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Giddens (1990) refers to the global impact on the local as
follows:

Globalisation can thus be defined as the intensification
of worldwide social relations which link distant localities
in such a way that local happenings are shaped by events
occurring many miles away and vice versa. This is a
dialectical process because such local happenings may
move in an obverse direction from the very distanciated
relations that shape them. Local transformation is as
much part of globalisation as the lateral extension of
social connections across time and space.

Globalisation has many strands rather than a single
trajectory. For young people to understand the complexity of
issues at both local and global levels, to prepare them to
obviate the negative features of these developments, requires
higher levels of professionalism of teachers. This, in turn,
requires teacher educators to develop a more complex and
academically informed understanding of the school and its
community. In devising curricula binary and oppositional
stances need to be rejected and more inclusive approaches
developed. A critical appraisal of particularist values is
necessitated particularly if they violate human rights of
groups.

The real challenge is how to bring about inclusive global
forces which will lead to the universalisation of equitable
relations. Young people may embody seeds of complex
understandings of the issues of identities, equity and
universality and may not view themselves in terms of
singular and ethnicised identities. However, unless schools
build on these complex identities, nationalistic, racist and
fundamentalist and xenophobic groups can re-instate
essentialist identities. 

Learning from history
Many national communities embody notions of particularism
as well as those of universalism. An important function for
academics, educators and policy-makers is to analyse the
myths, feelings, understandings and concepts surrounding
these complex notions, in order to develop rational ways of
dealing with the resultant dilemmas. If civilisational
knowledge can be pooled differently to draw the best from

each phase of human history, then a more syncretic
understanding from across civilisations and periods of time
could inform the educational process differently.

Between 5th century BC and 7th century AD universalist
concepts of humanity were established by the great religions.
Although these movements were important to the emergence
of universalist norms and values, they continue to present
unresolved dilemmas. The dilemma for educators in secular
polities is whether religious education is an issue for the
public education system. If religious knowledge and inter-
faith education (as opposed to instruction) is to be taught
what are the principles on which it can be done?

Hans King, in Global Responsibility: In Search of a New
World Ethic (1991) suggests: 

* There can be no survival without a world ethic.
* There can be no peace among the nations without peace

among the religions.
* There can be no peace among the religions without

dialogue between the religions.
* There can be no dialogue between the religions without

research into theological foundations.

Hopes for the genuine underpinning of globalisation lie in
the collective wisdom of the religious epoch, the social
vision of the Enlightenment, its reinterpretation by the
socialist movements of the 19th Century, and from
progressive elements amongst the post-colonialist liberation
movements, including the Bandung principles. The
educational challenge of teaching democratic ideas and
global citizenship is to respect difference, at the same time
ensuring the right to be similar. This approach may assist in
breaking the polarisations between particularism and
universalism. For teachers and schools locked into
nationalistic curricular models, these issues represent a
quantum leap in their professional understandings and
development of an inclusive global curriculum.

Globalisation, inclusiveness and education
Globalisation has taken shape in worrying ways, largely
through control of technological, financial and natural
resources, media and communications. The articulation of
global visions is not democratic and there is little genuine

Globalisation, intercultural and inclusive education

Jagdish Gundara suggests that globalisation can deal with intercultural relations and problems if it embodies
universalistic features. However, a model based on western dominance of the globe cannot be inclusive or
universalistic or engage adequately with intercultural issues. The complex dilemmas and issues involved in
developing an inclusive and universalistic model necessitate deeper levels of understanding than exist at the present
time and represent unexplored challenges for schools, the curricula and for teacher education. TH
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international governance. The transnationals, the World Bank
and the International Monetary Fund determine capital flows
and devise structural adjustment programmes but do not
necessarily take cognisance of national sovereignties or their
educational or social policy needs. This massive harnessing
of resources without democratic consent is inimical to
universal human needs. Such issues represent a new
challenge to study subjects like geography and economics. A
critical engagement with the reasons for the
disempowerment of the poor may re-instate disenchanted
young people’s faith in education.

Economic globalisation is leading to depletion of
resources in many parts of the world and is a contributory
factor in the rising levels of ethnic conflict As some groups
become downwardly mobile, older
solidarities between communities
have become eroded. Through
migration, media and travel, local
hatreds can lead to trans-national
conflicts. The impact of economic
globalisation and unidirectional
western flow of information and
televisual messages may lead to
the development of siege
mentalities amongst groups who
attempt to resist the impact of
cultural imperialism. However, even at local and national
levels some inter-ethnic hatreds have historic roots.
Educators need locally relevant and meaningful analysis of
these issues for use in the classroom.

Teachers and pupils need to understand the causes and
effects of poverty and critically examine media representa-
tions of these issues. For most of the states which emerged
from colonialism, the struggle is to continue to forge a
collective national identity which is not narrowly
nationalistic and not locked into their current positioning in
world affairs. Marginalisation of African and Asian states
may propel citizens to question the legitimacy of the state
and lead to ethnicised identities. Teachers in these national
contexts as well as in the colonising nations ought to develop
a broadened framework, which encapsulates the complexity
of these struggles and the need for continued democratisa-
tion. Marginalised societies are more vulnerable to global
forces of terrorism, lawlessness and crime. The more
authoritarian the societies, the greater the likelihood that
forces of democratisation are curbed, as are those of
legitimate and diverse market forces. A democratic
education of young people ought to enable them to critically
appraise the values underlying received wisdom. 

Instead of the current globalisation imposed by capital,
there is a need for processes which take the social, economic,
cultural and political needs of peoples as their central focus.
In the absence of such processes a disjuncture between
globalisation based on capital and localisation based on
xenophobia, communalism, chauvinism, fundamentalism and
racisms is bound to increase. The losers in these situations

especially amongst the younger groups present a particular
challenge to accepting the validity of citizenship education.

Globalisation processes which are imposed on local
communities result in resentment against ‘the other’ The
exclusions faced by refugees, asylum seekers and others
displaced by economic globalisation merits a critical
reappraisal, as well as positive policy measures. Teachers
working in such contexts need the skills, knowledge and
understanding to turn exclusions into inclusions to ensure
that diverse neighbourhoods have safe schools.

Most of the state systems in the southern hemisphere and
east of the Elbe are peripheral or semi-peripheral to the
dominant players in the United States, Europe and Japan.
Their political, economic and cultural ‘integration and

development’ does not result from a
democratic process of consultation
and engagement but is largely a
result of dominant aggressive
capitalist expansion, exacerbated by
corrupt and autocratic national
regimes. Amin (1997) suggests that
national governments ‘de-link’
from globalisation processes, in
favour of internal national
development. Countries may need
to establish structures of solidarity

to provide mutual support, and create mechanisms of mutual
adjustment, to replace the current unilateral adjustment of the
weakest to the strongest. Such mechanisms necessitate deep
political, institutional and democratic changes in every part of
the world, so that the majority of peoples can benefit from
‘interdependence with mutual respect for diversity’ (ibid). The
school has an important role in restoring such solidarities and
mutualities amongst diverse communities but especially
amongst disempowered groups of students.

Many of today’s global civic movements attempting to
create democratic governance need to use global
informational systems in order to establish more cooperative
mechanisms for democratic and sustainable development.
This version of the ‘global village’ currently remains in its
infancy. However, the potential of civil society to help the
growth of active citizenship remains enormous. Various
historical movements including initiatives undertaken by the
United Nations, have moved towards creating peace, stability,
equity and tolerance and have helped in challenging the
dominant paradigms of globalisation. These include: the
Convention of the Rights of the Child and UN Summit on
environment and development (Rio 1992, Johannesburg
2002), racism (Durban 2001), and others on social issues,
women, population and drugs. These are important as
teaching tools. The effect of these UN initiatives has been
minimal in implementation terms, however, because they do
not form an inclusive and joined-up agenda. At national
levels single issue groups or even coalitions of groups are in
their infancy and are no match for well established
international organisations like the OECD or WTO.

A critical engagement with the
reasons for the disempowerment

of the poor may re-instate
disenchanted young people’s

faith in education.
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There have also been numerous global, national and
regional initiatives to meet the challenges of xenophobia,
racism and communalism, including those advocated by
UNESCO and initiatives such as global, international, peace
and intercultural education. It is difficult to ascertain the
impact of these. Nevertheless, it can be safely assumed that
national education systems have not allowed these
international initiatives to become part of the mainstream
curriculum. It may be possible now to build upon the needs
that many national educators see for global citizenship at
disciplinary as well as at broader curricular level.

Human rights and citizenship education offer an important
opportunity to connect issues which can build on young
people’s experiences at the local level to those at national and
global levels. Many young people are also involved in trans-
national cellular networks and have understandings which are
not constrained by national boundaries. Teachers and schools
are not generally able to separate out the positive from the
negative aspect of these networks. 

Interculturalism, citizenship and the challenges
for education
Interculturalism requires states to articulate national policies
which recognise the historical and contemporary multi-
cultural nature of their societies. All citizens, immigrants,
refugees and historically marginalised communities must
have legal rights and responsibilities and conflict and
inequity must be resolved in all areas of public and social
life. The conflictual, militaristic and chauvinistic aspects of
education, however, remain largely intact at national levels.
The history curriculum for instance, presents a particular
challenge to present historical perspectives which are non-
conflictual and non-triumphalist.

Another important issue is how to re-configure
international relations to ensure that disaggregative
tendencies of religious, linguistic, territorial and other
diversities do not pull societies apart. This poses political
and ideological questions at one level and at another calls for
the implementation of social policies including education,
which assist in reshaping diversity into unity. This presents a
major challenge to educators, especially in ensuring that
education about global citizenship embodies an under-
standing of issues of inequality. Citizenship education,
especially measures for active citizenship cannot gloss over
the deep divides and expect legitimacy.

The stress on jus sanguinis (based on blood) and jus soli
(on soil) notions of citizenship (Kristeva 1991) undermine not
only the civic concept of national societies but also exacerbate
tensions in local areas. Notions of public safety and policies to
defend human rights and plural social environments are of
fundamental importance to the civil state.

State systems are being disaggregated by economic
globalisation and also by calls for devolution or separation.
Globalisation can lead to extra-territorialisation which
detracts from national possibilities of integration (Bauman

1998). In the UK, Citizenship education in the context of
devolution represents a new challenge of not just represent-
ing belongingness to particular parts of the polity but to the
diverse citizenry of these islands as a whole. Are the teacher
educators preparing teachers to deal with issues of citizen-
ship within the devolved, national, European and global
contexts?

The school has a formative role in developing a peace-
oriented and inclusive ethos amongst all young people. Yet
many current education systems continue to stratify groups
rather than develop framework of inclusiveness and
similarity. The schools can however, help develop common
and shared values by building on good values at local levels.
In other words there is under the aegis of citizenship
education the possibility of developing confederal local
values within the school as a public institution. Even more
important is a democratic experience within democratic
schools so that young people do not see this as only a
theoretical issue.

The basic issue of political representation and active
participation in national and local polities is to ensure that
rights, responsibilities and civic values are indispensable,
and that all voices are heard. It is necessary to devise
integrative public policies. For instance, to provide access to
social institutions, should the underlying policy be based on
social class or on the presumed ‘racial’ identity of excluded
groups, to avoid them being labelled as special
beneficiaries? Policies to bring about equity in education
ought not to privilege one group over another, and yet no
optimum ways of providing equity within education systems
have yet been developed.

Issues discussed in this paper present complex challenges
to both the formal as well as the informal education
systems. No one locality, nation or institution has a
monopoly over the understandings to deal with these
questions. The institutions of civil society need to cooperate
with formal and state institutions to ensure that deeper
levels of democratisation and citizenship education are
achieved. 
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