
revision. Views and comments have been invited from
institutions and professionals. A better objectives hierarchy
and more clearly defined indicators as well as ‘dos and
don’ts’ are included. The donor’s future support probably
depends on these improvements. 

The full evaluation report may be found at: http://venns
kap.no/School/evaluation.htm

Bjarne Garden is a social worker, with additional
education in personnel management and leadership and
in mass communication. Eight years of professional
service in Africa (Kenya, Somalia, Sudan, Zambia,
Congo-Brazzaville), with development activities,
emergency operations and refugee populations as well
as with the Norwegian Embassy. 16 years in social
sector (public) in Norway. For the past 4 years a private
consultant and partner in Assist Consulting Ltd., Oslo. E-
mail: gardenas@online.no
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Initial training of community, play and youth
workers and sustainable development education

Sangeeta Soni believes that raising awareness of sustainable development is a vital part of the work of
community, play and youth (CPY) workers. She argues that to empower people to make choices which will improve
quality of life in their local communities CPY workers need some understanding of the political underpinning of the
concept of sustainability and particularly of the impact of globalisation on individuals and communities. She
therefore makes the case for incorporating sustainable development education in CPY initial training.

The community, play and youth, (CPY) worker’s ability to
engage educationally with people in informal settings makes
him/her an ideal candidate for awakening others to the
growing urgency of adopting a sustainable development (SD)
approach to decisions which affect the quality of life in their
communities. It is important therefore that the sustainable
development agenda should be incorporated into the initial,
qualifying training which practitioners undergo. It is
surprising that the National Youth Agency’s Professional
Validation criteria (NYA 2001) which vets and sets the
standards for this training is not explicit in expecting initial
training agencies to include sustainable development
education (SDE) within their training programmes. 

The term sustainable development is broad and multi-
faceted. The all encompassing nature of the concept means
there is a danger of it being synonymous with other similar
concepts such as environmental development, diluting its
importance, and yet its strength lies in the very fact that it can
be applied at all levels and in many different contexts. The
problem is that in the light of the Earth Summit, held in
Johannesburg, 2002, sustainable development is being
applied to issues on a global scale, when most community,
play and youth workers are immersed in the needs of the
local communities in which they work and then in a
particular aspect of community life. The reality is that
sustainability needs to be considered at all levels of decision-
making including local, regional, national and global, and
perhaps CPY workers do not have a track record of going
beyond their communities. 

One of the forces which makes sustainable development
such a complex concept to comprehend is globalisation. The
link between globalisation and sustainable development needs
further exploration, particularly as globalisation has an impact

at all levels of decision making and on each of our lives,
including the lives of CPY practitioners and the people with
whom they work. On the surface globalisation is about
opening up trade, about getting rid of trade barriers, and about
the interconnections between people internationally. (Held and
McGrew, 2000; Smith, 1999) This may seem like a neutral
process, but as Joseph et al (2002) have indicated, in fact it is
dominated by Western/Northern interests and veneers over the
often exploitative relationship of the Black majority by a
White minority. Instead of universalism‚ we see the advent of
a globalisation that is unfair, unjust and unequal (ibid.). 

At its best, globalisation is about the interconnections of
people around the world (DEA and CEE, 2001) so that the
world can be seen as a global village. Although this clearly
has its advantages, the true effects of globalisation are
experienced around the world as an unstoppable influence
which helps to maintain the existing inequalities in an unjust,
unequal world. Modern-day interconnections are based on the
historical connections between peoples and nations and
therefore include relationships, for example, between the
colonisers and the colonised. 

As consumers of the products of large-scale, transnational
enterprises, we are inevitably part of globalisation and tied
into relationships with others around the world. As CPY
practitioners, we do not have to look very hard to see how the
antics of trans-national corporations invade our lives and have
a huge influence on the lives of people with whom we work.
Young people are especially the targets of slick advertising
campaigns. Globalisation is therefore an aspect of sustainable
development which is hard to ignore but which also provides
an easy handle for issue based work with young people and
communities. (Bourn and McCollum, 1995) 



So globalisation is a process of economic and social
influence which has a considerable bearing on people’s lives,
because it impinges on their needs and on the decisions they
make about their lives, as individuals and collectively. As
such it clearly has an impact on the sustainability of their
communities. If CPY practitioners are to engage with
sustainable development, they must appreciate the complex
nature of the concept and be able to explore its ethical and
political dimensions. 

Sustainable development is about defining needs and
making resource choices, while recognising the importance of
influence and power, driven by globalisation, that underpins
the process. The primary goal of a sustainable local
community is to meet its basic resource needs in ways that
can be continued in the future (Brundtland Commission,
1987). As CPY workers are involved in the identification of
needs and in addressing needs, it is inevitable that they
become involved in approaches and methods which include
sustainable development. 

CPY workers often distinguish between needs and wants.
Sustainability is concerned with present and future needs,
while consumerism and materialism, driven by hi-tech
advertising and branding campaigns, aided and abetted by
globalisation, often fuel our wants. The distinction is an
important and often a subjective one and the CPY
practitioners role as an awareness-raising agent is crucial,
allowing people to make choices based on the relevant
information, education and knowledge, This area of work is
fraught with ethical concerns, being about everyday actions
which inevitably have a bearing on others, perhaps a long way
away from the local communities to which we belong (White,
2002). Buying a pair of trainers or an item of clothing is an
implicitly ethical act which impacts both on the local economy
and on those involved in its production. The CPY practitioner
not only has an awareness-raising function, but may also be
involved in the organisation and empowerment of
communities who prosper or suffer, often at the whim of the
disproportionately wealthy and powerful (Davies, 1999). In
fact most of the work that CPY workers undertake requires a
certain political astuteness about the networks within the
communities in which they work. If CPY workers are to
engage with sustainable development as an approach to their
work, then it is very important that they have some
understanding of the political underpinning of the concept. 

If sustainable development includes the identification of
needs and work with the disadvantaged, aimed at developing
sustainable communities through active participation, then it
must incorporate an analysis of the context which has
resulted in the disadvantaged position of these communities.
Community participation in decision-making is a
fundamental requisite for the development of sustainable
communities. Clearly, as CPY workers pride themselves on
being in the business of empowerment and on having the
skills to motivate others to become actively involved in
decisions which affect them as members of communities
(Davies, 1999), it is inevitable that they adopt sustainable

development in their approach as a high priority. The price
for not doing so is not worth considering. As Kofi Annan, the
United Nations Secretary General, said at the World Summit
for Sustainable Development (2002): 

Let us face the uncomfortable truth. The model of
development we are accustomed to has been fruitful for
the few, but flawed for the many. The road to prosperity
that ravages the environment and leaves a majority of
humankind behind in squalor will soon prove to be a
dead-end road for everyone. http://www.johannesburg
summit.org, 11.09.02 

The CPY worker needs to continue to do what s/he does best
– engage with people in educational, informative processes
which help them to become empowered and involved in
decision-making, but perhaps s/he would be more effective if
s/he was armed with political awareness to read the context
more deeply. As David Blunkett (June 1999) said, when he
announced the new citizenship curriculum for schools: 

To change the plight of the disadvantaged, to overturn
the burden of third world debt, requires an appreciation
of political process, an understanding of global
economics and a hard-headed realism about how change
is achieved, and not solely a well-meaning upsurge of
social and human conscience. That is why the
development of the curriculum to provide a politically
literate nation, is so important to us all.

It is a shame, therefore, that the NYA endorsement criteria,
which sets the standards for the training of Community and
Youth workers in England, does not mention the word
political. It is also important to note that definitions of youth
work reviewed and re-written periodically in HMSO reports
have dropped the term in recent years. (See, for example,
HMSO 1993) 

The absence of any political aspect to the work of CPY
practitioners is regrettable especially as the reality of the
practice clearly has a political dimension in today’s
globalised, complex world. It is also interesting and
applaudable to note that the recently reviewed and published
Youth Work Curriculum Statement for Wales‚ (Wales Youth
Agency 2002), has reintroduced the word political and has
recognised the importance of young people having an
international perspective, which takes account of the
globalised context in which they live. 

There is no denying that the nature of the CPY workers
engagement with the communities with whom s/he works is
political. Engagement with sustainable development as an
approach to practice requires knowledge and a willingness to
open up to the interconnections between people around the
world, which often have a deeply ethical base. But most
importantly it needs analytical skills and political awareness
of the relationship of power and disadvantage which is at its
heart. It is time to again acknowledge the political nature of
CPY work, and therefore important for this to be mirrored in
their training. 
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‘Sam gets a letter’: forum theatre for climate change
awareness and action

Gisela Renolds describes using the methodology of forum theatre to teach Citizenship and Sustainable
Development Education.

At Global Link we felt that climate change was one of the
key global issues of our time, linking North and South, and
an issue that schools could be tackling as part of Education
for Sustainable Development. However, they shouldn’t just be
learning ‘about’ global warming, but what they can do to take
action. Keen to use participatory teaching methodologies we
decided to use forum theatre as a way of raising
understanding of climate change, and motivating pupils to
take action in their own schools. 

Asked at a human rights and citizenship conference in
Mexico (where we performed in Spanish) why we chose an
environmental theme rather than a human rights theme, I said
that we considered global warming to be a human rights and
social justice issue because the poor in the South are being
affected both disproportionately and drastically by climate
change to which they have contributed very little. This fact is
recognised by DfID (2000), ‘The Red Cross estimates that in
1998, for the first time, the number of refugees displaced by
‘natural’ disasters, caused by floods, storms and droughts,
outnumbered those who had to leave their homes because of
war.’ 

Forum theatre is an exciting participatory theatre practice
put down on paper by Brazilian dramaturg Augosto Boal
(1992, 1998, 2000) but used in various ways around the
world as theatre for development. We slightly adapted the
model in order to fit our agenda, devising a piece of theatre
to address an issue we thought should be of concern to the
pupils but which had also to some extent been expressed in a
‘Spheres of Concern’ student consultation activity which had
been done previously. This was an issue we struggled with:
forum theatre should be starting from the pupils’ concerns, so
were we imposing an irrelevant didactic agenda? And yet, at

the same time, global warming is an issue that affects
everyone! We tried to overcome this by making the issue
immediately relevant to the pupils in the kind of story we
devised.

We ran a drama workshop with each class in advance of
the forum theatre process, looking at the basic needs we
would have if we were living on a small island, and how it
would feel to see our island shrinking as the sea levels rose.
We considered how we could cope with that and emphasised
that some countries, or people, don’t have the resources, the
land, the technology or the possibility to engage any of those
options.

The play begins with Sam receiving a letter from her
friend in Madagascar (most of the schools we performed in
have links with schools in the South). Her excitement turns to
dismay as she learns that her friend Kadika has lost her best
friend in the worst flooding they have ever had. ‘If people are
dying,’ she demands, ‘why’s it not on the news? I need to do
something!’ 

In the subsequent geography lesson she learns about
greenhouse gases and decides that she wants to save the
planet, ‘but the only thing I could think of was building a
windmill.’ She unsuccessfully tries to persuade head teacher
and racing car enthusiast Mr. Fumes to build a windmill, then
her football-mad friend Ryan, and then the tulip-loving
caretaker. But as Sam tells the spectators at the end of the
play, ‘No-one listened to my ideas about building a windmill.
Well, they did, but they laughed at me, or said that it was too
expensive. One day, when I’m grown up, I’m going to build
my own windmill. But in the meantime I had to think of
cheaper ways to make a difference NOW.’




