated by the institutions in their work with graduates as global citizens.

Ainee Salim 

The key theme of discussion for today’s workshop is the added value that students and 

academics from the ‘South’ bring to the learning community and how that is recognised 

and celebrated by the institutions in their work with graduates as global citizens.

The way that I see the educational experience here, being an overseas student in the 

UK, under the commonwealth scholarship programme, is that it is a two-way interaction 

process like no other. It provides an understanding of the link between our lives, and those 

of other people throughout the world. It makes us understand and appreciate diversity. It 

prepares us to live in an increasingly global world. It is a step towards globalising social 

progress. It enables issues like fairness, equality and liberty to be understood in an 

arena where all voices can be heard, without any prejudices. It provides students with a 

platform to achieve personal and professional growth along with a chance to be a part 

of the development process of our respective countries and people. The experience, 

in its academic depth and diversity, provides us with a global identification and a deep 

understanding of the need to take action as citizens of the global community to help solve 

problems faced by the world. The interactive and inter-related nature of academic, cultural 

and social experiences enable us to gain more confidence in our abilities, to take on 

greater challenges in our lives. It provides us with a new perspective on the links between 

education, poverty alleviation, conflict resolution, multiculturalism and gender equality that 

are priority issues on world agendas for development, including our respective countries. 

The wide range of literature provided by the educational programmes, the experiences 

that our tutors share with us and the exchange of ideas from a diverse group of students 

(as many as 12 different nationalities in one class) contributes to equipping us with 

the necessary knowledge and skills that could facilitate human resource development 

strategies in our country. It makes us more aware of global issues and international goals, 

awakening in us a desire to work more diligently and efficiently for development, globally 

and in our respective countries.  

As a result of this programme, each one of us in our present careers can act as better 

agents of change and in the long run aspire to influence a greater number of lives, by 
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transmitting and efficiently utilising the resources and knowledge gained on the course. In 

the words of Mahatma Gandhi: “You must be the change you wish to see in the world”.

The educational experience, with its interdisciplinary approach and vast academic knowledge  

from experts in their respective fields is an unforgettable experience. The exposure and 

access to seminars, conferences, lectures on campus and in other institutions, global rallies 

and meetings like the one recently held on ‘Making Poverty History’, gives us the chance 

to communicate directly with the academic community. It provides us an arena where our 

voices can be heard. It also gives us the opportunity to develop a better understanding of 

how the world community perceives education and development. Interaction with a diverse 

academic community teaches us to work collaboratively, in solving problems aimed at 

achieving a global, just, peaceful and democratic world. It teaches us to respect diversity 

between people and tolerate and respect different ethnicities and culture. In the words of 

Helen Keller: “The highest result of education is tolerance”. 

A healthy exchange of ideas makes us recognise the fact that no single individual or group 

holds the answer to all problems. This can be achieved by an attitude of trust and good 

will that we witness all around us on campus. The experience teaches us to respect and 

negotiate with others on the basis of equality. This learnt feeling of sharing, tolerance 

and respect teaches us how to resolve conflicts in a non-violent way, which is the need 

of the hour. It contributes to the development of our ability to make informed choices 

and judgements and thus have a vision of a preferred future. It provides us with a new 

dimension to our thinking, in realising that freedom and justice can contribute to education 

and vice versa. We can voice our opinions in class, sitting amongst students from all over 

the world, and not feel threatened or uncomfortable. 

We have the opportunity to listen to their points of view, which, much to our pleasant surprise 

are like ours, most of the time. This leads us to the conclusion that though the paths may 

vary, development goals and objectives are quite similar for most nations of the world. In 

this process, we also acquire skills of inter cultural communication. This unique interaction 

gives us a sense of how development can be achieved by recognising basic human rights. 

This does not imply that all the values held by individuals will be agreed upon but that 

a diverse community drawing its values from a range of cultures, religious and secular 

traditions will be able to derive a set of core values based on universally agreed human 

rights principles. 

It provides us a platform for a direct comparison aimed at improving ourselves. This 

is made possible with our different prior educational experience that we bring with our 

own language, culture, viewpoint on the world and expectations for the future. This 

experience and knowledge of our home education system that we bring with us gives us 

the opportunity to compare our education system with that of the developed world. We 

can thus take back ideas to our respective countries and contribute to the local education 

system. I am sure that tutors and colleagues here who learn through us about our systems 

and appreciate the input experience the same. 
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This, in turn, inspires us to look beyond ourselves and to use our resources to reach out to  

people, for example by publishing articles in national newspapers on burning issues like  

gender inequality, poverty and education. It develops in us a sense of the powerful role of 

information technology in the spreading and dissemination of knowledge. We become more 

IT literate by being exposed to a world of knowledge at our fingertips. The outstanding library 

facilities and resources are like none we have back home. We are all aware now, more 

than ever before about the significant role that libraries play in academic development and 

we are going back home more determined to replicate these facilities in our homelands.

After equipping ourselves with our degrees, the task ahead is formidable and not easy. 

We have to contribute to future nation building for coming generations in our respective 

countries. This will require a tremendous amount of determination to influence real 

change. I would like to end with a quotation from Nelson Mandela: “Our common humanity 

transcends the oceans and all national boundaries. Let it never be asked of any of us - 

what did we do when we knew that another was oppressed?”  

Dr Anil Khamis

The MA programme at the Institute of Education under discussion is more about 

development than development education. It is linked to the vision of the ‘Education for All’ 

report. According to the last global monitoring report, 81 countries will not meet the target. 
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Shahinaz Ahmed 

Students from around the world and from diverse communities have similar goals and core 

values based on human rights. One of the benefits international students bring to their 

course and university with reference to global citizenship is our Southern perspectives. 

This is a two way process.

The Institute creates space for exchange by bringing international students together in the 

formal setting eg departmental seminars and lectures but this does not always follow in 

informal settings. Student halls, for example, are closed off from the rest of the world.

Approaches to teaching and learning may be different. Some students are used to teacher 

authority, a teacher who gives out knowledge. This is different to the Institute’s way of 

working and how this experience is taken on board in the learning environment is critical to 

a student’s success. For example, in the speaker’s own experience there was a cognitive 

conflict between what she heard in class and what she heard in Egypt. The challenges for 

her included:

• not only a change in environment but a change in teaching styles and expected 

learning outcomes

• the move from a community-based to an individualistic society

• the emphasis on independent learning and student empowerment

• the focus on questioning tradition and value systems.

The Institute needs a clearer understanding of the challenges students have at a 

psychological as well as a practical level and needs to learn from this. The Institute might 

do well to consider organising orientation sessions for international students. Finally, whilst 

there is a strong commitment to nation building, international students may decide to stay 

in the UK if a good job is found, as opportunities may be better than in countries of origin.

Further points from emerging from the Q&A session

• How do we make the curriculum value intercultural learning?

• International students have to adapt, why don’t universities adapt to student diversity? 

The Race Relations Amendment Act means institutions need mechanisms to recognise 

that knowledge is partial.

• Open Space Technology was used at Manchester Metropolitan University to explore 

this, tutors found it threatening but valued it, as there is a hierarchy of knowledge within 

the university.

• The exchange students (such as Ainee) came in a group of 20, but overseas students 

generally come alone so this is intimidating.

• The British Council used to organise receptions for overseas students but this no longer 
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happens. Some of the money goes to CfBT. The government benefits from international 

students so should give students something in the form of reception.

• How does this whole programme work at Aga Khan University? How has it changed 

Aga Khan University? How does it scale up? Do people want a UK degree? What is the 

benefit to Aga Khan University?

• When students are in an exchange environment, they get special status, so when they 

go home they have different expectations. Does the UK institution have a responsibility 

for them when they go home?

• Brain drain is an issue.
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International Work/Study Placement 

James Burt, University of Bath Masters Student

Facilitator: Dr Dilly Tawakkul, British Council 

Work/study placements are key milestones in the learning experience of many university 

students and the impact of this on their perception of themselves as global citizens cannot 

be underestimated. In this workshop, participants examined the reciprocal value of this 

aspect of the university programme in the preparation of graduates as global citizens.

James Burt

I am reading a 5-year civil engineering masters at Bath University, which incorporates 

two six-month placement periods, the second of which began this summer. From early in 

the year I was determined to make the best possible use of my time and get involved in 

something interesting, challenging and most importantly something that would give me 

renewed excitement and direction for the remaining years of my course.

Although there are an abundance of quality engineering firms in the UK, the challenge 

of finding the best industrial placement is about striking the right balance in terms of 

learning, practical application and hands on involvement!  The best engineering firms don’t 

necessarily give the best experience, in fact it is normally those who work for smaller firms 

but get much more involved, who come away with the most positive experience.

Large-scale engineering projects, which pose real design and organisational problems, 

are in my opinion where engineering really becomes interesting. In order to get involved in 

what I hoped would be more rewarding work I decided to look towards experience in more 

specialised fields within the construction industry.  

For a long time in my second year I had written to numerous international offices, sending 

my CV and cover letters in hope of at least one positive response.  The reality was that, of 

those that even replied, none were interested in the complications that came with bringing 

over an international student. The only realistic approach to get this kind of experience 

is through well-placed contacts and having all the complications covered, thus killing the 

hassle for the prospective employer.  

On reading where older students from our course had been placed in previous years I 

realised one had been in Denmark, through the IAESTE scheme. On reading more about 

the scheme through the website I realised it was well worth at least applying. 

IAESTE seemed to provide an ideal opportunity for me to combine a passion for travel 

with my need to gain industrial experience. When the list of placements was eventually 

released I was amazed at the incredible variety of destinations on offer, some of which I 
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couldn’t even pronounce, I made my decisions based on how different the culture was to 

England, the sector of work and the likelihood of meeting another English person in two 

months, the lower the better. With such a great choice I was inspired to really jump in at 

the deep end and apply to places I may never get the chance to visit again.

An opportunity to work in hydraulic structures with a company in Iran was one of 

my choices that combined exactly what I was looking for and before being forced to 

contemplate another British summer, I was fortunate enough to be granted the placement. 

I was told since that I wasn’t so lucky just the only one who had put Iran as my first choice, 

nevertheless at the time I thought the chances of me actually getting the placement were 

slim, so I was more than happy!

When it was confirmed that I was chosen to be sole applicant to Behan-Sadd in Iran I 

received a mixed response from friends and family. Those open-minded among them saw 

it as an adventure; others would just tell me Iran was not the place to spend my summer 

holiday.

It seemed to most that Iran’s geographical location immediately stereotyped it with images 

of oil, desert and war. The more I realised how little others and I actually knew about Iran 

the more I saw it as an adventure. I bought the Lonely Planet guide and started reading.

After some background reading on my destination I was given the impression of a country 

on the happy side of a 20-year-old revolution, with plenty of rich heritage and a staple diet 

of kebabs. The media stories of Muslim fundamentalism and association with an “axis 

of evil” didn’t bother me. I was happy with the fact that if I visited with an open mind and 

respectful of their beliefs then I would see and experience something very different.

In the weeks before I was due to leave for Iran I realised for the first time that there were 

people in my department from Iran as well as friends of friends who had visited and gave 

only positive feedback, this was obviously reassuring to me!

Unfortunately Sharif University in Iran with whom I was exchanging, experienced some 

teething problems with the IAESTE process, as I was their first and only exchange student. 

The complications I experienced turned out to be a blessing in disguise. Instead of 

accepting university based accommodation I accepted an offer from the Amirrahimis to live 

with them for the duration of my stay. 

The connection with the Amirrahimis is somewhat stretched, but I will try and explain. It 

turned out that my friend’s brother was dating an Iranian in London and she had family still 

living in Teheran.  We met in Bath and subsequently I was given the email address of her 

cousin Esfandiar in Teheran.  We are of similar age and both love snowboarding, which 

was enough to get us started in conversation. I consequently filled him in on why I was 

visiting Iran and what I was supposed to be doing during my stay.  



Page 54

Graduates as Global Citizens Conference Report

After much frantic emailing to my host Sarif University with very little response clarifying 

what I should do when I arrived, Esfandiar offered to pick me up and give me somewhere 

to stay for as long as I wanted. I accepted the offer, keen to have some kind of concrete 

plans for my arrival. At this point in time I found myself questioning my own attitude 

– would I be as accommodating to a complete stranger that had once met my cousin for 5 

minutes?

Another person that was returning my emails was Maryam Fahrani of Teheran University’s 

IAESTE program, whom I had been put in touch with through the IAESTE committee 

in the UK. Through our regular emails I was informed that I was in fact the only trainee 

exchanging with Sharif University and that Teheran University had as many as 15 students 

and would be arranging an extensive social programme. I was invited to join the social 

programme so that I wouldn’t miss out on seeing the country. Had I not been involved with 

Maryam and the Teheran University programme, my experience would have been quite 

different and no doubt much less fulfilling.

With the IAESTE students and the friends I made through Esfandiar, every spare evening 

and weekend was an opportunity to travel the country and taste my way through Iranian 

culture. These two groups and the people I met through them made my trip the best 

possible experience it could be. 

I was part of a great group of international students in Teheran. I made great friends with 

students from Germany, Greece, Oman, Spain, Switzerland, Sweden, Brazil and Croatia. I 

considered myself the lucky one among them, as I was only battling one language barrier.

As a group, not only did we share seeing Iran together, but we shared each other’s 

cultures. Coach journeys, meals, and birthday parties were filled with learning not 

only about Iran but about each other. Sharing each other’s daily experience was also 

fascinating, we were all experiencing something very different and discussing it was great 

fun. Over the ten weeks I made some great friends.

With such a mixed group it was also interesting to see slight stereotypes popping up 

now and again:  the German banging on about efficiency in the dams he worked on; the 

Spaniard falling asleep after lunch and me the Brit not capable of speaking a word of any 

language but English. 

Most importantly no preconceptions came between any of us. If anything, preconceptions 

gave us something to talk about, especially for the majority of Iranians that I met who 

seemed fascinated about what I thought of Iran, prior to my visit.

It was in answering this question frequently that I realised the power the media has on 

the British people and myself. I would explain to those who asked that unless you know 

someone that has visited Iran, which is pretty rare, you are unlikely to know much about 
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the country other than what is seen through reports on the TV, Internet and newspapers. In 

order for world news to be picked up by our media it is normally shocking or controversial 

in some way.  As a consequence most of the media attention for Iran is negative, and as 

seen most recently, is directly related to the actions of the Iranian government. Intentionally 

or not, this builds up quite an unfair representation of what actually goes on in any country, 

not just Iran. In the case of my trip, visiting helped me realise no country should be 

judged on what you see on a programme or read in an article. Now, when Iran makes the 

headlines for all the wrong reasons I find it incredibly frustrating, in a way I almost feel like 

I’m letting down my friends unless I write an article alongside talking about how nice the 

majority of Iranians are and how beautiful their country can be. In a way talking to you now 

is something I see as returning the favour to my friends in Iran.

Living and working abroad was a completely new experience in itself and one that I had 

wanted to sample ever since joining university. I know there is so much more engineering 

can bring to the developing world therefore, the work that can be done there can be so 

much more rewarding as well as being a great excuse to discover new parts of the world.

I assumed working in a less developed country would require a step back in engineering 

terms. Using watered down technology and much simpler solutions. As a consequence 

I expected Behan- Sadd to be out of date and far behind the standard of work that I 

experienced in the UK. In fact with a very talented group of engineers and the ability to use 

any software they choose, due to the absence of copyright protection, the standard of work 

the company produced was incredibly high.

Behan-Sadd was a great place to learn about hydraulic structures, full of people with 

vast experience in their field. I was under the wing of a masters student who taught me 

numerous computer programs, more than I have studied in my whole time at university. He 

also taught me the practical application of US army corps and Canadian codes of practice, 

all in return for help with his English homework, which worked out well for the both of us. 

The only painful part to my learning was constantly converting between metric to and from 

imperial for use with the American codes. If I taught my friends at Behan Sadd anything it 

was that I consider referring to imperial units as “English units” to be a criminal offence!

The company had a great mix of projects at different stages of construction from feasibility 

research and design all the way through to near completion. This meant I was able to see 

the huge range of work the company was involved with in just eight weeks. What really 

made a difference for me were the regular site visits. One project involved the heightening 

of an existing concrete buttress dam in Hamedan a few hours drive from Teheran. I was 

able to see the project develop regularly over five weeks. Each time I visited a little more 

of the puzzle was complete. Another project, a rock fill gravity dam named Gavoshan near 

the boarder with Iraq, I visited just once but for three days. In that time I studied all aspects 

of its design and even drove into the 20-kilometre conveyance tunnel in a Nissan Patrol, 

an experience I will never forget.
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When visiting and exploring these sites the projects came to life and I developed a strong 

appreciation of how so many different processes must be managed in order that they 

come together to make a project successful.  

Living with the Amirrahimis meant I was given a spectacular insight into Iranian family 

life as well as the lives of Teheran’s many twenty-somethings In a world where alcohol, 

uncensored music, nightclubs and most forms of courting are forbidden, I expected to 

do a lot of bedtime reading. Instead I became quickly educated in a very different kind of 

nightlife, one which involved getting stuck in traffic every evening, something I have been 

brought up desperately trying to avoid. The whole experience helped me to see how when 

the things I do for fun are taken away, you can be quite happy making the most of the 

more simple things in life.

I’m a huge fan of good food, and the experience of Iranian cuisine was greatly enjoyed 

by myself and the other international students, plenty of rice and garlic yoghurt with 

everything as the rule of thumb. Buying fresh fruit juices on the street was something I 

enjoyed every day but I’m sure I could never do it here because the fruit in Iran just tasted 

so much better. Also just like us, Iranians drink tea by the boatload, but in Iran milk is 

substituted with double quantities of sugar. I think most Iranians were shocked at how 

much tea I drank, I was surprised most were not aware of our tea drinking habits.

I was supposed to fly home on the 10th August, two days before my 21st birthday, a big 

milestone I had thought I should spend with my friends and family. After an emotional 

goodbye early on the morning of the 10th I checked in for my flight and proceeded to 

immigration. Still half asleep I handed over my passport to the immigration officer who 

kindly informed me that my visa had expired, I would not be boarding the plane and that 

I needed to go into Teheran to get it sorted out.  I couldn’t believe it, my visa was valid 

between my departure date in June and an arbitrary date in September, which, I had 

assumed stupidly, was the expiry date. In fact it was only valid for thirty days. It turned out 

I had overstayed my welcome in Iran by 24 days. At this point it was still only 7am, I called 

Esfandiar who had no idea where I needed to go to sort it all out.  

After a lot of panicking and phoning around to see who was awake that could help me,  

I decided to take my chances, get in a private taxi and follow the directions in my Lonely 

Planet guide. Five hours later after rushing around in a taxi: exchanging money, getting 

passport photos, paying my visa fee, going to court to be cleared of breaking the rules of 

my first visa, paying a fine for breaking the rules of my previous visa (which was around 

60 pence!) calling my parents to tell them I wasn’t on my flight and queuing with huge 

numbers of Afghanis at the Department of Aliens’ Affairs, I was finally told it would take two 

days to process my visa. To the taxi driver, who I feel saved my life that day, I offered all 

the money I had left in my pockets, which was about £25, but he still insisted on charging 

me only 15,000 Tomans (about £10) and it was only that much because I was adamant  

I must pay a 7,000 Toman parking ticket he got while helping me.  
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When he initially took me at 7am from the airport I was a wreck, alone, without any of my 

friends. Even though he could only speak limited English, he stuck with me for five hours, 

helping me all along the way. The reason I thought I should include this story in talking to 

you today was because this taxi driver was just the kind of person I met all through my time 

in Iran, complete strangers who treated me like a friend. When I look back at that day it was 

 crazy, but I’m pretty sure it would have been ten times worse anywhere else in the world.  

Once I had accepted that I wouldn’t get my passport back until the 12th, my birthday, I 

made plans to stay until the 14th, and celebrate my birthday with all the friends I had made. 

I was happy I got some more time with them. In the same way I will always be happy to go 

back to Iran and visit many good friends.

Since travelling to Iran I have picked up much more on the media attention that the country 

attracts. The Iranian government has a shameful human rights record, all forms of media 

are heavily censored and the segregation of sexes at every opportunity make it near 

impossible for young people to meet without breaking the law. But it is the combination of 

these factors that gave me the most unique perspective on the culture that I have grown 

up in. I now believe you cannot truly understand your own culture and lifestyle until you 

are taken far away from it, to see just how different life could be. As a result I now have an 

incredible appreciation for the freedom I have grown up in.

I spoke with some of the representatives in Iran about their involvement in the IAESTE 

programme. It fascinated me why the volunteers contributed so much time and effort to 

bring a group of foreigners to placements in Iran. To them IAESTE was an opportunity to 

bring in people from all over the globe and show them what the country is REALLY like, 

sending them home with a real opinion. It made me realize the real value of this exchange 

not only for experience of the students but in creating stronger cultural bonds across all 

borders.

In response to the speaker’s presentation, Dilly Tawakkul made the following observations:

• 85-100 IAESTE placements are done in 35 countries each year.

• James Burt was the IAESTE Trainee of the Year.

• His course includes two six-month placements.

• Placements give learning, practical engagement and experience.

• The response James got from friends and family was initially negative.

• The programme presented a unique opportunity to visit another country, research and 

get over stereotypes; you have to go into it with an open mind.

• It was also an opportunity to make personal contacts; and there was a social 

programme with other international students.
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• Preconceptions made points for discussion.

• Gained appreciation of freedom, family life and making the most of simple things.

Some further benefits of international work/study programmes such as IAESTE are that they:

• give the students a different view of the work culture

• help to create stronger cultural bonds across borders

• can contribute to long term changes in attitude

• make global and development issues come alive in the curriculum.

Further points from emerging from the Q&A session

• IAESTE is a not for profit organisation that makes small grants. The accommodation is 

free but the cost of the flight is paid for by the student.

• In terms of ‘making a difference, James felt that as a global citizen he was more open 

minded, had respect for international students, and could share the experience with 

others.

• What comes afterwards? This is self-selecting as converted people will spread their 

experience.

• Where did the interest come from? Early travel, had enjoyed geography.

• What do we get out of it? International awareness, confidence to get out.

• How do we get people to go out initially? Need to address issues of language and 

confidence, internationalising the curriculum, motivate students; share experience of 

previous placements.

• Provide opportunities for international students and international work placements 

around international issues eg: HIV/AIDS Day, Workers’ Day.

• The battle is with the management, not with the students.

• Financial constraints focus students.
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Students as Global Ambassadors 

Brian Rockliffe, Voluntary Service Overseas;  

Facilitator: Claire Bennett, Development in Action 

“International Volunteering - Bonus or Bane?” Travel broadens the mind, but does it always 

contribute in a positive way? Drawing on VSO as an example of international programmes 

for young people, participants engaged in a discussion about the conditions under which 

international volunteer experience can prepare students for an effective role as active 

global citizens. 

Fifty years ago VSO was pitched at 18 year-old students doing work of some use in poor 

countries during a gap year. By the ’60s it was sending more qualified older people and 

graduates than gap year students and by the ’70s the student programme had stopped. Now 

the average age of a VSO volunteer is 37. A youth programme now needs to be very different 

from when VSO used to run them; with more equality between the UK and the host country 

and more awareness of what people can and can’t do.

Five characteristics guide the planning of VSO programmes to ensure the provision of a 

foundation to build global citizens:

1. Volunteers must be involved in work that is of real value to the communities they go 

to. There are examples of other programmes where people from Britain go to build 

schools in Tanzania that a short while later were empty because there were no teaching 

resources available.

2. Volunteer programmes must be designed to reflect cross-cultural interests and the skills 

and perspectives of the host countries.

3. Travel does not necessarily broaden the mind. Volunteers must really engage in the 

local community life and gain an understanding of the issues – a little knowledge is a 

dangerous thing.

4. Diversity of volunteers on the programme plays a substantial part in the quality of 

the group. They also need to learn from each other as well as from being on the 

programme.

5. There must be balance in the design of the programme. There is an element of it being 

led by young people but there has to be clarity about the aims and also an input from the 

host and their country.

Further points emerging from the Q&A session

• Dangers of ‘imperialism’, eg TEFL – do people really want to speak English?

• Danger of fostering dissatisfaction with and within local communities – the need for 

meaningful dialogue and mutuality must be recognised.
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• Asian/African volunteers who have done exchanges in Britain conclude that life in 

the UK or Europe is not a bed of roses, there is the recognition that all communities 

have problems and sometimes this leads to them being more committed to their own 

community.

• Although it takes funding and much organisation, international volunteering is a very 

good way of getting development education into the curriculum. 
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LB: Now this session I am going to ask each member of our panel to speak to their brief, 

which is to answer how far they think we have dealt with the objectives of the day, and I am  

going to ask them each in turn related to each one of the five objectives that we have for 

the day and then I am then going to ask John Davidson to come and give the vote of thanks.

So the first aim of the day was to explore the concept of graduates as global citizens and  

I am going to ask Anthony Rosie, professor of social science education at Sheffield Hallam 

to start us off on that.

AR: Thanks very much. In a sense that is the easiest question to answer; yes we have 

been exploring the concept of graduates as global citizens throughout the day. We haven’t 

necessarily reached any interim point, let alone a final point. Some points I think I would 

like to highlight from today was that from a very early point in the opening session we 

raised the question of well, the concept of graduate as global citizen - what does that 

mean? And we haven’t necessarily reached answers to that question, but what has come 

through is that it has been problematised and that has been done in different ways. 

It was important also that the of area of the affective and the emotional was brought out as 

well, that we weren’t just talking about it in cognitive terms but that there is an emotional 

aspect to this. 

It was also helpful, and this was in the session on curriculum, that we were perhaps using a 

rather different terminology, but a terminology with a great deal to offer; notions of the robust 

versus the fragile, terms that in themselves need perhaps some more unpicking, but did 

provide a very helpful way of conceptualising what was being done in case study settings. 

But perhaps a most telling section that came from that section which was about the 

notion of graduate as global citizen was what happens if we take the notion of graduate 

as global citizen and just add it to the curriculum, add it to the things that we do. Do we 

miss the opportunity to radicalise the work that is going on anyway; once it becomes 

mainstream what happens to it? This was put in the context of stand up comedy, there 

was a very helpful link between the two, but in response my mind was imagining the next 

validation event, where the concept of graduate as global citizen was there, and exactly 

how a validation team within an institution might pore over that, and unpick it. And what 

might emerge would be a very simple unpicking, when what is needed is the possibility 

of constantly reconstructing what notions of the global citizen might be, and to see it as 

shifting, and shifting particularly through the interdisciplinary connections which have 

come up through the workshops that we have been part of. This is I think is an important 

contribution to the point that Doug made right at the beginning in his session which was 

what is the purpose of a university, the purpose of answering and tackling some of the big 

questions. So yes, point met.

LB: The second aim of the day was to consider the ethical role of higher education in a 

global society and I am going to pass that over to Elspeth Jones, the dean of the Leslie 

Silver International Faculty at Leeds Metropolitan University.
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EJ: Thank you. So, whether we have answered the question of the ethical role of higher 

education in a global society and I think if we haven’t perhaps answered it, we’ve at least 

made an extremely good start, and we have explored lots of issues, which I think are 

relevant. I think we have looked at why, what and how; I think we’ve considered the role 

of the university and its educational role - and this included early on people talking about 

taking our students who have perhaps had a broader range of global perspectives in 

their secondary education than perhaps we had when we were younger - and our ethical 

challenge is to ensure that that continues and obviously develop that. So the role of the 

university in terms of education is a very broad one. 

I think the role of the HEI as employer has also been touched on; a lot of sessions have 

talked about staff development needs and how we embed this across the university. I think 

we have also considered – one of the workshops I went to considered – the university as 

an ethical organisation in its own right; the issue of Fairtrade status but also purchasing 

and how we perform as an organisation, whether we are an organisation which is ethical. 

And also an excellent session on considering how we prepare our graduates to be 

employees, and I think this is the global perspectives that we are developing within the 

university which help to make them better employees at the end of the day. 

So if I can just briefly remind you, the plenary sessions I think have been particularly 

interesting and obviously most of us have shared in those. When we started, Doug here 

to my left talked about the key messages and about creating active global citizens, and 

this has been reinforced in other sessions throughout the day. Cliff Allan was talking about 

the role of higher education in the borderless higher education environment around the 

world, and the need to nurture global citizens and the civilising purpose, which I thought, 

was a very nice phrase, the civilising purpose of higher education. He also gave us some 

characteristics of what he considered a global university to be, which I think was very 

helpful as well. Liz then talked about various aspects of the role of higher education in 

particular as educators and providers of knowledge transfer in all kinds of ways. And then 

as I said Will moved on to talk about the needs of the employer, and the very interesting 

capability matrix that we saw, whether the global graduates that we are developing have 

the right kinds of approach and the right sorts of skills that the employers are looking for. 

He defined a global graduate as someone who has had an international experience and I 

think our challenge, and perhaps if I could throw the gauntlet down to the DEA, is how we 

now develop those skills in our students who haven’t had the international experience in 

terms of actually doing the travel.

LB: That’s a very good judgement and I think one that in a sense our workshop with John 

Annette helped us to answer a bit more and I think that’s something we will come across in 

our final report. The next question was to deepen our understanding of the social aspects 

of sustainable development in higher education, and I am very happy to introduce Rita 
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Gardener who is director and secretary of the Royal Geographical Society. We have talked 

about the need to get these ideas in and through various disciplines and I think it is a very 

interesting idea to have one of the great disciplinary societies represented here.

RG: Thank you. I think my task was to try to sum up how HEIs equip and inspire students 

to feel competent and confident, to make responsible contributions to the creation of 

sustainable futures and communities, locally and globally. Now much of the discussion 

has not focused apart from Liz’s paper, on sustainable development and education for 

sustainable development specifically, but I would pull out a few themes. For me this is very 

much about enabling young people to make informed choices through higher education 

about sustainable futures, and stimulating them to adapt or change their behaviour to be 

responsible citizens and employees; it’s about being an active citizen, so it is going beyond 

the learning into active citizenship. 

And the themes that I have pulled out today, and they are very much personal ones, 

are that for me this event has certainly deepened the understanding through illustrating 

sharing and embracing the diversity of approach that is taking place in the different HEIs, 

the differences in the extent of activities across the institutions, and indeed the differences 

in support that institutions receive in this area, and that has come out quite strongly. 

However, I would say, this event which is a great event as a start event, has only dipped a  

toe in the water of that diversity, because in an analysis we have undertaken in society there 

are some 2,700 programmes that consider global perspectives across only 10 key disciplines 

and the breadth of HEIs, so there is a long way to go in building on this to widen an 

understanding and sharing knowledge about what people are doing in this area in HE. 

The second point is really about the fact that the meeting has illustrated to me a great 

network of the many stakeholders beyond HEIs that are critical in delivering this area of 

development within higher education. There are many that bring a great deal of expertise 

too about meaningful volunteering, and those who were in one of the last sessions will 

know what I mean there about meaningful volunteering, about personal development and 

experiential learning beyond the HE institution.

We have of course reinforced that the focus is on this trio of aspects, about knowledge, 

about skills, and about values, some of which are much better understood and delivered, 

and particularly we brought out the point about values and the interpretation of those. And 

my last point is we have focused largely on the elsewhere and the global, and actually 

don’t forget that particularly education for sustainable development is equally about the local 

and the within the HEI, and within the community. Our HEIs are multi-cultural environments, 

 a point made by a number of speakers. Is the most being made of that? The HEIs many 

of them sit within culturally diverse communities in our largest cities in Britain. To what 

extent is that being made available through the learning process? And of course, right at 

the end of this, let’s see our HEIs leading by example, because education for sustainable 
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development is about making difficult choices, between balancing the environmental, the 

economic and the social, and if we have HEIs who are open to their students, and engage 

them in that decision making process, or at least illustrate the complexity in that process, 

then leading by example by considering how the institutions can become sustainable 

communities themselves, perhaps may give us a lead in that area.

LB:  The fourth area was the area of strategic approaches for the enhancement of 

teaching and learning in HE for a global society and we are going to hear from Jagdish 

Gundara. I’m sure everybody knows his name, he is one of the most distinguished people 

in the London Institute of Education, he holds a UNESCO chair in International Studies 

and Teacher Education, and he also heads the International Centre for Intercultural 

Studies and he has been pioneering some of these questions over very many years.

JG: First of all I would like to thank Doug and his colleagues at the DEA for organising 

the conference. I think it has met with its objectives on the title Graduates as Global 

Citizens and I think the DEA has been pushing boundaries in this field and is much to be 

commended. Some of the issues I would like to raise are as follows. 

It has seemed to me that if there is a marker about good governance at international level, 

it is ways in which international civil servants – UN agencies, UN peacekeeping forces and 

other members of international civil society – operate, and I would have thought that what 

we get from there is a very mixed picture of some successes and of course many failures 

as well. We need to reflect on what are the ways in which the higher education system is 

training people who are the governors of global citizenship at the broadest possible level. 

If you go down to the area that Mr Archer talked about in his session, you’ll find that in the 

economic globalisation aspects, governance has competence as a very high order, and of 

course for the workers and consumers in this sense – not global citizens – are extremely 

engaged in a market which is extremely well governed. Harvard Business School has 

a saying that they ‘train barracudas’. Now, if the Harvard Business School is training 

barracudas are the rest of us in higher education picking up the pieces the barracudas 

leave behind, or should we be prophylactic in trying to engage strategically with the current 

learning and teaching which is in the forefront of knowledge?

Now one strategic issue is how universalised are our knowledge systems within 

universities, which are taught and which are learned by students, and these issues go 

beyond the kind of areas of sustainable development which Professor Slater and Dr Beaty 

mentioned in the morning session. Largely, very powerful questions about how vast areas 

of knowledge are subordinated and are buried in archives are stamped as being politically 

correct, and I like meetings and conferences of this kind to re-engage how we deal 

strategically with the ways in which universalised knowledge is lost to us. In other words, 

centric knowledge systems are in one sense inimical to good global citizens, so whether it 

is the Anglo-centric or Euro-centric curriculum – and the reaction to that is the responses 
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of Islamo-centric, Afro-centric, Sino-centric and Indo-centric knowledge systems – are 

inimical to good citizens at the global level. 

I would like higher education to rethink how do we not consign this debate to issues of 

political correctness, largely from a North American perspective, but re-engage with it in 

a substantive way to bring about what would be intercultural knowledge or non-centric 

knowledge which is available for all. Now it is not just by each of the HEIs here, but 

also nationally and internationally that these issues need to be taken up. What role for 

instance does UNESCO play – or ought it to play – in taking up issues of this kind? And 

to give substance to the ethical issues you raised earlier in the remarks about ethics, the 

ethical issues in our education can only have a purchase if they are based and draw upon 

universal knowledge systems. If they are drawing upon narrowly based, unsustained 

knowledge systems which are Euro-centric, in my view, then the ethical norms within the 

global system are not going to be powerful. 

The next issue I wanted to raise is what Doug mentioned earlier – the notion of 

interconnectedness and interdependence. There are massively funded regional studies 

programmes in the social sciences due to the bipolar politics of the world. Now a lot of 

these studies in regional politics and social sciences have been lost and are buried within 

what were strategic national studies of these areas, particularly by the United States. I 

would like us to see if we can unearth them for the purposes of social sciences at a much 

broader level which would be relevant to the more rigorously argued ways in which we 

look at issues of global understandings at the present time. And one fundamental question, 

which you take on board also, is the ways in which there are institutional and structural 

arrangements to take on board issues that are global in nature. I don’t think that the 

structures within higher education and institutional mechanisms that exist at the moment 

do this. They pay lip service to it. There are hardly any kind of structures, which cut across 

the various academic disciplines, school divides, disciplinary departmental divides, which 

allow this to happen. Now here a lot of you argued for interdisciplinary work but also for 

rigorous disciplinary work. So the kind of mechanisms that would need to bridge these 

institutional and structural gaps that exist, are in both context of all universities as well as 

new universities, because these different institutions do bring different strengths, so that 

we can connect up issues within inner cities, within rural areas (which you tend to forget) 

and the global knowledge which exists outside. 

Now worryingly, in my view, in many new universities the HEIs confront I think what 

someone referred to earlier, identity politics. Identity politics, ie: students come into 

universities expressing specificities of understandings, whether it is on a nationality basis, 

on a religious basis, or on a racial basis. Now if universities are about learning then they 

are about conversations across identity divides, not about enclave cultures within higher 

education. Many higher education institutions in my view have failed to address this 

issue and in fact have contributed to creating enclave cultures by funding certain kinds 
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of mechanisms, which reinforce the kind of narrow divides that exist. So here again the 

question for us is: how do we create strategically these understandings and broader 

conversations across the divides that do exist in society? And to come back to the point 

you made about how to connect up with our communities, I thought the workshop that 

Professor John Annette led on universities and communities was an excellent way of 

talking about how you bring the whole thing back home, in terms of connecting local 

communities with the universities, because civil universities at a global level, universities 

have a major role, governments in a minor role – in fact they can take and give but at will 

– but universities have a major fundamental role. And this brings us to the last point I want 

to make, which our chair would like, the old African adage that it takes a whole village 

to educate a child, and I think that’s the kind of sense I get from this conference and of 

course also leaving with the last point the whole village itself might need to be educated. 

LB: Each speaker has piled on the evidence of how we have gone some way towards our 

aims but now as we move down the road we see further horizons beyond. Each of our four 

speakers has given challenges to all of us in this room, to all of us in higher education, 

to all of us associated with particular disciplines and also to the DEA. So I think it is quite 

right that we give the last formal word before discussion to Doug Bourn who as you know 

is the director of the DEA, and his official brief today is to say: “have we contributed  to the 

debate about making connections about global and local?” but I think he may want to say 

something finally about how he thinks the DEA is going to meet some of these challenges.

DB: I hate following Jagdish because a lot of the things he has said are so important and 

relevant to taking forward these issues. One of my personal concerns at the moment 

– which I was hinting at this morning – is that we need to move beyond the rhetoric 

and generality of discussing these issues, to deepening that understanding and those 

perspectives. That is one of the things I have been particularly talking to the Institute of 

Education about, because we have moved beyond the era of sound bites around these 

issues – which is where certainly I was at five or six years ago in terms of dialogue 

with policy makers at all levels – but we are very weak and very vulnerable at actually 

providing the evidence to justify the impact and value of our work. That is something I 

would particularly want throw out to all the people here who are engaged in academic 

research – we need much more evidence to demonstrate some of the stories and issues 

that have been raised here today, because until we have that, then we will have difficulties 

in convincing decision-makers both at a policy level within a university, but also nationally 

and also internationally in terms of some of these debates. There is no academic body 

of research or area of work in the area of development education that actually takes 

forward lots of these issues in this country with its own issues and debates, and I find it 

quite worrying that the country that I have found that is actually starting to engage in these 

issues – for different political education reasons – is the United States. One of the things 

that we need to recognise is that the issues that we are starting to talk about here today 
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are actually deeply ideological and deeply political. We shouldn’t run away from that, and I 

think that is a real political challenge to us today. 

And that relates to two observations I wanted to make, one about the global and local, and 

finally about how we take forward the issues here today. The global in the local area is one 

of those areas that we talk a lot about – we live in a global community, how do you make 

this relevant? One of the things we knew was a challenge for us in organising today’s 

conference but has been reinforced today, is the huge variety and difference of views and 

perspectives within HEIs about what their role is, about their relationship to the community, 

about their relationship to the student population. There is a huge spectrum of experience 

from those universities – often in many cases new universities, that are much more closely 

rooted to communities where a vast majority of the students are from the home area – to 

those that see themselves as very elitist ivory towers, where they see themselves as just 

international communities of scholars, and don’t seem to have any relationship to what 

happens in the locality. I used to go to a university midway between the midlands and the 

north of England that very much saw itself in that regard. One of the things we need to 

recognise is actually those things are challenges that cannot be sorted out at a national 

level, but almost have to be tackled at the level of what is the nature of that institution. 

But I’ve heard some fantastic stories today about how things are starting to be addressed. 

An example that was raised earlier in John Annette’s session about ex-miners that were 

studying a course at university who then as result of their experience and what they 

learned took that back in some kind of trade initiative in their local community. There’s 

also the fantastic work being done at Edinburgh University with students in terms of 

starting to address issues of fair trade, where other people are saying we can’t get our 

student populations, student bodies, to do any of this stuff and it is led by academics, 

and in other places it is led by the students. That sharing of those experiences, and really 

capturing those stories show that you need to locate the discussion very much within your 

own university and in your own community. It’s not just about taking students overseas 

– whilst that’s an important part of that international experience – but it is actually how to 

enrich that and experience that connection, so people are learning and doing in their own 

community and in their own workplace. And to be honest, we have had some difficulties 

convincing the outgoing government, or civil servants from the outgoing government, that 

this area of work is not all about student links or student exchanges, it is much more about 

a learning agenda within our own societies and communities. That is still something where 

we have got a lot of work to do. 

The last comment I wanted to make is partly about taking this work forward. We are 

looking at a series of publications that we want to produce to capture some of the stories 

and initiatives that have been raised here today. That is a very key next step; to gather 

that evidence we need to gather those stories. Also, we need to take forward the issues 

discussed here, to our broader contacts both within our individual institutions but also at a 



Page 69

Graduates as Global Citizens Conference Report

regional and national level. I would very much like to see initiatives like this happening at a 

regional level, discussions within individual universities, so they themselves have a life of 

their own. There is one university, which has been very involved with this initiative, which 

is Bournemouth, and which has a conference on these areas in the autumn. And it would 

be great to see a lot more of these things happening over the next year or so, because 

one of the things I feel very strongly is that all the things we are talking about today are 

going to have an impact – not by us waiting to be told by government that we have got 

to put this in our summary framework for what we do, but by us actually doing things and 

us demonstrating back to decision-makers that we are making a difference and we are 

enriching students’ experience for the future. 

LB: Well I think that’s a wonderful clarion call, and I think that Doug has reminded us 

among other things that we are in an election phase. I always believe that those of us 

who are in education really fail to use the opportunity to educate our political masters and 

I believe that some of the messages that came out of today ought to be confronting our 

political masters, and this is the time to do it when they are ‘soft targets’, in a way. 

I remind you that what Doug has said and what one of our speakers in the workshops has 

said is that we need plausible and interesting stories and I hope some of those will be put 

in. There are a lot of emails on the list that we’ve all got of participants so we can continue 

to communicate.

This has been a singularly rich and enriching experience that everybody’s shared in, and 

as Doug has reminded us, this has been all about sharing experiences.
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Section 4

Evaluation
The objective of the day was met in that it offered an opportunity for policy makers and 

practitioners in higher education and development education to deliberate on the meaning 

and implications of ‘Graduates as Global Citizens’. In Liz Beaty’s presentation, we have 

the crux of the aspiration, ‘education should be at the heart of the debate’ and an echo 

of the conference participants’ commitment to work at the institutional, departmental and 

practitioners’ levels in their universities to facilitate the space to further the debate and 

establish environments to nurture graduates as global citizens.

The workshops provided the welcome space to showcase and discuss some examples 

of current practice but as Doug Bourn insists: “we need much more evidence to justify the 

impact and value of our work... we need much more evidence to demonstrate the stories 

and issues that have been raised... There is no academic body of research or area of work 

in the area of development education that actually takes forward these issues...”.

So, whilst much was achieved in terms of deepening understanding, networking 

opportunities, the forum for sharing approaches to explore the concept of graduates 

as global citizens, and implement effective pedagogies for global citizenship, the day 

highlighted some gaps in the dialogue and the challenges ahead.

The voice of Black academics and Black and minority ethnic groups was missing. Clearly 

this omission will have to be addressed in future forums of this kind if a global perspective 

is going to be truly achieved.

Taking the agenda forward

The DEA’s members work in collaboration with others at local and national levels to profile 

and promote the importance of global and development issues in education. A list of DEA 

members with a brief description of their work can be accessed from:  

http://ww.dea.org.uk/dea/a_to_z_of_members.html

Working in partnership with higher education stakeholders the DEA plans to produce three 

publications to compliment this conference:

The global university – The role of the curriculum (to be published in 2005)

Using a number of case studies this booklet will advocate the view that universities are 

key sites for the development of global citizens and offer some examples of how integrate 

learning opportunities into the curriculum to nurture graduates as global citizens.

http://ww.dea.org.uk/dea/a_to_z_of_members.html
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The global university – The role of senior managers  (to be published in 2006)

This booklet will underscore the leadership role that senior managers play in stimulating 

institutional change to strengthen universities in their role as key players in the 

development of graduates as global citizens.

The global university –The role of universities as key global civil society institutions 

(to be published in 2007) 

Papers, though focussed upon practitioners working in UK universities, will include 

international and especially Southern contributions to consider what underpins the case for 

universities in their role as key global civil society institutions and their impact on graduates 

as global citizens.

For further information about the work of the Development Education Association in the 

higher education sector or to contribute to forthcoming publications please visit the DEA 

website at http://www.dea.org.uk/higher/ or contact Phyllis Thompson at the DEA, tel: 020 

7812 1282, email: Phyllis.Thompson@dea.org.uk 

Useful references

Putting the World into World-Class Education – An international strategy for education, 

skills and children’s services. Available from DfES publications, tel: 0845 600 9506 (ref 

DFES/1077/2004) or download from http://www.teachernet.gov.uk/internationalstrategy.

Sustainable development action plan for Education and Skills – copies available from:  

http:www.dfes.gov.uk/sd/docs/SDactionplan/pdf.

Some financial support is available for this work from the Department for International 

Development via: http://www.dfid/funding/daf.asp

http://www.dea.org.uk/higher/index.html
mailto:Phyllis.Thompson@dea.org.uk
http://www.teachernet.gov.uk/internationalstrategy
http:www.dfes.gov.uk/sd/docs/SDactionplan/pdf
http://www.dfid/funding/daf.asp 
http://www.dfid/funding/daf.asp 
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