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Obituary: John Eggleston  1926–2001
One of the great supporters of The Development Education
Journal, Professor John Eggleston has recently died of
cancer.

John was co-founder of Trentham Books, the joint
publishers of this Journal and it was his idea that the
DEA go into partnership with Trentham to publish the
Journal. Ever since the partnership began in 1997, John
was a great enthusiast for the Journal and provided us
with ongoing feedback and comments.

But John was much more than this. He was a driver
for progressive thinking for education throughout his
career. A former woodwork teacher, he became a
lecturer at Leicester University in the sixties and from
1967 to 1984 was Professor of Education at Keele
University. From 1985 to 1996 he was Professor at
Warwick University.

His writings on education covered a very broad area
from international education, youth and community
work, sociology of education and, perhaps his greatest
contribution, design and technology. He edited Design
and Technology Teaching from 1968 to 1996.

He was committed to promoting issues of racial and
social justice within education and this can be seen
through the many volumes Trentham has published over
the years. He co-founded this Journal’s sister
publication, Multicultural Teaching.

John supported the work of the DEA and kept in
close touch with our schools work. He spoke at one of
the annual Schools Forums in the mid-nineties and
helped wherever he could to promote our agendas
within the broader educational field.

At a personal level, John was a good friend and an
excellent teacher and tutor. I knew him well from my
student days at Keele in the seventies. He was the
supervisor of my doctorate during that time and was an
ever-willing listener and advisor on my own writings
during that period and since. I will miss him as I know
will countless teachers and educationalists throughout
the country and overseas.

Douglas Bourn
Director of DEA



The attack on the World Trade Centre and the subsequent
war in Afghanistan, has demonstrated that we don’t have to
work hard to highlight interdependence: its effects, both
negative and positive, are all around us and all too clear to
see. In the teeth of such a complex international crisis – and
the economic downturn it created – none could maintain that
the outside world is not relevant to the domestic affairs of a
nation. But the debate that followed hard on the heels of
those attacks around the concept of a ‘clash of civilisations’
also demonstrates the gap that still exists between the reality
of interdependence and the birth of a world community
based on rights and responsibilities. It shows that there is
still a great need to work at fostering a national identity and
citizenship that recognises the global scope of responsibility.

The imminent appearance of citizenship on the formal
agenda of teaching in schools, after an initial spat between
competing interest groups for their slice of the curriculum,
has produced an important debate about how ‘global
responsibility’ can best be communicated.  Encouragingly, it
is now almost universally accepted that citizenship education
shouldn’t just be about the history of the British parliament,
model ‘United Nations’ or the relationship between the
European Parliament and the European Commission. It
should explore our ‘living links’ with the rest of the world
and the new skill sets that children need to work, travel and
live in an age of interdependence and diversity.  The Foreign
Policy Centre is currently undertaking, in conjunction with
the Commonwealth Institute and the Nuffield Foundation,
the ‘Globalisation, Citizenship and Education’ project: a
series of exploratory workshops in schools interviewing
pupils about their own understanding of citizenship and how
it fits in with their  curriculum. Central to this project is the
aim of identifying and developing new ways of broadening
the horizons of citizenship education to equip young people
with the necessary skill sets to live, work, travel and thrive in
an interdependent world.

As Ashok Ohri’s thought-provoking contribution in this
volume intimates, expanding global concern is the natural
result of practical changes associated with interdependence.
In London schools hundreds of first languages are spoken,
the children of migrants often have grandparents on another
continent and remittances are sent to support family abroad.

Yet this organically evolving conception of citizenship
cannot achieve a coherent global vision on its own. It is, for
instance, a revealing fact identified by Helen Lawson’s piece
that the student teachers interviewed about their conceptions
of citizenship seemed even better aware of their
responsibilities with regard to deprivation and disaster in
foreign countries than their duties as citizens of an individual
nation – a consequence, she suggests, of the success of high-
profile events like Comic Relief.

In her analysis of what can be done to make both teacher
and student aware in a more sophisticated and fundamental
way of their responsibility to global civil society, Helen
Lawson shows in practical terms the central role of
participation to both the understanding and exercise of
citizenship. The importance of this concept is brought out in
another way by the piece contributed by Graham Harper. His
case studies highlight a key distinction. It is not enough to be
made aware of the problems experienced across the world:
the physics of global warming or the principles of recycling.
In order for that education to be worth something, to not
merely ‘equip people to be more effective vandals of the
earth’ as his quotation has it, then this generation must be
encouraged, and prepared, to tackle these problems.

Jane Thompson shows us this process from yet another
angle: that of lifelong learning. The importance of the
constant development and updating of skills are both results
of an alteration in the structure of the economy that is part of
globalisation. Lifelong learning is hence a response to the
modern world and to modern social exclusion: it provides
access to those necessary skill sets. However, as Jane
Thompson points out, if it is to be successful in preparing
people for the modern world it must also help them approach
a conception of that world as a context, and of their place
within it. What this amounts to, therefore, is education for
global citizenship –  that consequently cannot be restricted to
the young.

One of the most interesting questions surrounding this
issue is that raised by Ian Barr and Scott Sinclair: what
impact does this new context, requiring new conceptions to
be fostered amongst British society, have on the method of
education itself? How must it rise to this modern, or post-
modern, challenge? Barr asks: how can we continue to teach
traditionally in a ‘knowledge society’ undergoing a plethora
of conceptual revolutions, a society where traditional
professionalised knowledge is of less and less value?  Barr
and Sinclair suggest ‘something more robust’ – education
must provide an understanding of the overlapping contexts in
which we now find ourselves forced to act. Taken in political
context, this amounts to envisaging citizenship education not
as a part of the curriculum, nor even as a theme running
through it, but as the vital framework into which education
itself must evolve.

An important step has been made in this debate by
moving on from a formal treatment of citizenship education
– knowledge of institutions – to a recognition of the
pervasive nature of citizenship and its importance in
preparing us for the conditions of a globalised world. But as
a final thought it is perhaps equally important to move
beyond the opposition of global citizenship with national
citizenship. One aspect of the changes associated with
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interdependence and globalisation is the emergence of the
possibility of making national identity itself a bridge from
personal identities and local interests to global responsibility.
The terrible events that have marked the last year have
demonstrated that national interest is inextricably linked to
global interest, and in the same way it is possible to envisage
a national identity that is outward-facing, and ingrained with
concepts of global responsibility.

Too often, though, questions of ‘national identity’ are a
black hole in the curriculum. While schools have done
valuable work teaching a programme of cultural and
religious diversity, this has often been done at the expense of
the learning about the ties that bind us together.  As my
colleague Yasmin Alibhai Brown argues in her pamphlet
After Multiculturalism: ‘Many Britons feel that everybody’s
culture is celebrated but their own. The multiculturalism
debate has not recognised the many ways in which the
various political and cultural anxieties of whites and non-
whites are similar and inextricably linked’. A reborn sense of
Britishness – based on values – is essential if we are to
create a genuine sense of belonging.

The goal of global citizenship education should not be to
strip people of their national identities in favour of making
them citizens of the world. It should emphasise that British
citizenship, to make sense, needs to recognise the global
scope of new problems and new responsibilities.

In any event, the creation of a global civil society, both as
a process and as an active project, is one of the most vital of
the many aspects and themes into which change can be
fractured in the modern world. Our response to this theme,
the extent to which we succeed in producing the outward-
looking concept of citizenship necessary to respond to the
altered nature of modern problems, is consequently a most
important subject of research and theorisation. To a great
extent, only if we are successful in this can we hope to be
successful in tackling these problems in the future.

� Mark Leonard is Director of the Foreign Policy
Centre (www.fpc.org.uk). For further information or to
get involved with the ‘Globalisation, Citizenship and
Education’ project, please contact mark@fpc.org.uk.
After Multiculturalism (£9.99)  is published by the
Foreign Policy Centre and available from Central Books
on 0208 986 5488
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CITIZENS BY RIGHT
Citizenship education 

in primary schools
Reva Klein

A Save the Children project in four inner city primary
schools fired the children’s enthusiasm for Citizenship
Education. Reva Klein describes how the human rights
approach trialled in these schools can be adopted by
teachers to involve children in this new curriculum
subject at Key Stages One and Two.

The book supports teachers by:

• presenting the main Human Rights legislation in the
UK and Europe that is relevant to children and
those working with them in schools

• offering guidance on classroom activities for each
year of primary school that have been proven to
engage children and foster their learning

The book will be invaluable in all primary schools. It
will also be essential reading for teacher trainers and
for all courses on citizenship education at primary
level.

Reva Klein is known for her writing in the Times Educa-
tional Supplement and has twice won the Race in the
Media Award. She is author of Defying Disaffection –
how schools are winning the hearts and minds of reluctant
students. 

Citizens by Right is published with Save the Children.
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