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role of Japan in the Asian Pacific War was praised and the
damage caused to neighbouring countries was ignored. In the
process of textbook authorization, the association was ordered
to rewrite many parts of the content, but finally succeeded in
getting permission to publish. China and Korea have criticized
this textbook and requested the Japanese government to ban it.
The textbook was finally adopted by 9 schools, only 0.039%
of the total population of junior high school students. 

Participation of children in global issues
Developmental issues are still far from most Japanese children
who don’t feel the issues relate to their lives. Participatory
learning and action research may help to address this problem.
DECJ published a series of teaching kits (‘The Bangladesh
Box’, ‘What is a fair trade – Let’s think of world trade from a
cup of coffee’, ‘Let’s visit! World of various curry dishes’, and
‘New Trading Game – thinking of economic globalization’)
which contain activities to actively involve learners in
understanding complicated global issues. Kaori Usui, leader of
the Group Chikyu (Friends on Earth) made teaching kits and
photo packs from 1987, covering more than 20 countries. 

Action research is a useful learning approach which
encourages children to find and analyze local issues and solve
them in the community (Hart 1997). Local issues connect with
regional, national and global issues. Action research connects
local and global issues, environmental and development
education, and school and community education. It enhances
the knowledge and skills of children to participate in the
community. This is the approach to be recommended for the
on-going Integrated Study in Japanese schools.

This is an edited version of an article which appeared in Annual Report of
the Department of Education (2002), Vol.45, Rikkyo University, pp.1-10.
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The DEA ‘Global Perspectives in Higher Education’
project: progress to date

Dr Aileen McKenzie reports on a project in which four universities are developing a ‘global perspectives’
module and speculates about themes, skills and dispositions which may be central to under- and postgraduate
modules in global perspectives across different fields of study. Chris Shiel describes the experiences of one of the
participating institutions.

Preamble
The DEA Global Perspectives in Higher Education Project
(GPHE) is a four year Lottery-funded higher education
curriculum development project based in four English
universities. The universities, Anglia Polytechnic,
Bournemouth, Leeds Metropolitan and South Bank, have
each been awarded a modest grant to contribute toward the
development of a ‘global perspectives in higher education’
module. The DEA expects each participating university to
work on the design and delivery of the module with at least
one NGO ‘partner’. What follows summarises the intentions
of GPHE and looks at similarities and differences in the
work that is taking place across the four curriculum
development initiatives.

The lead up to the project
The DEA has commissioned a couple of surveys to look at
a) the potential for working in higher education and b) the
way that DEA members collaborate with the higher
education system. The first survey (McKenzie 1997) asked a
cross-section of academics to tell us what they saw as
‘opportunities and barriers’ for development education in
higher education, while in the second survey (McKenzie
2000) DEA members were asked to describe their higher
education work. Drawing on this information and fuelled by
the success of the Globalisation and Higher Education
ethical guidance document (McKenzie 1999) it seemed
appropriate to consider what development education or
global perspectives in higher education might look and feel

Note
1. The Monbusho, Ministry of Education, Sports and Culture was

reorganized in 2001. The new name is the Monbu Kagakusho,
Ministry of Education, Culture, Sports, Science and Technology.
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like in university curricula1. This led to my drafting a paper
on global learning outcomes and performance indicators for
higher education (McKenzie 2001) under the auspices of the
DEA Measuring Effectiveness in Development Education
(MEDE) Project. Since I had a blank sheet of paper to work
from, I drew from the Oxfam (undated) Curriculum for
Global Citizenship for the learning outcomes, reasoning that
many of its concepts could be introduced to both under- and
postgraduate degree students through progressively
demanding literature and coursework. Furthermore, the
Oxfam curriculum, in emphasising the centrality of learner’s
values and attitudes and the quality of the teaching and
learning experience, prompted me to consider how such key
aspects of global education could be addressed at higher
education level. As thinking for the Lottery project
developed, it became apparent that my reworking of the
Oxfam curriculum would enable us to not only signal our

curriculum interests to prospective higher education
institutions (HEI) and NGO project participants, but also
provide a starting point for the development of global
perspectives modules once the participants had been
selected.

Project organisation 
GPHE was launched at the 2000 DEA Higher Education
Forum and followed up by publicity mailings to HEI and
NGO contacts likely to be interested in participating in the
project. Those expressing interest were sent a ‘project
application pack’, which described the project, set out what
was expected of project partners and included the MEDE
(op.cit) paper on indicative learning outcomes for global
education at higher education level. 

Limitations imposed by project funding impelled us to
select four rather than five participating universities. Staff
changes at Essex University led it to drop out of the project
very early on. Its place was swiftly taken by Leeds
Metropolitan University which soon made up for lost time
and expects to validate its module at about the same time as
Anglia Polytechnic and Bournemouth (late spring – early
summer 2002). Two of the modules being developed are
targeted, in the first instance, at undergraduates and two at
master’s level. Most, if not all, the participating universities
hope to version their module for other courses. Versioning
generally takes two forms. The first is where a module is
revised and validated to comply with the requirements of
another level of a degree; for instance a level one module
might be upgraded to meet the requirements a master’s level
course. The second is where a module is revised to comply
with the requirements of a substantively different course; one
scenario here might be a global perspectives module targeted
at level one social science students being revised to meet the
requirements of level one life science students. Such
strategies are not only intended to multiply course or module
take-up but also increase profitability and hence viability.
Two of the HEIs selected, Bournemouth and South Bank,
had existing relationships with their NGO partners, while the
others needed to establish partnership arrangements. 

The Global Perspectives in Higher Education
Project module comparison table
The table on page 31 summarises the project’s current state
of play. The first two rows of the table provide the reader
with essential information about each module. However, as
far as GPHE is concerned, the third, fourth and fifth rows are
the most interesting. Drawing together documentation from
each of the four modules, I have assembled a picture of what
seem to be shared and specific ‘themes’ (knowledge and
understandings), ‘skills’ (capacities and accomplishments)
and ‘dispositions’ (attitudes and values) that the development
teams believe students will derive from their learning. Such
a synthesis indicates what might be central to under- and
postgraduate modules in global perspectives across different
fields of study. At first glance, there seems to be a
remarkable degree of resonance between all four modules.

Main aims
Build upon the DEA/AUT ethical guidance document
(McKenzie 1999) by:
� Producing HE ‘curriculum guidance’ which sets out

generic and indicative learning outcomes for key
disciplines

� Developing five ‘courses’ (probably modules)
across different disciplines and undergraduate and
postgraduate levels

� Establishing support for global perspectives in HE
from major HE policy-making bodies

Key objectives
� Identify 5 development education NGO/HEI

contexts in which exemplar projects will take place 

� Distribute guidance for introducing global
perspectives in level 1, 2 or 3 undergraduate and
level 1 and 2 postgraduate ‘courses’ across a
range of subjects and disciplines, used and further
developed by participating NGOs and HEIs

� Conduct on-site (NGO or HEI-based) curriculum
(and possibly policy) planning meetings

� Dr Aileen McKenzie (DEA HE Consultant) works
with project partners on curriculum design and
delivery

Targets
� 5 pilot HEI/NGO partnership projects

� Development and promotion of learning outcomes
appropriate to a range of HE disciplines and levels

� Production of ‘best practice papers’ publicising the
global perspective ‘courses’ developed

� Major national conference on global perspectives
in HE

Briefing material from the DEA Global Perspectives in
HE Project application pack (Autumn 2000)
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For example, all the modules place substantial emphasis
upon students being able to intelligently and ethically
respond to questions, problems and issues associated with
cultural difference and/or diversity and sustainable
development. An understanding of development and/or
global issues also seems to be important, as is a knowledge
of the social and environmental effect that business can have
upon the interlocking tiers of world society and/or the
biosphere. In the case of skills promoted across all four
modules, ‘critical enquiry and/or analysis’ and ‘practical
application’ is very evident, while, in the case of
dispositions, ‘commitment to promoting global
responsibility’ (within one’s own sphere of influence) is
prominent. However, we should note that while comparing
and contrasting four modules can be a useful and
informative exercise, we need to be wary of reading too
much into my deductions. There are a number of reasons for
caution. First and foremost, we need to recognise that while
the module development teams might have joined their
thinking up, thinking certainly has not been joined up across
the whole of the project. Even though the identification of
generic and indicative learning outcomes is a project aim, we
have not, as yet, explored whether the four modules help us
to respond such a task. Secondly, my interpretation of the
module development teams’ intentions may be flawed. An
interpretative exercise such as this is plagued by semantics,
so that it needs to be acknowledged that what I have
understood to be common themes, skills and dispositions

across the modules may not be shared at all. For all we know
at this stage the four modules may have irreconcilable
differences. Thirdly, we need to consider whether, in the
light of experience, a ‘one size fits all’ approach to global
perspectives in higher education is desirable, or, at the very
least, has pitfalls. In sum, we cannot with any confidence
proclaim, ‘Look everyone, we’ve come up with a definitive
and generic model for global perspectives in higher
education’. Had we been involved in developing numerous
modules across a broad range of subjects and disciplines in
many more universities, we might have been able to speak
with rather more self-confidence, but since we have not,
caution would appear to be our wisest strategy at present.

Concluding remarks
Despite the above riders and reservations, I believe that we
are fast approaching the point where we can most effectively
determine whether and in what way generic and indicative
learning outcomes occur across the four modules. Modest as
it is, GPHE is still a very good test bed. Three out of four of
the modules are about to be validated, which suggests that
they are likely to exist in a relatively stable state for the
foreseeable future. Modular construction and intention are
also likely to be fresh in the minds of the module
development teams. Although I have made a case for
caution, my feeling is that we need to find some way of
communicating what count as global perspectives in higher
education from a development education vantage point. If we
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The wider context – embedding a ‘network’
within the University
Bournemouth University’s relationship with DEED
(Development Education in East Dorset) was established
in 1998, as a result of a two-year DFID funded mini
project called ‘University Links’. The aim was to explore
the potential for Global Perspectives across the University.
Staff and student volunteers met regularly with DEED
staff and formed the GPN (Global Perspectives Network).
The process of raising awareness of global issues,
citizenship and sustainability concepts began. The group
formulated the document A Global Vision for
Bournemouth University in 1999 and successfully secured
the approval of the paper, by Senate. All Schools within
the University were asked to consider how the issues
raised in the document could be addressed in curriculum
design. 

Attracting the DEA, albeit modest, funding has
helped elevate our case. Last year the group made
further representation to members of the Office of the
Vice Chancellor. Global issues have now been
incorporated into the University’s Strategic Plan and the
PVC (Pro-Vice Chancellor) agreed to take over the
chair of GPN. The Network has now been formally
recognised as the University’s ‘Global Perspectives
Group’ and reports into the University’s Learning and
Teaching Committee. Formal links have also been
made with the ‘Energy Group’, the ‘International
Office’, the ‘Equal Opportunity and Diversity’ agenda
and the ‘Widening Participation Group’.

The Business School context – developing
the curricula
The Business School has pioneered the application of
experiential and participative learning approaches. More
recently the School has made significant developments in
embracing on-line learning and developing web-based
approaches to support both UK and overseas students. The
ideas expressed in A Global Vision were seen as
particularly appropriate to the needs of our graduates. A
decision was thus made, that the concept of educating
‘global citizens’ should be pursued and incorporated into
the School’s Learning and Teaching Strategy.

The University enjoys one of the highest graduate
recruitment rates in the country. Students secure
employment across a range of sectors and professions,
achieving positions of influence quite early in their
careers. It seemed logical that if the curricula
encompassed global citizenship, then over time, there

might be a possibility of effecting a degree of change.
Perhaps all students might not embrace the issues but at
least they will have had some grounding in the agenda
and an increased awareness of the consequences of
personal and organisational decision making in a global
context. 

The curricula already included such units as
‘International Awareness’, ‘International Capability’
and ‘Management Ethics’ and DEED helped us to
introduce ‘Preferred Futures’ (Hicks, 1996) exercises at
student induction. The DEA funding has allowed us to
build on this provision and work with DEED to develop
‘Global Responsibility and Sustainable Business
Practice’ as an ‘on-line’ Level H, unit. We also took the
opportunity to secure our DEED partner as a
consultant, to critique our wider curricula. This has
involved meetings with Programme Leaders and
reading and commenting on our programme
documentation. The importance of developing a
common language has been continually highlighted.
The project has required careful facilitation to translate
the University perspective for DEED and the DEED
perspective to the academic team. Defining a ‘global
citizen’ is problematic and value-laden. In developing
the unit we have adopted the view that students should
explore for themselves the features of this problematic.
The curriculum perspective is, after all, one that
emphasises diversity and personal learning. I have been
fortunate in that my organisational role has allowed me
to develop something that I feel passionately about. We
have also had the advantage that our Learning Design
Tutor has expertise in IT and a background in
environmental sustainability. Working with DEED has
demonstrated that while we do not always agree on
what are the most important issues, we all feel strongly
about the fundamental issues. Enthusiasm has driven
the project.

The ‘unit’ will be validated in July. Other Schools
will be able to use or develop it for their programmes.
‘On-line delivery’ will allow us to eventually deliver
the unit to students in other parts of the world. This
will enhance the learning and teaching and provide a
richer understanding of the diversity of perspectives.
Curriculum design is not, after all, value free.
Interaction with students and academics from other
countries will allow for a ‘reality check’ on our own
perspectives.

Case study: working with an NGO to develop Global
Perspectives
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cannot communicate what we mean by global perspectives in
higher education it is difficult to see how we can expand our
work to other HEIs. Concomitantly, it is equally difficult to
see how we can encourage DEA members to consider
working in what, in development education terms, is the
barely scratched yet fruitful ground of higher education. 

Notes:
1 A substantial amount of work has been done on the rationale for

why the DEA and development education community should work in
higher education, via a DEA Higher Education position document
(McKenzie, A: 1998), available from the DEA
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