
The Development Education Journal Volume 8 Number 3 2002 • 27

G
ET

TI
N

G
IT

R
IG

H
T?

to use its ideas and resources.’ (Miles Thomas, Head of
Business Studies, Cliff Park High School, Gorleston,
Norfolk).

Funders tend to have short term perspectives (although
DFID’s Enabling Effective Support initiative is perhaps
indicative that this is changing) and it is up to us to convince
them of the crucial need for long term engagement if we are
to bring about significant educational change.

Conclusion
In this brief paper it has been possible to highlight only a
few of the lessons that the ‘Just Business’ experience has to
offer development educators. Our paper to the ECER 2000
Conference (cited below) says more. We hope to be able to
let you know that DFID has approved funding for ‘Just
Business II’ and share further experiences with you in due
course.

* STOP PRESS: DFID have agreed to give ‘Just Business’
100% funding for one more year, and 50% for a second year,
subject to NEAD securing co-funding from another source
for the other 50% – less than hoped for (100% for two
years), but the project will continue!
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Development education and global educations in the
Japanese context

Haruhiko Tanaka describes the evolution of DE in Japan and how it relates to changes in Japanese society and
culture.

In this paper global education means education in global
perspectives. Global educations (plural) refers to various kinds
of education concerning global issues, such as development,
environmental and multi-cultural education. 

Development education in Japan in the 1980s 
The first symposium on development education was held in
Tokyo in 1979, sponsored by UNICEF and the UN University.
After the symposium, development NGOs, youth
organisations and UN related associations organised monthly
meetings to study development education. This group
supported further symposiums and, in 1982, established the
Development Education Council of Japan (DECJ). 

DECJ defined development education as follows:
‘Development education is education and learning in school
and community to increase understanding of the structure and
causes of under-development, the inter-relatedness of the
global community, efforts and projects in development. It also
seeks a change of attitudes and morale to participate in the
process of solving developmental issues.’

The 1980s saw the early stage of globalization in Japanese
society. About 6000 refugees from Indochina flowed into
Japan and in 1982 Japan joined the Convention Relating to the
Status of Refugees, which benefited both the refugees from
Indochina and 800,000 Koreans living in Japan as a result of

the Asia- Pacific War. Japan had long refused to admit foreign
manual workers but as the economy boomed in the late 1980s,
many companies faced serious labour shortages which were
filled by legal and illegal immigrants from neighbouring
Asian countries and from South America. At its peak the
number of foreign workers was estimated at more than a half
million. This was the first experience for most Japanese
people of working and living with foreign workers.

Until 1977, the Japanese government had been uninterested
in giving official development assistance (ODA). In 1977
ODA was 1.42 billion US dollars, but increased rapidly in
1983 to 3.77 billion and in 1989 to 8.97 billion, when it
exceeded that of the United States, making Japan the leader
among OECD countries. Most development NGOs started
their projects between 1977 and 1983, with the number
reaching 400 in 1990. 

Though globalization of Japanese society was rapid in
every walk of life during the 1980s, the educational
community remained somewhat backward. Premier Nakasone
inaugurated the National Council on Educational Reform in
1984 and its second report in 1986 recommended that new
education should respond to internationalization and the
information society. The response of Monbusho (Ministry of
Education, Sports and Culture)1 was limited. The 1989
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national curriculum emphasised environmental education and
education for international understanding but since there were
few changes in subjects, this was hard for teachers to
implement. 

Progress of global educations in the 1990s
1989 was a great year not only for Japan but for the world.
The Berlin Wall collapsed, the Convention of the Rights of the
Child was adopted at the UN conference. Japanese ODA
became the largest in the world and the new school curriculum
began in Japan. 

The 1990s saw the reconstruction of the contents of global
educations. Environmental education widened its scope from
the preservation of nature and pollution prevention to global
issues such as global warming, desertification, population and
developmental issues. Development education came to include
global environmental issues and gender issues. Education for
human rights had focused on the Japanese indigenous
discrimination issue but exended to include immigrants and
minorities. Peace education moved from East-West issues to
local issues of multiracialism and building cultures of peace.
The Development Education Council of Japan was interested
in participatory learning from the start and introduced new
learning methods such as debate, photo language and
simulations. 

Local initiatives to support development education became
widespread in the 1990s. In 1992 DECJ started local seminars
on development education, with funding support from the
Ministry of Foreign Affairs, and by 2000 it had covered 35 of
48 prefectures in Japan. These seminars were organized by
local NGOs, teachers and adult educators. The Japan
International Cooperation Authority (JICA) and the Japan
Overseas Cooperation Volunteers (JOCV) also give seminars
on development cooperation and education in local cities and
towns, supported by international exchange associations and
centres in each region.

The impact of 2002 Curriculum
In 1997 the Central Council for Education reported that in
2000, Integrated Study would be introduced in every public
school. In the following year the Curriculum Council clarified
Integrated Study as follows:

• Primary schools are to average 3 hours a week of
Integrated Study and junior high schools are to average 2-
3 hours a week. 

• Schools are to conduct individually-crafted educational
activities which respond to the circumstances of the
community, school and children.

• Integrated study represents opportunities for learning
about interdisciplinary subjects, including international
understanding, information, environment, welfare and
health.

• These classes are not for instilling knowledge, but for
cultivating the ability of students to discover and study
issues independently and to learn to think for themselves,
acquiring the skills to learn and investigate. (MESC 2000)

The Japanese school curriculum has long been provided by
Monbusho. All subjects, contents and times were fixed.
Textbooks were published by private companies but had to be
authorized by Monbusho. Integrated Study is unique in the
history of the Japanese educational curriculum, because the
theme and contents will be selected by each school or each
teacher and there will be no authorized textbooks and
guidebooks.

This provided development education and other global
educations with an opportunity. In 1998 DECJ set up three
special projects regarding integrated study – for curriculum
development, participatory learning and partnership between
school, community and NGOs – and published a handbook on
each (DEC Japan, 1999, 2000, 2001). 

The 2002 Course of Study has brought in three main
changes. It will be the first time in a half-century that
Monbusho has decentralized the process of curriculum
development; global issues, including environment and
international understanding will be included; it encourages
public schools to open its doors to the community. The School
Councillors System will be introduced in every public school
to advise on basic policy, curriculum and other school
activities according to the request of the principal, paving the
way for parents and community to take part in the
management of public schools.

On-going issues in global and development
educations 
Globalism in education vs. economic globalization
After the UN and International Conferences on global issues,
in 1994 DECJ redefined development education as follows:
‘DE aims to understand various developmental issues, to think
of better development for the future and to participate in a
fairer global community in which everyone can live together.’
Actions of a free market economy may sometimes have
negative consequences on local community and culture. On
the other hand, thanks to the internet and world travel, we can
exchange ideas and views more easily than ever. Global
education is helping us to face how we evaluate and teach
economic globalization.

Globalism and nationalism in education
When Monbusho mentions education for international
understanding, it is always followed by ‘respect of the
Japanese culture’. In Japan, modern education and nationalism
are closely connected. The European Union has a half-century
of history but Japan has not had any comparable close ties
with neighbouring countries and it is hard for most Japanese
to perceive identity on a larger than national scale. In this
sense global education does not have a stable basis in the
Japanese educational community.

In a speech marking 50 years since the end of the Asian
Pacific War, Premier Murayama expressed his regrets and
promised to teach about the damage Japan had caused to
neighbouring Asian countries. This caused a reaction by
nationalists who produced a new history textbook in which the
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role of Japan in the Asian Pacific War was praised and the
damage caused to neighbouring countries was ignored. In the
process of textbook authorization, the association was ordered
to rewrite many parts of the content, but finally succeeded in
getting permission to publish. China and Korea have criticized
this textbook and requested the Japanese government to ban it.
The textbook was finally adopted by 9 schools, only 0.039%
of the total population of junior high school students. 

Participation of children in global issues
Developmental issues are still far from most Japanese children
who don’t feel the issues relate to their lives. Participatory
learning and action research may help to address this problem.
DECJ published a series of teaching kits (‘The Bangladesh
Box’, ‘What is a fair trade – Let’s think of world trade from a
cup of coffee’, ‘Let’s visit! World of various curry dishes’, and
‘New Trading Game – thinking of economic globalization’)
which contain activities to actively involve learners in
understanding complicated global issues. Kaori Usui, leader of
the Group Chikyu (Friends on Earth) made teaching kits and
photo packs from 1987, covering more than 20 countries. 

Action research is a useful learning approach which
encourages children to find and analyze local issues and solve
them in the community (Hart 1997). Local issues connect with
regional, national and global issues. Action research connects
local and global issues, environmental and development
education, and school and community education. It enhances
the knowledge and skills of children to participate in the
community. This is the approach to be recommended for the
on-going Integrated Study in Japanese schools.

This is an edited version of an article which appeared in Annual Report of
the Department of Education (2002), Vol.45, Rikkyo University, pp.1-10.
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The DEA ‘Global Perspectives in Higher Education’
project: progress to date

Dr Aileen McKenzie reports on a project in which four universities are developing a ‘global perspectives’
module and speculates about themes, skills and dispositions which may be central to under- and postgraduate
modules in global perspectives across different fields of study. Chris Shiel describes the experiences of one of the
participating institutions.

Preamble
The DEA Global Perspectives in Higher Education Project
(GPHE) is a four year Lottery-funded higher education
curriculum development project based in four English
universities. The universities, Anglia Polytechnic,
Bournemouth, Leeds Metropolitan and South Bank, have
each been awarded a modest grant to contribute toward the
development of a ‘global perspectives in higher education’
module. The DEA expects each participating university to
work on the design and delivery of the module with at least
one NGO ‘partner’. What follows summarises the intentions
of GPHE and looks at similarities and differences in the
work that is taking place across the four curriculum
development initiatives.

The lead up to the project
The DEA has commissioned a couple of surveys to look at
a) the potential for working in higher education and b) the
way that DEA members collaborate with the higher
education system. The first survey (McKenzie 1997) asked a
cross-section of academics to tell us what they saw as
‘opportunities and barriers’ for development education in
higher education, while in the second survey (McKenzie
2000) DEA members were asked to describe their higher
education work. Drawing on this information and fuelled by
the success of the Globalisation and Higher Education
ethical guidance document (McKenzie 1999) it seemed
appropriate to consider what development education or
global perspectives in higher education might look and feel

Note
1. The Monbusho, Ministry of Education, Sports and Culture was

reorganized in 2001. The new name is the Monbu Kagakusho,
Ministry of Education, Culture, Sports, Science and Technology.




