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Denmark spends approximately 1% of its GNP on

development work in the South. Danish NGOs administer

almost 10% of this and therefore have a serious

responsibility to make development outputs visible to the

taxpayer. Maintaining the public’s support on which Danish

development NGOs rely – as well as public debate and

participation – means that their ability to inform and support

the educational sector with teaching projects, education

seminars, and material production is crucial.

Ibis believes that the way we live in Denmark is

connected with the way people live on the other side of our

borders and on the other side of the globe. Economy, trade,

environment, and politics have mutual effects on everyone –

we are interdependent and we often need to seek common

solutions. Global education therefore is of the utmost

importance if children and young people are to achieve

‘acting competence’ in a more globalised world. By acting

competence we mean being able to respond to and shape

their worlds based on knowledge

and understanding. At the same time

there is a great need for

‘intercultural competence’ in the

Danish educational system because

many schoolrooms consist of a

myriad of different cultures, which is

a fairly new situation for Danish

teachers.

In the opinion of Ibis, there ought to be an interlinkage

and coherence between global education and intercultural

competence in education. If children have the knowledge and

experience to understand, feel responsible for, and act in an

interrelated world, they will also gain insight into the lives of

their fellow students coming from immigrant or refugee

backgrounds and vice versa. The more we teach intercultural

competence in the schools, using our multicultural

classrooms as a resource, the more knowledge and

understanding of the interrelated world the students will

gain.

Knowing the world they will inherit
In Denmark we do not have any subject or crosscutting

dimension concerned with global education. Nor do we have

one subject in which the global dimension is an important

issue. In October 1999, Faglig Forum (a Danish umbrella

organisation for development NGOs) wrote a letter to the

Danish Minister of Education expressing our deep concern

that children in primary and lower secondary school

(Folkschool) were able to pass through without having had

any education concerning the globalised and increasingly

interdependent world – a world they are to inherit.

The Minister responded that while it is possible for those

who want to teach global issues or themes within the

curriculum framework to do so to a certain extent, teachers

who do not see the relevance of the global dimension are not

obliged to teach it. The global dimension is not included in

the curriculum as a crosscutting issue. In the 1994 Act on

the Folkschool, three crosscutting dimensions were

introduced: (1) the environmental dimension; (2) the

practical musical dimension; and (3) informatics. But as the

Minister herself indicated in her letter to Faglig Forum in

1999, the global dimension ought to have been implicated in

the Act.

Further, in the political sphere there is a tendency to talk

about the international dimension instead of the global

dimension, the former implying a closer relationship to the

European Union while relations with the rest of the world –

especially the South – are not prioritised. This tendency is

probably related to the fact that political debate on the

international dimension in education

was initiated by the political parties

to the right of the present

Socialdemocrat/ Centrum

government, and their view reflected

an economic interest in Danish

membership in the EU.

Therefore, to draw attention to and

address the need for a global dimension in education, the

Faglig Forum recommended to the Ministry that:

• the global dimension should be a compulsory

crosscutting theme in education;

• there is a need for advisers on the global dimension in

the Ministry of Education;

• the new Danish Centre for International Education

Activities ought to have the global dimension as a

prioritised area;

• there is a great need for the Teacher Training Education

to contain the global dimension and intercultural

competence; and

• there is a need for coordination between the Ministry of

Education and the Department of International

Development Cooperation (within the Ministry of

Foreign Affairs) concerning support for the global

dimension at all educational levels.

Little support for long-term goals
The Department of International Development Cooperation

has an ‘Information Grant’ intended to support projects from

organisations and individuals which address development
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issues, relations, and aid. Projects can be either school-based

or community-based, but there has to date been a greater

emphasis on school-based information. One of the problems

with this scheme however is that the amount of money made

available under the grant is far too little to achieve its goals.

But what is also seen as a problem from the perspective

of Danish NGOs is the lack of cooperation between the two

ministries – the Ministry of Education and the Department

of International Development Cooperation. Many NGOs

have had a similar experience with rejected applications for

the information grant on account that the application should

have been addressed to the Ministry of Education or vice

versa. Further, the grant does not support the implementation

of long-term educational activities and processes,

maintaining development material at resource centres, and

other longer-term projects. These applications are referred to

the Ministry of Education which has no responsible advisers

working within the field and no grants for such projects.

So although the Ministers of Education and of

International Development are both aware of the relevance

and importance of the global dimension in education, we

need a common initiative like the one we believe the

Secretary of State for International Development in the UK,

Clare Short, initiated with her speech ‘Education and our

Global Future’. Here she stressed the importance of global

education and she elaborated the coherence between

education and international development in a way we wish

our two ministers would.
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At the end of November 1999, American news media were

focused on the World Trade Organisation’s (WTO)

ministerial in Seattle. Despite the media’s initial focus on

confrontations between police and protestors, the events in

Seattle were also development education achievements.

Some 50,000 individuals, many as representatives from

more than 700 organisations, descended on Seattle for the

week of the ministerial to participate in marches, protests,

and educational activities. The list of participating

organisations drew from all corners of civil society,

including environmental organisations, labour unions, human

rights groups, fairtrade businesses, religious organisations,

and political parties.

Many marched in legal parades while others joined a

human chain encircling the ministerial’s opening gala to

demand debt cancellation for the world’s poorest countries.

Large rallies took place with a variety of themes, including

labour, the environment, women’s rights, and human rights.

On 30 November, a coordinated non-violent direct action

attempted to shut down the ministerial’s opening day.

Protesters participating in this civil disobedience braved

rubber bullets, tear gas, police batons, and arrest in order to

send a message to the world.

More than fair vs free trade
Along with their law-abiding friends in the nearby parades,

these protestors were critical of the liberalisation

championed by the WTO. However, the oft-used free trade

versus fair trade dichotomy under-appreciates the protesters’

analysis. The dominant tone of the protests and civil society

events concerned issues of global interconnectedness and

development. Their criticisms ranged from the systemic to

the specific, including:

• The framework enforced by the WTO relegates so-called

developing countries to vulnerable and subservient roles

in the global economy.

• The WTO facilitates a global race to the bottom as

national governments compete to lower labour and

environmental standards in order to attract foreign

investment.

• WTO intellectual property rules empower transnational

corporations, while depriving the South of reusable

agricultural seed as well as control over indigenous

resources.

• The WTO ‘trade in services’ framework foreshadows

the privatisation of the world’s fresh water supply,

changing water’s status as a common resource into a

commodity most accessible to the wealthy.

• WTO rules facilitate the deregulation of the banking and

finance industry, creating the opportunity for large-scale

arbitrage and the destabilisation of weak national

economies.

• Generally speaking, the trade regime championed by the

WTO subjugates human rights and environmental

sustainability to the pursuit of economic growth and

profit.

The ‘Battle in Seattle’ was a success for protesters in a

number of ways. Civil disobedience succeeded in shutting

down the ministerial for a day. Further, the historic coalition

forged between labour and environmentalists may foresee the
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