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Development education in Belgium is well established, with

development NGOs such as (in the Flemish region) Oxfam

Wereldwinkels, 11.11.11, Wereldsolidariteit, Vredeseilanden-

Coopibo, and Broederlijk Delen, as well as others linked to

the Catholic and Protestant churches, playing a leading role.

In Belgium, an important component of development

education is ‘exposure’ activities – workshops with young

people and community groups, which introduce people to

key development issues or themes. These are based around

experiential activities, often in the form of drama or visual

art. Development education is also seen as education for

mobilisation and education for empowerment and action.

Two communities, two structures
Development education activities are also closely linked to

the broader work of NGOs such as fundraising,

campaigning, and advocacy work. 11.11.11., for example, is

a campaign encouraging Belgians to support international

cooperation and is supported by NCOS (Flemish) and

CNCD (francophone), themselves both umbrella

organisations made up of numerous development NGOs

(Vredeseilanden-Coopibo, for example, is a member of the

former). Like most things in Belgium, development

education and development cooperation are organised

through the two communities of the country – the Flemish

and the Walloon. Both communities have umbrella networks

(e.g. NCOS and CNCD, mentioned above) which are largely

operational, as well as federations of development NGOs –

e.g. Acodev (Francophone) and Coprogram (Flemish) –

which tend to form the links to government, work on

clarification of concepts, evaluation criteria, etc.

Development NGOs have, in recent years, begun to

collaborate more on development education, with each NGO

leading an activity (or ‘campaign’) during a particular month

of the year. This process is traditionally launched on the 11th

day of the 11th month at 11am by 11.11.11., and is then

taken forward by the other participating organisations in

their turn. The advantage is that the attention of the public is

drawn to one campaign at a time, and in this way overlap of

issues and targeting is avoided. One such campaign was this

year’s ‘Worldshake’, conducted in Flanders, in which 41

organisations were involved. While each focused on a

different aspect of development, the title ‘Worldshake’

enabled the public to coherently identify the ensemble of

individual campaigns.

Although development education is an important feature

of the work of the leading NGOs, the field still has its

weaknesses. These include the status of the NGOs

themselves which are becoming increasingly distanced from

civil society groups. In many parts of the country they over
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Annoncer la Couleur/Kleur Bekennen
With development education becoming a major pillar of

development cooperation policy in Belgium, the Ministry

for International Cooperation launched a major national

development education campaign in 1997 called

‘Announcing Colour’.

A unique feature of this national campaign has been

the willingness to work in partnership with the local

provinces. These are the closest institutions to the

country’s citizens and provide the necessary infrastructure

to act as intermediaries with federal government. The

campaign is in fact coordinated separately in the two

linguistic communities of Belgium.

In the participating francophone province, an

educational programme for schools and youth centres has

been developed over the last three years. The main

activities have been seen as ‘exposure’ projects aiming to

raise awareness amongst 12- to 20-year-olds on major

themes such as globalisation and its negative impacts and

human rights issues. The programme begins with training

sessions for teachers, followed by ‘sensitisation’

workshops (integrated with curriculum subjects), and an

open topic course. Migration was chosen as the topic for

the autumn term in 2000, emphasising that migration is

both an important social and global issue (since in a

globalised world, migration follows both North-South and

East-West axes).

In Flanders, the Kleur Bekennen campaign has

concentrated on supporting already existing activities

because development education is seen as one approach

alongside human rights, environmental, peace, and

intercultural education. A catalogue of the Flemish

organisations working in these fields is made available to

schools so that they can then choose individually the

activities in which they wish to participate. The campaign

provides 50-70% of the funding for these activities. The

Flemish campaign also aims to stimulate debate on the

content and methodology of development education, as

well as to support training for teachers.

Different approaches have been employed throughout

the country. For instance, although the target audience of

the campaign is young people aged 12 to 20, the Flemish

activities focused exclusively on work in schools, including

primary schools, whereas the Francophone campaign

worked with young people in the informal sector in

addition to those in school.

The federal Ministry for Development Cooperation has

stated that about 20,000 pupils each year will be engaged

in Annoncer la Couleur activities and about 55,000 pupils

will benefit from Kleur Bekennen funding.
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rely on volunteers, which has tended to prevent the building

of sustainable links with other groups. NGOs are aware that

they also lack structural links with key actors in civil society

– the media and business. On the other hand, the move to

strengthen and enlarge volunteer bases has been a way of

legitimising their work at the local

level through the involvement of

sympathetic supporters.

Growth factors for DE
But partnerships with other civil

society groups, particularly in the

delivery of development education

activities, do exist. Involvement of the teaching unions, for

example, has facilitated dialogue between NGOs and

teachers and youth groups, from which development

education material and projects at the local level have

emerged. A consortium of development NGOs, including

Vredeseilanden-Coopibo, has also been involved in

intercultural training for teachers.

The fact that a global education component is obligatory

in all schools has helped the integration of development

education in the formal education sector considerably. A

visible global education activity must be held in each school

in Belgium every year, which could take the form of a day of

activities or an ongoing project. Development NGOs have

worked closely with teachers and schools in the organisation

and implementation of these activities.

Development education’s growth in Belgium has also

been assisted by the International Cooperation Federal

Ministry which has given considerable financial support to

development NGOs. In the last five years, financial support

for NGOs engaged in development education work has more

than doubled. For 2001, 400 million Belgian francs (just

under 10 million euros) has been made available to support

projects.

This growth is due in large part to the commitment of

successive Ministers for International Cooperation. But the

role of the ministry has, in the past,

been problematic for the

development NGO community. In

1997, the ministry launched an

awareness-raising project called

‘Announcing Colour’ (see box)

which, although successful in raising

support for development issues,

ignored the work of NGOs. This omission has now been

addressed, but it did draw attention to the critical role of

NGO involvement in effective development education

delivery. Announcing Colour was also important because it

led to linkages being formed between the education

ministries of the two communities on development

education, as well as increased support for development

education – including funding for NGOs – from the local

and provincial governments.

But while in Belgium there is the advantage of strong

funding support for development education, there are still

outstanding problems. There is the need to define and

delineate the areas of campaigning, fundraising, and

education, to work more on evaluation, and, above all, to

build closer links with the education ministries.

n Tie Roefs, Vredeseilanden-Coopibo and Belgian
NGOs Representative to the European Development
Education Forum
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During the last few decades, Finnish society has become

more heterogeneous than ever before. In response,

development education work of NGOs is increasingly

focusing on intercultural understanding and plurality issues.

While the Finns have been a very homogenous group in

the European context, immigration is not a new

phenomenon. The older ethnic and linguistic minorities of

Finland are Swedes, Russians, Gypsies, Jews, and Tatars. In

recent decades new groups have been added to these. During

the 70s, Vietnamese and Chilean refugees arrived, and later

other Asians and Latin Americans; and, only in the late 80s

and early 90s, Africans – many of them asylum seekers from

Somalia.

Still, immigrants make up less than 2% of the population

(90,000), and many of these are of European origin. The

very limited black population – people of African, Asian, or

Latin American origin – is concentrated primarily in the

Helsinki capital area.

Addressing racism
Due to several highly publicised outbursts of ethnic violence

in recent years, discrimination, xenophobia, and racism are

becoming seriously debated issues in Finland, while issues of

development and interconnectedness have become secondary

priorities for many educators. Institutions like the church,

‘folk’ high schools, and universities are offering courses in

multicultural and intercultural education. These courses are

targeted especially for teachers, social workers, and other

professionals who meet immigrants in their daily work.

Municipalities’ youth councils and NGOs also run a large

number of projects and programmes addressing intercultural

understanding and plurality issues to prevent racism.

Learning to live together: current issues in
development education in Finland
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