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Recent political developments in Europe – the rise in
support for right wing political parties that promote an anti-
immigration stance and are tough on asylum seekers – have
brought home challenges to traditional political parties and
civil society. Some political parties in power are adopting
this agenda and getting tough on immigrants. Is this the only
way? What is the cost of this approach for the economy and
development? Will the same politicians be prepared to
inform voters of the implications of this approach? How will
existing settlers be protected from the physical and
emotional violence that is bound to rise once the state is seen
to openly legitimise xenophobia and racism? These are
worrying times but they also provide an opportunity for civil
society to appraise its past contribution to the development
debate and to identify concrete strategies for working in
partnership with those who want to inform people about the
interconnectedness of the north and the south and the
development agenda.

So where is development education in all this? In Norway,
traditionally a progressive and liberal country in relation to

development aid and development education, the right wing
Progress Party received 15% of the vote at the last elections
(Sunday Herald 12th May 2002). Arnfinn Nygaard
recognises that there are plenty of challenges ahead for
Norway’s development education community, which has
been active for 50 years. Arnfinn shows how historically
development education has been closely tied to development
aid and government funding and the recognition of a need
for ‘popular enlightenment’. There are lessons for us in
Britain as the present government, particularly Clare Short,
are committed to increasing the development aid budget. The
need for public education to connect with the challenges will
also increase. One of the new initiatives being planned in
Norway is to strengthen the work with education institutions.

The struggle to mainstream DE in education in Britain
has been a hard climb. Recent initiatives on ‘citizenship’ in
education have offered the DE agencies opportunities to
build partnerships with schools and colleges, to broaden the
concept of development education and to place it in a global
perspective, emphasising the interconnectedness of local and
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global issues. The Global Teacher Project by the World
Studies Trust targeted initial teacher training for
mainstreaming global education. Claudette Salmon argues
that there is a need to demonstrate the value of a global
perspective in ITT and that resources are needed for ongoing
support to achieve sustainability. Is it enough to persuade
educationalists to include DE in their curriculum? John
Blewitt argues that the challenge is to ‘fashion a new
philosophy of learning’ and to move away from an add-on
approach. There is a recognition that life long learning and
education needs to be about transformation rather than
simply about information and skill building.

For Vipin Chauhan this transformation, particularly for
black youth workers, starts with deconstructing the language,
recognising black people’s contribution, reflecting critically
on personal experience and placing all of that in a historical
and global context. The challenge is how to transfer a black
perspective to initial teacher training and to the education of
development workers, environmentalists and peace workers.
How much do the staff of development agencies, research
and evaluation institutions, and marketing and fundraisers
understand this perspective? The experience of black people
involved in the sector has been a frustrating one. It has been
a struggle to keep these issues on the agenda. In the last two
years the Development Education Association has seen
positive changes in its membership and in the active
participation of black and ethnic minority groups. Is there a
similar movement in the development aid agencies and their
networks and in development education groups at a local
level?

The other change that has taken place is the visibility of
the black and ethnic minority community in articulating its
experience of the state and of civil society. The debate about
identity and culture has spread to all corners of the UK.
Within black and ethnic minority communities, new settlers
had no confusion about this but are challenged by their
children who have grown up in the UK and inherited
multiple identities. Another difference between them has
been their connections, in relation to development, with the
country of origin. Chukwu-Emeka illustrates the efforts
some African community groups are making to raise young
people’s awareness, often tackling this task without the
resources of development education. How do you counteract
the powerful influence of the media and the education
system which present Africa in a negative way?

Have any of the development aid agencies or funders of
development education checked with African young people
the images and education material they are using in schools
and for fund raising? Have they asked how this material is
contributing to the development of their identity? Have they
funded materials development for black and ethnic minority
groups to encompass the development agenda? Fighting for
rights and challenging racist institutions has been an
important struggle for new settlers in Britain. Immigrants
from the south have not only created net economic benefits
to the area where they have settled, but also contributed to

humanising processes in relation to the view of the south and
the images of them held by the indigenous population. Will
politicians have the courage to sell the benefits of
immigration to the public?

The challenge for black and ethnic minority young people
and their communities is not only to pursue the struggle for
rights and to challenge inequality in Europe but also to build
alliances with groups and communities in the country of
their origin, using a rights approach for change and
empowerment. This will enable them to make a contribution
to long term, sustainable solutions in addition to supporting
their family and building capacity and resources in the
country of their origin. In Britain we still need to audit and
collate the actual contribution to poverty reduction and
development by immigrants sending remits to families and
community ‘back home’. How can we build on these diverse
and fragmented initiatives by the different communities and
add value to their contribution to development? There is a
lack of infrastructure and resources in black and ethnic
minority communities for long term, sustainable approaches
to development. The government and the development
education community have an important role in helping to
build capacity and enhancing the contributions of black and
ethnic minority groups through partnership and by making
resources available for development.

Ashok Ohri is a Director of OSDC Ltd, a company
specialising in issues of equality and power relations in
organisations and communities, providing consultancy
and training. He is a Trustee of Abantu for Development
in Africa, and of CARAS Trust in South Africa.
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