
Finally, in the past work on race and culture were either
carried out as ad hoc activities or on the periphery of most of
the work in schools. Now they are on the mainstream agenda
and part of good educational practice and feature centrally in
the LEA’s Education Development Plan.  Let us hope that it
does not take more riots for other authorities to address the
issues of cultural diversity.
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Citizenship, diversity, social justice, human rights, values
and perceptions, interdependence, sustainable development
… these concepts that are seen as essential in developing a
global dimension (DfEE et al, 2000) and are inherent in
development education are also to be found at the heart of
the New Zealand Social Studies curriculum.

Social Studies has been taught as a stand-alone subject in
New Zealand since 1945. It is a compulsory core subject in
New Zealand schools from years 1 to 10. In years 11-13,
individual social science and humanities subjects such as
History, Geography, Economics, Classics and Art History are
available. Since 2002 Social Studies has been added to this
list, gaining recognition and status by being available for a
national qualification for the first time in the almost sixty
year history of social studies education.

In 1987, during a major review of the New Zealand
curriculum, Social Studies was identified as one of seven
essential learning areas. After considerable consultation, in
October 1997 the document ‘Social Studies in the New
Zealand Curriculum’ was launched and its implementation
has been mandatory in schools since the year 2000
(http://www.tki.org.nz/r/socialscience/curriculum/index_e.php).

In the following analysis of the document, I have
underlined the key components.

The overall aim of Social Studies in the New Zealand
Curriculum is to ‘enable students to participate in a chang-
ing society as informed, confident and responsible citizens’
(Ministry of Education, 1997). This concept of citizenship is
increasingly seen as a central theme of social studies and
Aitken (2001) argues that the subject should be renamed
‘Citizenship Education’, suggesting that ‘citizenship educa-
tion provides a reference point for establishing a more
distinctive purpose for social studies within the New
Zealand curriculum’. Critics of Social Studies feel that

currently the subject is not prescriptive enough and ‘does
not have a commonly agreed purpose and an associated
knowledge base’ (ibid.)

Guidance for topic selection is based on five knowledge
strands: Social Organisation, Culture and Heritage, Place
and Environment, Time, Continuity and Change, Resources
and Economic Activities. Within these strands, teachers
have the flexibility to select their own topics, as long as
they address the achievement objectives. A number of key
concepts are identified within these objectives, for
example, concepts associated with citizenship such as roles,
rights and responsibilities, leadership, communities, society
are found in the social organisation strand. One level 5
(year 9-10) achievement objective states ‘Students will
demonstrate knowledge and understanding of how and why
people seek to gain and maintain social justice and human
rights’.

The settings that teachers are required to cover include
New Zealand (every year) and the Pacific, Asia, Europe,
Other settings and Global settings at least once every two
years. Hence teachers have guidance but a wide range of
choice as to which parts of the world they cover. In the
Summary of Essential Learning about New Zealand Society,
the final aspect is ‘New Zealand’s participation in significant
international events and institutions and its possible roles in
world affairs in the future’.

The five perspectives (bicultural, multicultural, gender,
current and futures) require teachers to think laterally in their
planning and provide a balanced programme. As with many
countries, students from a diverse range of cultural groups
are represented in our New Zealand classrooms and the
multicultural perspective ensures that this cultural diversity
is celebrated in our Social Studies programmes.

The skills base in social studies is represented by the
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Development Education and the global dimension in
the New Zealand Social Studies curriculum

Rowena Taylor outlines the key components of Social Studies in the New Zealand curriculum and demonstrates
their relationship to development education and the global dimension.



three Social Studies processes: inquiry, values exploration,
social decision making. New Zealand Social Studies educa-
tion has always had a strong emphasis on research skills, on
examining values and attitudes, and on selecting and taking
appropriate social action. This has been formalised in the
1997 document. These processes underpin all activities in
Social Studies and are intended to encourage students to
become critical thinkers who feel able to ‘make a difference’
in the face of the challenges at local and global levels which
confront us daily.

The Resources and Economic Activities strand has as its
aim ‘students will understand people’s allocation and
management of resources and people’s participation in
economic activities’. This clearly targets development
education, encourages topics with a global dimension and
incorporates concepts such as interdependence and
sustainable development. The achievement objectives for this
strand show incremental development or progression as
children go through the school system, from Level 1
‘different resources that people use’, through Level 4 ‘how
and why people view and use resources differently and the
consequences of this’ to Level 8 ‘how the policies and
actions of governments and international organisations result
in economic change, and the social consequences of
economic change’.

The curriculum document provides planning guidance for
teachers by breaking down or explaining the achievement
objectives through the provision of indicators. For example,
the indicators for the level 5 achievement objective ‘Factors
that influence people’s access to goods, resources and
services’ are as follows: ‘Students could demonstrate such
knowledge and understandings when they describe how
economic and social factors can influence the ability of
individuals and groups to obtain resources, goods and
services; explain how resource distribution has consequences
for people’s lives, aspirations and decisions; explain ways in
which the access of less advantaged groups to resources,
goods and services can be improved.’

This achievement objective clearly lends itself to
comparisons, and in year 9-10 it is not uncommon to have
students studying topics such as Rich World/Poor World,
Haves/Have Nots. Such topics are ideal for developing the
processes of inquiry, values exploration and social decision
making. There are many resources available on the less
developed countries including those published by NGOs
concerned with development education. Fewer resources
suitable for student use are available for the more
developed countries. Recently, some have been published
which examine the social, economic, political and
environmental factors which result in ‘unfair shares’ in
terms of access to resources, goods and services, but again
the emphasis is on the less developed world (Warren,
2000).

The other challenge is to break down stereotypical
attitudes and perceptions held by students, especially at years
9-10. For many, there seems to be a simplistic and unrealistic

connection between hard work and economic wealth. Good
social studies teaching and learning uses the values explora-
tion process to critique and examine such stereotypes.
Students’ perceptions are not judged as right or wrong but
reasons for holding certain viewpoints are explored, students
can agree or disagree and may change their viewpoints in
light of new information.

In addition, to Social Studies, subjects such as Geography
and Economics, which address development issues, are
available in the senior school.  In Geography at year 12, one
third of the course is a prescribed common topic entitled
‘Inequalities in Development’. This builds upon the Year 11
topic of renewable and non-renewable resources and
provides the basis for the year 13 topic of Planning and
Decision Making.  The disparities that have emerged
between and amongst people must be studied in at least two
countries outside New Zealand through answering a series of
focusing questions:

1. What is development?
2. In what ways may inequalities in development be

measured?
3. What kinds of inequalities are there between nations?
4. What kinds of inequalities are there within nations?
5. How do natural and cultural factors contribute to spatial

inequalities?
6. How do internal and external forces change the spatial

inequalities?
(Ministry of Education ,1990)

Within the new national assessment system, NCEA, the
global dimension of development education at Level 2 (Year
12) Geography can be assessed through at least three of the
seven achievement standards: ‘Explain disparities in
development’, ‘Explain a contemporary geographic issue’,
‘Explain a global study’
(http://www.nzqa.govt.nz/ncea/ach/Geography/index.html)

Also in Year 12, Students who choose to study Economics
meet the concepts associated with inequality generated in the
market system. Within the topic of Inequality, they are
required to:

* Distinguish between equality and equity
* Use statistics to identify economic inequality
* Understand how economic inequality arises
* Recognise that there are negative and positive effects of

inequality
* Explore what policy measures might be implemented to

reduce economic inequality for reasons of equity
* Explain how government policies to promote equality may

impact on employment, trade, growth and inflation.
(http://www.nzqa.govt.nz/services/regulations/2002/pdfs/si
xth_form_certificate/econ_119.pdf)

In summary, development education with a global
dimension is clearly signalled as a vital part of a dynamic
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programme in Social Studies in New Zealand schools.
New Zealand students are frequently challenged to look
beyond their own country and to examine issues of
inequality, fairness and justice in a range of settings
around the world.
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Farmers’ World network (FWn) is a charity set up in 1984, at
a time when the famine in Southern Africa coincided with
bumper harvests and profits for farmers in the UK. British
farmers wanted to try to understand whether the enormous
disparity between the conditions in the UK and in the South
was due solely to natural phenomena, or whether politics and
economics had a bearing upon the poverty and hunger in the
South.

Nearly twenty years later there is still famine in Africa.
If there has been a discernible change it has been in the
decline in fortunes of UK farmers and rural communities,
with profits down and thousands of UK farmers out of
business since the 1980s. A less obvious change, but one
that is still significant, is that there is far greater awareness
in the UK today of the complexity of the globalised
agricultural industry. Farmers here have been made more
aware of the negative impact of some elements of the
Common Agricultural Policy (CAP) of the EU; the
evidence of the harm caused by subsidised exports of
cereals, meat and dairy products and the negative impacts
of high levels of protection on imported goods from the
South is clear for all to see. UK farmers are also aware of
the potential advantages of having the whole world as their
market and many are encouraged to look at export markets
for their produce.

Globalisation, and in particular trade liberalisation, were
heralded as an essential part of a global policy to eradicate
hunger and poverty. Increased trade was supposed to
increase profitability and the removal of economic
constraints on trade was supposed to make it easier for the
South to access the affluent markets of the North and give
them a platform to build sustainable economic growth. 

The reality of globalisation however, has not yet lived up
to expectations. In the South the opening up of markets has
seen the global corporations moving in to control an
increasing amount of the international trade in food and
command an ever-growing share of the profits. The
reduction of some import taxes by the industrialised North
has coincided with an increase in health and animal welfare
legislation (including maximum permissible residue levels
for agro-chemicals) that has resulted in new restrictions
being placed on imports from the South and new barriers to
trade. In the UK farmers have seen support cut, commodity
prices fall and measures to improve the economic efficiency
of their industry lead to devastation. For example the
‘economically efficient’ recycling of animal by-products in
animal feed has been linked to the outbreak of BSE in UK
cattle. A freer trade regime has also seen increased volumes
of food moving all around the world, and with it food-borne
disease, such as Foot and Mouth, which recently devastated
the UK rural economy.

One of FWn’s greatest challenges now is to try to
dissuade farmers from seeing each other simply as
competitors in this new global market, and to encourage
them to begin to see each other as colleagues with much to
be gained from collaborating with each other. We also strive
to call into question long-term assumptions that we in the
North have all the answers to the global challenges and
instead try to show that there are important lessons to be
learnt from policies and practices that are working in the
South. However, we expected that as the economic plight of
farming and farmers in the UK worsened, their interest in
the issues and their concern for the plight of Southern
farmers might wane.
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Explaining the globalised farm – the challenges
facing Farmers’ World network

Chris Emerson looks at the impact of globalisation on farmers in both North and South. He explains the
challenge FWn faces in persuading farmers of the benefits of collaboration and discusses the possible relevance of
Fair Trade to farmers in the UK.




