
After the play is performed once, the actors and the ‘joker’
(facilitator) facilitate small group discussions with the
audience on what else Sam could have done to achieve her
goal. The play is then performed again, quicker, but at any
point where someone in the audience (a spectActor, no longer
a mere spectator) thinks Sam could have done something
differently to achieve her goal, they can shout ‘Stop!’ The
spectActor is then invited to show how this could be done,
and the other actors have to improvise back, not making it too
easy for them, responding in character, blocking them if they
can but ‘giving in’ if the ‘solution’ seems a good one.
Meanwhile it is the jokers’ role to facilitate the discussion
with the audience. ‘Is that a good idea? Is Sam getting
anywhere?’ If not, the joker encourages others to come
forward.

All the ideas that were demonstrated on stage were
recorded and there are good intentions to take some of the
proposals forward by pupils and teachers. These include
introducing recycling bins, organising office waste paper
collection, and planning energy efficiency measures with the
school caretaker. In one school where we had more time, we
took it a step further into ‘legislative theatre,’ where pupils

could propose school ‘laws’ on paper which were then voted
on by the whole group. One of the proposals was to trial a
Walking Bus for a week, which did happen in September.

The project confirmed that the methodology of forum
theatre is ideal for Citizenship and Sustainable Development
education in terms of knowledge, participation and action.
Whether the schools implement any of the proposals remains
to be seen.
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‘Just Business’ – from the margins to mainstream

Following on from his article in DEJ 8.3, Stephen Fairbrass charts some of the achievements of ‘Just Business’
(‘JB’) and highlights strategies which led to its success. The story of ‘JB’ demonstrates what is possible for a small,
locally based, Development Education Centre to achieve – given sufficient funding, support and determination.

In the early summer of 1998 I interviewed a number of sixth
form students at a school in Suffolk for a piece of research
based on the work in schools of Norfolk Education and
Action for Development (NEAD). The interviews took place
a week before NEAD would be visiting the school to run
workshops, one of which was entitled ‘The Debt Game’.
Further interviews would follow after the workshops, in an
attempt to evaluate the work NEAD was doing. One of the
surprising findings of those initial interviews was the lack of
awareness of the sixth form students about the issue of ‘third
world debt’. Surprising for two reasons: firstly the interviews
were held a week after some 70,000 people had gathered in
the centre of Birmingham to protest the issue of debt to the
G7 meeting taking place there – an event widely reported by
the media; secondly because several of the students I
interviewed were taking GCE ‘A’ level courses in Economics
or Business Studies – subjects that I had assumed (wrongly
as it emerged) would cover the debt issue during lessons.
The seed that led to the ‘Just Business’ project was planted
that day.

In the spring of 2003 I went to Bradford on Avon in
Wiltshire, on behalf of ‘Just Business’ (‘JB’) to run
workshops on the global coffee trade, and on ‘life after debt’
for some 150 sixth formers studying Business Studies and
Economics, from a number of different schools across the

South-West. The invitation to attend this revision conference
(issued by the group of teachers from the schools that had
organised the event) had come about because ‘JB’ had been
asked by Nuffield/Edexcel to provide resources about the
global coffee trade on its website, to accompany and enhance
the coffee trade ‘case study’ that would form the centrepiece
of its Economics and Business ‘A’ level examination in June
2003. In five years ‘Just Business’ had come from the
periphery to the core of Business Studies and Economics
teaching and learning in UK schools. 

I, with my colleague John Cameron, have previously
written in this journal about the strategies adopted by ‘Just
Business’, and some of the lessons that can be learned from
the project’s experience. (Cameron and Fairbrass 2002). We
noted the multi-level approach of the project – working with
the full range of stakeholders in Business and Economics
education – including school students, teachers, LEAs,
examination boards and QCA, initial teacher education
institutions, professional bodies, and other resource
providers. In this piece I want to highlight some of the more
practical achievements of the project in working with those
people and institutions. The purpose is to emphasise what it
is possible for a small, locally based, Development
Education Centre to achieve – given sufficient funding,
support and determination. I would argue determination is



most important (albeit we know that nothing can happen
without funding). Most of the bodies I mention below
rebuffed, or ignored, the initial approaches that were made to
them. But ‘JB’ did not give up, it kept writing, telephoning,
and knocking on doors until there was a positive response.

‘JB’ early on targeted the main professional association
for teachers of Economics and Business Studies, the
Economics and Business Education Association (EBEA) and
its 3,500 members. We felt that through association with the
EBEA the project might succeed in getting its name and
message known to a wide audience of teachers. Some five
hundred teachers now subscribe to the ‘JB’ e-mail list. 

We succeeded in getting six articles published in the
journal of the EBEA, Teaching Business and Economics
(Fairbrass and Cameron and Fairbrass 2000-2002). These
articles covered issues such as the philosophical approach of
‘JB’ (firmly rooted in a development education methodology),
practical activities for teachers, advice about sources of
information, ideas about curriculum development in the
subjects and up to date information about global economic
development issues. We also advertised in the journal to
publicise our services.

In November 2002 Celia Flynn, then Chair of the EBEA,
chaired an INSET event organised jointly by ‘JB’ and the
University of London Institute of Education, with
contributions from Hilary Benn MP (then Under Secretary
of State for International Development) and Anna Lemmon,
Business Studies officer for QCA. ‘Just Business’ is now
cited as a supporter of the EBEA in their recruitment
literature – suggesting that the project has achieved such a
profile that the EBEA wants to be known as being associated
with it – ‘full circle’ from where the relationship began!

One of the first acts of ‘Just Business’, once DFID
funding had been secured in 1999, was to recruit a ‘steering
group’ to advise and guide the project staff. With David
Lines, then Head of Economics and Business Education at
the Institute of Education and a member of the steering
group, we developed and ran a ‘Global Perspectives’ day at
the Institute for some 40 PGCE Economics and Business
Studies students. The event was held in June 2000 and three
similar events have since been held with the Institute’s
students. ‘Global Perspectives’ days are now also run
annually by ‘Just Business’ with PGCE and/or BEd students
at the Universities of Brighton, Huddersfield, Kingston,
Warwick, Wolverhampton, West of England and the
Roehampton Institute. Other work in initial teacher
education has been done with the Universities of Gloucester
and Staffordshire. In all, in the last three years, ‘JB’ has
directly contributed to the training of over 800 beginning
teachers.

In June 2002, with the Institute of Education, ‘Just
Business’ worked with PGCE students to prepare and run a
‘Global Issues in Business Studies’ Conference for some 150
Year 10 Business Studies students from London secondary
schools. This Conference gave the trainee teachers an
opportunity to experiment and practise using ‘role play’ and

other development education methodologies away from the
sometimes stressed environment of a ‘teaching practice’
placement in schools. A similar Conference will be run at
the Institute in June 2003, and plans are afoot to replicate
this activity with other institutions, beginning with the UWE. 

In the spring of 1999, soon after the project began, we
wrote to the exam board subject officers for every
Economics and Business Studies syllabus informing them
about the project and inviting them to work with it. We
received a series of letters back, expressing polite interest in
the project but declining the invitation for various reasons.
We also contacted QCA, and were subsequently asked by
them, in the winter of 1999/2000, to comment on draft
proposals for revised subject criteria for Business Studies at
GCSE – although at that stage they seemed to take only
limited notice of the comments ‘JB’ made. 

As I have indicated above, we have since been asked by
Nuffield to produce resources for teachers to support their
teaching of the Nuffield/Edexcel ‘A’ level syllabus and the
‘JB’ website has been recommended by Oxford, Cambridge
and RSA (OCR) and the Assessment and Qualifications
Alliance (AQA).

John Cameron and I wrote that ‘It takes time to build
relationships of trust, particularly with partners from outside
the development education networks’ and of the “crucial
need for long term engagement if we are to bring about
significant educational change’ (Cameron and Fairbrass
2002). The achievements of ‘Just Business’ are clear
evidence that, with determination and funding, real change is
possible. ‘JB’ was initially funded entirely by DFID (1999-
2002). DFID agreed in March 2002 to fully fund the project
for one more year, and to provide 50% funding for a further
year, subject to co-funding from other sources. We have
secured funding from the Esmee Fairbairn Foundation, the
Joffee Trust and the Joseph Rowntree Trust to ensure that the
project continues to March 2004. Such has been the positive
response to the project that we are now exploring ways of
sustaining it beyond that date. I hope to be able to write in
the future about how that aim is achieved.
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