
globalised development education world in which

international exchange and cooperation are becoming more

and more important.

For many development education NGOs the future can

only get better – for the alternative is to give up all our

hopes for building a Northern youth and public better

equipped to cope with and tackle global issues and

problems.

n Claudia Bonk, Suedwind (Austria)
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In Nigeria, politics are more often than not seen as the

exclusive preserve of men. The few women who are brave

enough to participate in this male-dominated arena are

labelled such negative names as to discourage the not so

brave.

The Women’s Rights Project of the Civil Liberties

Organisation (the oldest human rights organisation in

Nigeria) set out to educate women from community based

associations – including thrift and credit societies, farmers

groups, health educators, market women, crafts groups, etc.

– in a series of political education programmes. The purpose

of the project was to encourage women to: (1) mobilise

themselves and support female political participation, if not

nurture a capable woman from among their local

communities; and (2) vote for the right person – that is one

who would be accountable to

them. Many women, particularly

rural women, feel excluded from

the processes of decision-making

and democracy, despite the fact

that they contribute to nation

building and the economy.

Participants were mobilised through a variety of methods:

some through references from various development

organisations within the country, others from the Civil

Liberties Organisation’s (CLO) databank of organisations,

and still others who contacted CLO and asked to be trained

on human rights issues.

Human rights instruments
One of the aims of the programme was to acquaint

participants with the provisions of international instruments

on the rights of women. Participants were asked to identify

and articulate problems and issues they face on the basis of

their gender. Through a series of activities comprising group

tasks, role play, and using the 1999 Nigerian Constitution

and international human rights instruments (e.g. CEDAW,

UDHR, African Charter on Human and People’s Rights), the

participants were able to come to the conclusion that there

was no legal document barring women from participating in

politics, that rural people had the right to self-determination,

and that self-seeking politicians and elected officials had

failed them too often.

The training programme was

carried out in three stages. In

order to fuel participants’

interest and provide background

information, the programme

began with human rights lawyers

and activists specialising in the area of gender presenting

papers, around which participants’ opinions and experiences

were elicited. 

In the second stage, group activities involved

familiarisation with CEDAW and addressed the topics of

women’s economic and social rights, the role of women in

the home, cultural practices and traditional values harmful to

women, strategies for the political empowerment of women,

and techniques for the promotion of women’s participation in

politics. 

The final stage focused on role play around topical issues

chosen by the participants, for example abolition of female

genital mutilation or education for the girl child. Participants

were encouraged to develop strategies for arousing sympathy

and interest and getting legislators to work with them in

preparation for an actual meeting with legislators in the

National Assembly. It is expected that by mid-2001, a

substantial number of participants would have had the

opportunity to meet with willing and responsive officials of

the National Assembly and members of the committee on

women affairs, and thereby given the opportunity to put into

practice their acquired skills.

Political education for women at the grassroots 
– a case study from Nigeria

Feyi Koya

Participants recognised that factors

deterring them from participating in

politics were often sociocultural



Addressing sociocultural barriers
It would be safe to say that the changes the programme has

brought about are attitudinal in nature. It has created

awareness amongst women on both their perceived roles (as

prescribed by men and society at large) and their actual

abilities. By the end of the workshops, some participants

recognised that factors deterring them from participating in

politics were often sociocultural: reproductive

responsibilities, household chores, male chauvinism (a

woman should be seen supporting her husband and not be

ambitious herself), gender discriminatory electoral laws, and

the negative reinforcement of certain beliefs (such as women

do not support one another and work to bring each other

down).

The project is indeed relevant considering our cultural

and political realities. Very few women have participated in

politics; the first and second republics hardly featured

women, while the third and the fourth (current) republics

have comparatively more women, but the number is still low

in relation to men. It is still the case that women who are

qualified to run for and hold public office do not do so

because of cultural and other barriers. But with the

awareness created by the project, some women at least are

now more willing to participate in decision-making, even at

the grassroots level.

With the world advocating for fair and equal practices for

women in all spheres of life (for example at the Beijing+5

conference held in New York), women’s participation in

politics remains one of the focal areas where much change is

still needed. Indeed, the project was able to draw from the

experiences of only a few countries where grassroots people

– and women in particular – have been able to contribute to

national decision-making.

n Feyi Koya, Head, Women’s Rights Project, CLO
(Lagos, Nigeria)
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Is the scene for development education in Scotland any

different now that we have our own Parliament? Have things

changed? Well, yes, as a matter of fact, they’ve changed

perhaps more than any of us had anticipated and mostly for

the better, although there are a few problems still to be

ironed out.

The biggest difference is the accessibility of our

Parliament, both through its physical location and through its

declared way of working. Physically, the Parliament – even

in its temporary quarters – is right in the heart of Edinburgh.

Those of us who live or work in Edinburgh, and that

includes the IDEAS coordinators, can just walk up there and

go in and sit down in the gallery. The MSPs’ offices are

nearby. We can arrange meetings with any of the back-

benchers very easily and even ministers are not too hard to

reach. Telephone and email contacts are readily available.

Lobbying the Scottish Parliament is an altogether different

ballgame from lobbying Westminster.

Perhaps more important, however, is the way of working

which is being established. During all the preparation for

devolution there was much talk of openness and

accessibility. This was not going to be a Parliament on the

Westminster model. Much of the work would be done

through committees which would be open for people to

attend as observers and which would take evidence from a

wide range of groups. The committees would be the means

by which people could seek to make their voices heard. By

and large this has happened.

The Education Bill, the first major piece of legislation to

be put through, has allowed us to make our case at every

stage. This is not to say that we have won all that we wanted

but we have been able to keep up a sustained level of

persuasion which would simply not have been possible two

years ago. We have been campaigning under the banner of

Education for Sustainable Development  because by doing

that we have been able to bring together a wide range of

groups who have a common interest. Our principal focus has

been on trying to have ESD explicitly mentioned in the

National Priorities which are being set out for schools. That

has not happened but I believe that the process of intensive

lobbying we have engaged in has had the effect of greatly

raising awareness of the issues. And we are not finished yet!

A new way of governing
The commitment of the Parliament to openness has led to a

change of culture in the civil service which is its instrument

Development education in a devolved Scotland

Margaret Macintosh


