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Global Connections links overseas endorse the need for
development awareness work to have a truly international
focus that adheres to good development education principles,
based on meaningful two way exchanges of information and
knowledge, building on and relating to individual strengths
and experiences. 

The organisation is developing close working partnerships
with training and educational bodies in Belize, Tanzania and
South Africa, focussing on the training of trainers and
educators to incorporate a global livelihoods right perspective
into their training provision, to develop an international
network of like minded organisations that do not forsake the
local for the global or vice versa and are able to become active
and effective members of our global civil society, to celebrate
diversity, understand interdependence and not be swayed by
the eloquent few but to critically analyse situations and
become empowered. In the words of Mahatma Gandhi, ‘I do
not want my house to be walled in on all sides and my

windows to be stuffed. I want the cultures of all the lands to
be blown about my house as freely as possible. But I refuse to
be blown off my feet by any’. (Gandhi, 1920)
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‘Just Business’ (‘JB’) was set up in April 1999 with three
years project funding (approximately £157,000). It started
from the premise that globalisation was the most important
phenomenon of our times. It was further held that, whilst
globalisation is a complex and multi-dimensional entity, its
motor force is the globalisation of the market, both as an
economic system and in the sense that the market for almost
every product, and indeed the market for labour, is now
global. ‘The market’ is at the heart of business studies and
economics in UK secondary schools and colleges. It seemed
appropriate to argue that an understanding of globalisation
was crucial to students’ understanding of the market in the
21st century. 

The project author felt that a key moment had arrived in
economics and business studies syllabus development. Until
recently it had been the practice to critique the operation of
market systems, at GCSE, GNVQ and ‘A’ level, by reference
to systems of state intervention in the economy. With the
demise of the Soviet Union and the privatisation of
nationalised industries, this approach was about to be
consigned to history. What was to replace it? In higher
academia and civil society there was a growing concern and
interest about ethical issues, and particularly business ethics,
the ethics of the market system. There was a clear link
between this concern and the globalisation process. It was an
opportune moment to attempt to put global and ethical issues
on the schools business and economics education agenda. 

No previous development education initiative had
explicitly targeted business studies and economics teachers,
and the 250,000 14-19 year olds who take examinations in
these subjects each year. ‘JB’ sought to work at multiple
levels, in schools, with teachers and their professional
bodies, with Local Education Authorities, with Initial
Teacher Education establishments, with examination boards
and QCA, with the wider development education community
and with groups outside the development/education arena,
such as commercial enterprises, to bring a global and ethical
perspective to the centre of the teaching and learning of
business studies and economics.

What can be learnt from the ‘Just Business’
experience?

1. About the importance of timing in
launching a new project. 
In seeking major funding for development education
initiatives from an external body such as DFID, the EU or
the Lottery, it is important to ‘capture the moment’ – to
anticipate the major issues that will set the
political/economic/social and educational agenda and to base
project ideas around these issues. 

It is important also to recognise key moments of
curriculum development in schools. ‘JB’, as well as focusing
on a specific moment in the evolution of business studies
and economics syllabi, was well timed to take advantage of
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the changes that would come about as a result of the
introduction of ‘Curriculum 2000’ and ‘Citizenship’. 

It is also crucial to take note of the agendas of potential
funders. The guidelines for DFID’s Development Awareness
Fund in the autumn of 1998 made clear that DFID would
look favourably on educational projects that focused on ways
of resolving global poverty, that engaged new audiences, and
that would experiment with innovative ways of working.

2. About working with teachers, and the
potential for development education within a
single subject 
Many development education initiatives focus on ‘whole
school’ approaches. One of the teachers on the JB steering
group said ‘anything that is everybody’s job, nobody does’.
Examples he quoted from the recent educational past include
the failures of ‘whole school’ experiments such as ‘TVEI’
and ‘Economic Awareness for All’. The reality of secondary
education in the UK is that it happens in subject specific
classrooms. In most secondary schools there are limited
opportunities for cross-curricular work, whatever the
idealists amongst us would wish. ‘JB’ has been first and
foremost a pragmatic project.

There has also been a tendency to target school
management. It is well documented (and beginning to be
recognised by DfES in the UK and DFID in its overseas
work) that ‘top down’ development initiatives (and
curriculum development initiatives) rarely succeed. As we
have previously written, ‘DFID must know from its own
micro-level field experience that the state of the art approach
to development is that changing societies requires
participative, longer-term, bottom-up understanding of the
motivations, aspirations, resources, and constraints of target
groups’ (Cameron and Fairbrass 2000). What is true of
societies overseas is true of schools in the UK. It is crucial
not to marginalise classroom teachers (and students) in our
thinking and planning.

From the outset ‘JB’ sought to engage ordinary business
studies and economics teachers with the project. It did not
seek to dictate to them what they should be teaching, but
rather asked them to share their aspirations for the
development of their subject and their ideas about how the
project could help them. Teachers were involved in the
design of the project. The steering group that was set up to
manage the project involved four active economics and
business studies classroom teachers, two trainers of teachers
in those subjects, two LEA advisers for the subjects, two ‘A’
level examiners and an external examiner in the training of
teachers of these subjects (who is also a deputy head
teacher). Some of our early work was trialled and evaluated
with groups of secondary school students. 

3. About working with partners 
‘JB’ experimented with working with a number of different
partners on different aspects of the project. These included
commercial organisations, ITE establishments (probably our
most fruitful engagement), teacher’s professional

organisations and other educational groups. Partnership
working has advantages and disadvantages and there were
both successes and failures in our experience.

The sharing/pooling of expertise and resources is a clear
benefit of partnership, allowing the achievement of goals
that might not be otherwise reached (see for example the
Virtual Developing Country, www.bized.ac.uk/virtual/dc, and
the ‘JB’ website, www.jusbiz.org). However partnership
working has also proved time consuming – the development
of the ‘JB’ resource ‘The Real Price of Cotton’ (Webster
2002) took over 18 months, largely because of delays caused
by having to negotiate with three partners over its
production.

The volatility of the business environment is significant
when dealing with commercial organisations. ‘JB’
established a website, with the help of a leading IT company,
that was hosted for free on the company’s web server. The
company also paid for the registration of the ‘Jusbiz’ domain
name (but retained its ownership). A series of mini crises
ensued when that company was twice the subject of
successful take-over bids. There was a time and effort
consuming struggle to keep the website running, relocate it
to a new (paid for) server, and secure ‘JB’ ownership of the
domain name. 

4. About the length of projects
Three years is a short time when starting innovative work. If
‘JB’ does not secure funding to enable it to continue, much
of the effort of the past three years in building the brand and
the product’s reputation will have been wasted. It is only now
that those early efforts can be capitalised on (and the
business jargon is deliberate). 

It takes time to build relationships of trust, particularly
with partners from outside the development education
networks. It was only in December 2001, having established
a reputation for the quality of its work, that ‘JB’ secured an
invitation to present a workshop at the annual conference of
the Economics and Business Education Association (3500
teacher members). ‘JB’ first made contact with the EBEA in
May 1999. 

‘JB’ first contacted all the ‘A’ level and GCSE
examination boards in May/June 1999. In the latest version
of the guidelines to teachers of the OCR examination board
‘A’ level economics syllabus, published in late 2001 (to be
taught from September 2002) ‘JB’ is finally cited as a key
resource for the development economics section. ‘JB’ still
hopes to achieve similar recognition from other exam boards
but will the project still exist by the time recognition comes? 

A member of the ‘JB’ steering group told us, ‘Teachers
are often reluctant to commit themselves to new initiatives in
education because we can put a lot of time and effort into a
project only for it to disappear when the money runs out or
when the next fashionable issue comes along. What we need
is continuity. ‘Just Business’ has really begun to establish
itself and if we can continue the work, and teachers begin to
realise it’s here to stay, I’m sure even more people will start
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to use its ideas and resources.’ (Miles Thomas, Head of
Business Studies, Cliff Park High School, Gorleston,
Norfolk).

Funders tend to have short term perspectives (although
DFID’s Enabling Effective Support initiative is perhaps
indicative that this is changing) and it is up to us to convince
them of the crucial need for long term engagement if we are
to bring about significant educational change.

Conclusion
In this brief paper it has been possible to highlight only a
few of the lessons that the ‘Just Business’ experience has to
offer development educators. Our paper to the ECER 2000
Conference (cited below) says more. We hope to be able to
let you know that DFID has approved funding for ‘Just
Business II’ and share further experiences with you in due
course.

* STOP PRESS: DFID have agreed to give ‘Just Business’
100% funding for one more year, and 50% for a second year,
subject to NEAD securing co-funding from another source
for the other 50% – less than hoped for (100% for two
years), but the project will continue!
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Development education and global educations in the
Japanese context

Haruhiko Tanaka describes the evolution of DE in Japan and how it relates to changes in Japanese society and
culture.

In this paper global education means education in global
perspectives. Global educations (plural) refers to various kinds
of education concerning global issues, such as development,
environmental and multi-cultural education. 

Development education in Japan in the 1980s 
The first symposium on development education was held in
Tokyo in 1979, sponsored by UNICEF and the UN University.
After the symposium, development NGOs, youth
organisations and UN related associations organised monthly
meetings to study development education. This group
supported further symposiums and, in 1982, established the
Development Education Council of Japan (DECJ). 

DECJ defined development education as follows:
‘Development education is education and learning in school
and community to increase understanding of the structure and
causes of under-development, the inter-relatedness of the
global community, efforts and projects in development. It also
seeks a change of attitudes and morale to participate in the
process of solving developmental issues.’

The 1980s saw the early stage of globalization in Japanese
society. About 6000 refugees from Indochina flowed into
Japan and in 1982 Japan joined the Convention Relating to the
Status of Refugees, which benefited both the refugees from
Indochina and 800,000 Koreans living in Japan as a result of

the Asia- Pacific War. Japan had long refused to admit foreign
manual workers but as the economy boomed in the late 1980s,
many companies faced serious labour shortages which were
filled by legal and illegal immigrants from neighbouring
Asian countries and from South America. At its peak the
number of foreign workers was estimated at more than a half
million. This was the first experience for most Japanese
people of working and living with foreign workers.

Until 1977, the Japanese government had been uninterested
in giving official development assistance (ODA). In 1977
ODA was 1.42 billion US dollars, but increased rapidly in
1983 to 3.77 billion and in 1989 to 8.97 billion, when it
exceeded that of the United States, making Japan the leader
among OECD countries. Most development NGOs started
their projects between 1977 and 1983, with the number
reaching 400 in 1990. 

Though globalization of Japanese society was rapid in
every walk of life during the 1980s, the educational
community remained somewhat backward. Premier Nakasone
inaugurated the National Council on Educational Reform in
1984 and its second report in 1986 recommended that new
education should respond to internationalization and the
information society. The response of Monbusho (Ministry of
Education, Sports and Culture)1 was limited. The 1989




