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The relevance of Black perspectives in both development and
education is increasingly being recognised as crucial to
securing a more just and equitable global society. Far from
being a fringe or minority perspective it is actually a majority
perspective.

This paper aims to introduce Black perspectives from a
local (British) and global context. It describes a perspective of
the world as Black people experience it and highlights issues
that warrant further discussion. It argues for responses to
Black perspectives in development education that are holistic
and which move beyond issues of ‘race’ and anti-racism. 

If globalisation is about forging global relationships then it
is ‘relationships’ between people, cultural groups,
communities and organisations that ought to be the target of
our educational efforts. This paper examines the quality of
past and present relationships between Black and White
people and proposes a learning agenda that would promote
more equitable and just relationships.

For the purposes of this paper the term ‘Black’ will be used
to refer to those people who either live or have their origins in
the majority world, or the South. Clearly if we were to conduct
a cultural analysis of the majority world then there would be
numerous perspectives, each with a unique outlook on life.
The aim of this paper is not to map out the different cultural
perspectives but to explore some of the structural factors that
define the existence of the people of the majority world.

What is a global/Black perspective?
The Black liberation movement and the independence
movements of the former colonies were by their very nature
global struggles for equality and justice. In the UK, following
migration in the fifties and sixties, the Black movement came
to represent a united political struggle against racism by
Black, Asian and other minority communities, distinguishable
by their colour. The fact that this struggle is still alive today,
some forty years since its formation, is indicative of its
success and continued need.

The broader anti-racist struggle in the UK engaged both
Black and White communities, including the Irish, Jewish and
Traveller communities, in a movement to challenge the
ideology of ‘race’ and its manifestations in everyday life. This
ideology, despite having its credibility seriously undermined,
remains doggedly persistent in Europe.

A Black perspective is not just an ethnic or a cultural
perspective, but an anti-racist perspective. And, it derives
not from some abstract academic definition, but from the
living struggles of African-Caribbean and Asian working
people in this country, in the 1960s and 1970s, against an

undifferentiated and brutal racism. And it denotes a
common unity against oppression, forged in a culture of
resistance and producing a sense of community.
(Sivanandan 1993: 63)

It is important to acknowledge that the above definition is
interpreted differently by some in the African-Caribbean and
Asian communities. Further, in many parts of the world the
term ‘Black’ has a cultural and political construction, referring
specifically to those people who have their origins in Africa.
Despite these differing interpretations, the strategy of creating
a united front to challenge racism remains a major political
objective. 

A global Black perspective cannot be merely an extension
of the Black perspective that has been developed in the UK.
This would be an imposition of local British experience on the
world, of seeing the world through Black British goggles. It
should be about forging relationships and political struggles
based on the lived experiences of African-Caribbean and
Asian people in this country with those in other parts of the
world. Black people, both in the UK and globally, exist on the
periphery of the economic, social and political structures. This
common experience can potentially lay the foundation for a
more active global Black movement. 

A global Black perspective is not an exclusive concept, a
Western world-view, described frequently in terms of the
‘rich’ North and the ‘poor’ South. Although it gives voice to
Black people and the majority world it does so with the
intention of generating a more holistic outlook that genuinely
celebrates the diversity of culture, knowledge and values that
exist both within the majority world and globally.

A global Black perspective is not a single-issue political
strategy. It recognises that the process of Western globalisation
has not been a neutral process and that it has imposed upon
the world a cultural and political outlook that is sexist, racist,
ageist, homophobic and exploitative of working people. The
impact on Black and majority world communities has
therefore been one of either reinforcing existing inequalities,
or introducing new ones, where previously they did not exist.

The inclusion of Black perspectives in education is a
valuable opportunity to promote learning that would otherwise
be inaccessible. It would:

• give voice to people who exist on the fringes of global
society

• promote an understanding of history from different
viewpoints

• raise awareness of political struggles
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• encourage people to become active local – global citizens

• allow people to connect with historical struggles for
equity and justice

• encourage people to locate themselves in the world by
developing a local – global identity.

Relationships between the majority and
minority worlds
If development education is about developing an
understanding of the world, in particular majority (South) and
minority (North) relationships, then a more holistic, systemic
and process-orientated approach to learning is required. Over
the past five hundred years these relationships, if you can call
them relationships, have been characterised by slavery,
colonialism, neo-colonialism and now globalisation.

The discussion below considers these relationships from a
Black and majority world perspective. It is neither an
exhaustive nor a definitive account but more an attempt to
reflect on the current status-quo and to propose educational
responses that might begin to lay the foundations for building
new relationships.

Globalisation
As globalisation drives humanity into a new era, it is
becoming increasingly apparent that it divides as it unites,
creating a new global economic and cultural elite whilst
segregating and excluding the rest. It has been largely an
uneven process benefiting the few, mainly a Western elite, at
the expense of the majority.  For the exploited, excluded and
alienated people of the world, globalisation has meant the
progressive modernisation of their own poverty.

For people in the majority world, globalisation represents
the imposition of a Western global outlook and the
displacement of traditional indigenous ways of life. It has
inevitably stimulated powerful reactions and forms of
resistance, not just in the majority world (South), but in the
minority world (North) too. The anti-slavery, independence,
civil rights, anti-apartheid Black and anti-racist struggles were
part of a broader family of resistance campaigns that
challenged the values and beliefs that underpin Western
globalisation. Black perspective(s) are drawn from this
tradition of resistance and liberation. 

The contribution of Black civilisations to globalisation has
been significant, if not always fully appreciated. It is a story
that to a large extent remains untold. It would be a four-
thousand-year story if we were Egyptian, or five-thousand-
year story if we were Chinese or Indian. This lack of
awareness inevitably leads to a blinkered world-view that is
often both insular and inward looking. 

For a more holistic perspective there is a need to recognise
the world as a single living organism, an indivisible whole,
that sustains many rich civilisations. The challenge for
education is to raise awareness of a world that all have
contributed to but the majority have yet to equally benefit
from. It needs to recognise the limitations of globalisation as a

Western enterprise, the exclusion of the majority world from
its long-term benefits and its long-term unsustainability.  

Global racism
Oppression and liberation are a condition of life for most
people from the majority world. It characterises their whole
lives, their survival, aspirations, identity, movement, economic
security, reflecting tensions between being modern (which
often means being Western) and being traditional. 

This oppression is characterised by economic exploitation,
the imposition of cultural values and military interventions,
justified by racist ideology and beliefs. Describing the ‘start of
racism’ as it affected India, T.J.S. George commented that the
success of European/Christian theories was that they were
sustained by intellectuals of merit, with little challenge from
the deinigrated schools of Hinduism. 

It followed that those who did not adhere to Christian faith
as Europe defined it were either decadent or, at best, static.
From this it was but a short step to seeing Europeans as
better than others, European skin colour as superior to
other skin colours and European attitudes as more modern
that other attitudes. This reading of its own destiny led
Europe into recognising racism as an intellectual credible
theory and Christianity as a divine dispensation for Europe
to assert itself over the rest of the world. The story of this
assertion, through methods both harsh and subtle, is the
story of this millennium. (George 2000)

Although most countries in the majority world have achieved
political independence, the internalised form of racism
continues to survive. Internalised oppression is the result of
not being able to perceive clearly the ‘order’ which serves the
interests of the oppressors and aspiring at any cost to be like
your oppressor, to imitate him/her. (Freire 1972:38)

S. Gurumurthy, in a commentary in The New Indian
Express, posed the following question: ‘Why are we
celebrating their 2000, instead of our 5000?’ To which s/he
replies:

...we (Indians) are, unlike Egypt or China, mere carbon
copies of the West. The result: instead of celebrating our
own past 5,000 years, we are glorifying the coloniser’s
2000. Can we see the damage to the nation’s mind from the
left-over colonial consciousness, which has legitimised
itself as the modern mind of India? (Gurumurthy 2000)

There are implications for education both in terms of content
and process if the issue of racism is to be adequately
addressed. The content needs to reflect an understanding of
‘race’, ‘race’ ideologies and racism from a European and
global perspective. The process requires an approach that
includes the following:

• examples that illustrate the continued persistence of
racism in the UK and globally

• methods that take account of the psychological effects of
racism on oppressed and oppressor groups
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• methods for deconstructing racist relationships and
reconstructing relationships based on equity and justice

• a variety of inputs that reflect a diversity of perspectives

• opportunities for people, particulary those that are
disadvantaged,  to explore, express and validate their
‘world’ as they see it

• opportunities to explore issues in separate groups if
necessary

• encouragement to pursue interests and concerns as active
local-global citizens.

Me, us and them
Global relationships are mainly indirect and distant, often
mediated by powerful new global actors, the transnational
corporations. In most cases the majority world producers and
the minority world consumers do not live in the same
neighbourhood but in different continents. 

What is out of sight is often out of mind, unless the media
corporations decide to broadcast stories and pictures of
devastation and destruction directly into our homes and
neighbourhoods. It then becomes uncomfortable, with many
moved to donating money or unwanted goods, but rarely is
there an examination of the relationships between ‘me’, ‘us’
and ‘them’ that has led to the crisis situation in the first place.

The vile global trade in sex, particularly underage sex,
provides an excellent illustration of the nature of the real
relationship when privilege meets poverty face to face. Instead
of recognising that people in the West depend on the labour of
the poor for their comforts and privileges, they perceive the
relationship to be the opposite of what it is; that they
contribute to the ‘development’ of the poor by means of aid,
humanitarian assistance and ‘free trade’ (Seabrook 1997:1).

Seabrook argues that the relationship remains, for the most
part, full of lies, evasion, pretence and illusion:

Their experience of Western sex workers is that they tend to
be functional, mechanistic and loveless. When they meet
Thai women, they believe they have found something
special... Only when he discovers that he is expected to pay
for and help keep many dependants, when he learns there
is a hospital operation for a grandmother urgently needed,
a brother to put through school... [does] he become swiftly
disillusioned... Self-righteous anger and resentment come
to the surface. He begins to see himself as victim.

‘I was conned, cheated, betrayed.’ He reaches for other
racist stereotypes which are always readily available in the
Western psyche. ‘You can’t trust them.’ (Seabrook 1997) 

The challenge for development education is, in a broad sense,
one of rebuilding relationships. Genuine two-way relationships
between unequal partners can only be developed if there is a
commitment to addressing issues of equity and justice.
Learning for rebuilding relationships could involve:

• raising awareness of the global relationships between
‘me’, ‘us’ and ‘them’

• recognising that relationships are real even if they are
distant and indirect

• realising that the people in the minority world depend
upon the labour of the majority world for their comforts
and privilege

• acknowledging that there is as much to learn from people
in the majority world as they might learn from you

• deconstructing relationships that are characterised by
prejudices, inequalities and exploitation

• reconstructing relationships based on equity and justice

• taking actions personally and locally to influence the lives
of people globally

• building ethical alliances and partnerships with people
and organisations in the majority world

• working towards securing the rights and responsiblities of
all global citizens.

Free or fair trade?
The World Trade Organisation (WTO) meeting in Seattle late
last year raised some interesting but polarised debates around
‘free’ or ‘fair’ trade. Proponents for fair trade argued that:

...the ‘freer’ trade is, the wider the gap between rich and
poor invariably becomes. Two hundred years ago, an
equivalent headline might well have read: ‘Slaves – the
real losers of abolition.’ (Ransom 2000) 

Further, they argue that there is little to challenge the
prediction that many NGOs, including Oxfam, made back in
1995, that by 2002 the European Union would have gained
$80 billion from trade liberalisation while Africa would have
lost $2.6 billion.

Those for free trade, however, counter that, ‘if leaders of
developing countries want free trade, who are unelected
NGOs to deny them?’ They argue that NGOs give the
impression that developing countries’ governments are acting
against the interests of their populations and that they are
‘either members of a corrupt elite or suffer from a form of
false consciousness.’ (Denny 1999) 

Whatever the merits of the arguments may be, and there
may be aspects of both positions that can be of benefit to poor
people in the majority world, it is the relationships between
the Western governments, transnational corporations, NGOs
and majority world governments that are interesting to note.
Who represents the interests of the world’s poor? Given that
democracy functions in most countries from the majority
world, what excuse is there to discard the opinions of their
elected leaders? Do NGOs, who ought to be able to build
natural alliances with governments of the majority world, have
a better idea of what is in the interests of the world’s poor than
those countries’ own governments do? Are we witnessing the
pursuit of neo-colonialist relationships here?

What is apparent in this situation is that, despite competing
claims to represent the ‘real’ interests of the world’s poor,
working relationships have yet to be built up between the poor



people and their organisations, their elected governments and
the NGO sector in the North. Negotiated solutions have to be
found that represents the interests of the poor. However, for
this to take place, those that claim to know better need to
‘suspend’ their judgement to make space for opinions and
strategies of the poor to be heard. The whole debate and future
strategy has to be led by them.
Educational efforts need to be built around the idea of
developing the capacity to connect with what is being
articulated by poor people and their organisations. The
majority world is littered with examples of failed projects that
were pursued by minority world NGOs, or other global
institutions, sometimes against the wishes of the poor. Equally,
education efforts could be targeted at the poor themselves to
enable them to develop and articulate their own agendas.

Development
It will not come as any surprise that for many Black people in
the UK, or the majority world, the very term ‘development’ is
problematic, not simply because of what development is
about, but because they do not wish to be developed by
anybody else. The people of the majority world are a proud
people with rich cultures and traditions. To regard them as
underdeveloped and in need of the minority world’s charity is
a reflection of arrogance and perceived superiority, an
outdated monument to an immodest era. (Sachs 1992)

‘Development’ as an equal partnership has gained favour in
some quarters, but this too misses a simple point. If people in
the majority world wish to be developed they will want to
define and lead it for themselves. People develop themselves;
others cannot do it for them. The role of those outside the
‘development’ process would be to offer support without
imposing their own agenda.

It is perhaps for this reason that a recent study into Black
and ethnic minorities and development education in the UK
revealed that many are reluctant to become involved. Some
were put off by the patronising attitude adopted by Western
development agencies and others disliked the way under-
development is portrayed. (Ohri 1997)

If ‘development’ is not about developing others (except if it
is to support others on their terms) then perhaps it becomes
necessary to think in terms of our own roles in the world,
either as individuals, or as representatives of organisations, or
as citizens of a country. Development in other words, is about
‘us’ and not ‘them’.

There is critical need to raise public awareness in the
minority world of the root causes of global poverty and
conflict. The consumerist lifestyles and unethical practices of
governments, transnational corporations and global financial
institutions need to be challenged. If sustainability is to be
achieved, then the development of global democratic
institutions that effectively represent the interests of the
world’s poor ought to be pursued.

Development education therefore has a critical role to play
in energising a dialogue about:

• lessons that can be drawn from history of British
involvement in the world

• lessons thar can be drawn from previous development
efforts and community development work with the Black
communities in the UK

• competencies that are required to work to the agenda of
the poor and the disadvantaged

• redefining our roles, responsibilities, values and
relationships with Black people locally or in the majority
world

• how Black people and their organisations, from the UK or
majority world, could be engaged to build ethical
alliances and partnerships with the world’s poor

• how the interests of the world’s poor could be more
effectively represented in the minority world to influence
public opinion and policies of governments, NGOs,
transnational corporations and other global institutions.

Conclusion
The impact of globalisation has not merely been about making
the world a smaller place to live in, it has brought the world
into our neighbourhoods. The local has become global.
Learning about the world in our neighbourhood enables us to
commence the pedagogical process with ourselves. 

Black perspectives in development education calls for a
reassessment of past and present relationships with the
majority world. As global interdependency grows there is a
need to move from colonial and hierarchical relationships of
the past to democratic partnerships of the future. This would
apply to relationships with local Black communities just as
much as it would apply to communities in the majority world.

If development education is to develop a more holistic
outlook it needs to build genuine two-way relationships based
on a commitment to addressing issues of equity and justice. It
should develop alliances and partnerships that seek to
represent the perspectives of the world’s poor. Ultimately, it is
their agenda that we should all be working towards. ®

� Joe Joseph teaches on the Youth and Community
Work Programmes at De Montford University and runs a
Global Education Consultancy in London.
jmj@dmu.ac.uk
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