
Development agencies recognise conflict as a major
contributor to poverty and obstacle to development.
‘Reasons for war in the world’ was seen by young people as
the global issue about which they most want to know more
according to a 1998 MORI poll conducted on behalf of the
DEA. Despite this, peace issues and peace education have
been noticeable by their absence from DEA literature.
Questions have been raised about this at the last two DEA
AGMs without satisfactory answers. Yet there are
increasingly strong links between development education
and education for sustainable development, reflected in the
latest mission statement of the DEA and in its close ties with
the Council for Environmental Education. Human rights
education has also enjoyed recent prominence within the DE
movement through the work of the Development Education
Commission. Questions about the peace education gap are
all the more relevant in the context of a resurgence of
interest in aspects of peace education, such as peer
mediation, that relate to inter-personal relationships in the
classroom. This article explores some of the links between
local and global initiatives for peace.

A brief history of peace education
Peace education may be perceived as a poor relation to
development education as a result of a misunderstanding of
its nature. This may well have come about because of its
legacy from the 1980s when it attracted a label of being
politically biased in favour of nuclear disarmament (Bentley
1999). The first part of this article seeks to reveal a fuller
picture of peace education by providing a summary of its
recent development and a consideration of its nature and
focus. 

Greig, Pike and Selby (1987 pp.23–28) provide a useful
model for considering both narrow and broad-focus
definitions of development, peace, human rights and
environmental educations. They point out, for example, that
the Brandt Report (1980) ‘with its emphasis upon the
interdependent nature of the contemporary world, did much
to help quicken the shift from a ‘narrow’ [study of ‘third
world’ economies approach] ‘to a broad-focus conception of
development education.’ Peace education in the 1960s had
war, disarmament and international understanding as its
focus of concern. However, this was soon broadened ‘to
include not only negative peace (i.e. absence of war) but also
positive peace (i.e. ways of creating more just structures in
and between societies).’ (Greig, Pike and Selby 1987)

Galtung (1976) identifies five problems of peace: the threat
of war and violence, inequality, injustice, environmental
damage and alienation, while Haavelsrud (1998) sees the
main problems as being connected with disarmament,
development and human rights. Lederach (1999) goes so far
as proposing the use of the term ‘justpeace’ to emphasise the
crucial need in peace-building work to reduce direct violence
and produce social and economic justice. Haavelsrud (1998)
shares this view and also points out that ‘peace is a concept
that can be relevantly analysed on levels ranging from the
individual to the global’ and that it is ‘applicable to all
contexts and times’.  

Education for peace cannot come about solely by
acquiring knowledge and understanding but must also
include ‘the direct experience of pursuing and maintaining
peaceful relationships’ (Cooper 1983). Hicks (1988) stresses
the important aim of maintaining consistency between
medium and message: ‘There is no way to peace, peace is
the way.’ (p.12) Within the curriculum objectives he lists
skills of critical thinking, co-operation, empathy,
assertiveness, conflict resolution and political literacy and
attitudes of respect for self and others, ecological concern,
open-mindedness, vision and commitment to justice.

Clearly a field of education which engages in such
concepts, issues and curriculum objectives has a strong
resemblance to development education, along with the other
progressive educations. However, Cooper (1983) points out
that, ‘None of the other fields take the issues of peace and
conflict as focal concerns.’ This visible focus in the 1980s, at
a time when the Cold War and CND activity were high on
the public agenda and disarmament was a party political
issue, attracted Government condemnation. For example, an
Education Minister at the time claimed that studying peace
equalled commitment to unilateral disarmament, which
‘means appeasement and surrender to any totalitarian
forces’. (Boyson 1982). Indeed Quaker Peace and Service
(1999) point out that whilst 

[a] great deal of fascinating and useful work was done in
peace education in schools here under such labels as ...
world studies, human rights, anti-bullying and conflict
resolution among others ... [a]t the time many peace
educators were also people heavily involved in nuclear
disarmament and much peace education was about
disarmament. 
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Peace education, peer mediation and development
education

After giving a brief history of the peace education movement, Rob Unwin, with Isaac Osei, draws on a case
study in a Sheffield school to explore how local and global links can be an inherent part of a peer mediation
project.



Although the reputation of peace education is still recovering
from Cold War labelling, clearly it has a much broader focus
than disarmament alone; it has many common interests with
development education and also has a particular, enriching
perspective to offer. This is perhaps partly expressed in the
widely used definition of peace education as that which
attempts to: 

Sharpen awareness about the existence of unpeaceful
relationships between people, within and between nations,
to investigate the causes of conflict and violence
embedded within the perception, values and attitudes of
individuals as well as within the social, political and
economic structures of societies, and to encourage the
search for alternatives or possible non-violent solutions.
(Duczek 1981)

Although this definition was framed during the Cold War
period, as Galtung (1993) puts it, ‘The steadily deteriorating
North-South Chasm is as much in need of peace education
as ever before.’ Indeed the Duczek definition, expanded to
include extra points such as ‘to create frameworks for
achieving peaceful, creative societies’ is used in a recent
document, Towards a Culture of Peace, put together by a
number of UK groups concerned about the lack of peace
education in schools (National Peace Council 1998).

Peer mediation
One of the most accessible of non-violent solutions to
conflict that is now being applied on a micro level in many
schools world-wide is peer mediation. This is a process
where young people are trained to support their peers in the
management and resolution of disputes. Peer mediation
originated in the USA in the 1970s from a cross-fertilisation
between neighbourhood mediation and conflict resolution
skills programmes in schools. In 1984 fifty US educators
and community mediators came together to form a national
association and by the late 1980s peer mediation began to be
used by three Quaker peace education projects in the UK, as
well as by educators in New Zealand and South Africa. By
1994 a nucleus of practitioners were networking through the
umbrella body for community mediation, Mediation UK. 

Research findings indicate that over 95 per cent of
referred conflicts reach an agreement, with high levels of
satisfaction and adherence (e.g. Conflict Resolution/Peer
Mediation Project 1999). This has reinforced a huge spread
in the number of programmes in the USA, many of which
are now state funded. Work by educators such as Lorna
Farrington in the UK (Highfield School 1997), who use
mediation as a strategy to promote a whole school approach
to conflict resolution, has been acknowledged by the
Government’s Crick Report (1998) and is very likely to have
an increasing impact in the UK. However, perhaps because
peer mediation is often introduced as part of a conflict
resolution programme to address behavioural problems, there
are few UK examples of connections being made between
peer mediation and the wider political and global concerns
of peace education and development education.

The Sheffield Project
It was with this in mind that Development Education Centre
(South Yorkshire) (DEC[SY]) set up its own peer mediation
project in Sheffield with a built-in global dimension. One
thing in common between nearly all successful peer
mediation projects is that work is done with as many pupils
(and staff) as possible over a number of weeks on core
conflict resolution skills and concepts to help create the right
atmosphere for mediation to succeed. In a way mediation is
the icing on the cake. Unicef, in their Education for Conflict
Resolution Programme, have identified a number of core
skills and concepts. These are developed in their conflict
resolution programmes operating in many countries of the
world that have experienced violent conflict. Darke and
Rustin (1999) recognise that there are underlying causes and
reasons common to all conflicts. In planning classroom
sessions the DEC(SY) team drew on Unicef conflict
resolution manuals developed for programmes in Sri Lanka
and Liberia as well as from Children Working for Peace
(Unicef 1995) in order to highlight to young people in
Sheffield how they may share certain common experiences
and developing skills with others in very different
circumstances. Some of the sessions also drew on the Oxfam
material, Developing Rights (Harding and Unwin 1998) and
Making Peace (Cole, Snyder and Garlake 1997) and made
comparisons between interpersonal conflict and its mediation
and civil and international conflicts, through moving out
from the ‘personal to the political to the planetary’ (Hicks
1988). 

Sandole (1998) believes that ‘conflict does exhibit many
general patterns, that the patterns of conflict in industrial
relations, international relations, interpersonal relations and
even animal life are not wholly different from one another.’
He outlines, for example, how individuals are decision
makers at all levels of conflict and that all conflicts involve
relationships and may broadly be categorised as being about
issues of values, beliefs or interests. Parties in conflict at any
level normally have stated opposing positions but often less
obvious similar underlying needs (e.g. for security) that may
be compatible with each other. Third parties who intervene in
conflicts at different levels may adopt similar approaches
ranging from conflict prevention (often by violent means) to
conflict management (peace keeping), conflict settlement/
resolution (peace making) or conflict resolution/
transformation (peace building).  Such similarities in
conflicts and approaches by third parties in resolving them at
different levels were illustrated in some of the Sheffield
sessions using topical examples like the NATO/Iraq conflict
in the Gulf and the Northern Ireland peace process. The
sessions also illustrated how, despite media-driven negative
stereotypes of countries facing violent conflict, there are
inspiring examples of young people involved in creative non-
violent action to claim their rights and to promote peace and
justice. A longer-term aim of the project has been to establish
direct solidarity links between young people involved in
conflict resolution in countries of the North and the South.
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The project, co-funded by an Oxfam EC mini-project and a
local ‘Community Initiatives Programme’ grant, commenced
in February 1998 with an INSET, attended by over twenty
teachers, where the process was demonstrated by peer
mediators from Bradford. Following the INSET, a pyramid
of two feeder primary schools and one receiver secondary
were selected to take part in the project. Selection was made
on the criteria of demonstrable support from the headteacher,
staff and the school development plan and commitment to
provide coordination and training time for the programme. 

Towards the end of the summer term of 1998, pupil
mediators were selected from amongst those who had taken
part in the classroom work. This was done partly through
nomination or volunteering with references provided by
other pupils and an element of teacher selection. Further
training in peer mediation was then given to these pupils at a
residential weekend. Some of the time was used for pupils
and teachers to work together to organise how to publicise
and run the schemes. Following this, publicity work was
done in each school, including staff meetings, presentations
at assemblies, parents’ evenings etc. before pupils began to
take on cases.

Indicators from one primary school are that about 90 per
cent of cases have led to a successful resolution and that there
has been a slight decrease in incidents of conflict and anti-
social behaviour involving pupils reported per week in
school. But much more than this, the process has contributed
to the empowerment of young people and has clearly
provided a very powerful learning experience for some – far
more than curriculum work alone. If this can be harnessed,
there is a key opportunity for developing valuable,
transferable skills. Skills learnt by mediators include active
listening, empathy and emotional literacy along with many of
the dispositions listed in The Development Education
Commission’s Essential Learning report (DEC [Birmingham]
and 80:20 [Ireland] 1999) amongst others, including respect
for self, for others and for diversity, open-mindedness, social
responsibility and an engagement with change.  

The project has not been without its challenges, of course.
Changes in headteachers and key staff at two of the schools,
dips in referrals after a term or so and exam pressures have
taken their toll. However, the pyramid has meant that the
three schools have been able to offer each other support,
including trained mediators arriving in the secondary school
at Year 7. One challenge being faced at the moment is how
to support the schools in sustaining and developing their
programmes now that the initial funding has ended. Another
is to build on the peer mediation work throughout the
curriculum so that the understandings and values developed
can be applied to learning about wider social, political and
global issues. 

Consolidating the links between the personal,
the political and the planetary
There seem to be few UK examples where peer mediation
work is integrated with curriculum work so that it
contributes to such learning. Clearly, there is much to draw

on from World Studies, Global Education and more recently
Unicef’s ‘Education for Development’ and Oxfam’s ‘A
Curriculum for Global Citizenship’ approaches, which
embrace the perspectives of peace, development, human
rights and other progressive educations along with their
participatory methodologies. All these initiatives regard an
understanding of conflict and its resolution as an essential
element in their programmes. There are also examples,
particularly where peace education and conflict resolution
education programmes have been established in response to
situations of real conflict in the world, where such an
integration is occurring. This is true in some of the peer
mediation work in Northern Ireland which relates to the
cross-curricular theme of Education for Mutual
Understanding, ‘an educational response to the reality of the
division between the communities in N. Ireland’ and builds
on this to address global issues (Tyrrell and Farrell 1995). 

In this last example, along with many others, peace
education has been seen as a priority only because of an
ongoing or recent major regional or national conflict. One
example where this is not the case is the Montessori School
in Lucknow, India where teachers and students have tried to
integrate peace education at all levels. The school, which has
23,000 children aged 4-18, aims to be like an extended
family with the teacher acting as a role model and everyone
involved cooperating and participating for the benefit of
every child. In 1992 students from the school were active in
preventing further violence in Lucknow following the racial
riots between Hindus and Muslims over the destruction of
the Babri mosque in near-by Ayodhya (Miedema 1999). This
example powerfully illustrates the important role peace
education can play within citizenship at a local level.

Perhaps, from the collective experience gained through
initiatives such as those described above, it might be useful
to suggest what a broad-focus, peace education curriculum
programme for the UK at the start of the new millennium
could look like. Firstly perhaps we can draw on rationales
already developed. In her teaching resource, Coping with
Conflict, Nicholas (1987) suggests commencing with inter-
personal then inter-group conflict. This is followed by a link
to the wider world through a consideration of media
portrayal of conflict and violence. The resource then looks at
‘Others’ worlds’, issues of culture, prejudice and learning
from other cultures including ‘societies that do not go to
war’. Its concluding section, ‘Our world’, focuses on visions
for the future and learning about change through non-violent
action. Sandole (1998), along with other writers, has
described the process of conflict mapping. One clear way of
understanding similarities between interpersonal, and wider
conflicts is to use the process of conflict mapping for
conflicts within the immediate experience of students,
comparing them with larger-scale conflicts in other parts of
the world. Darke and Rustin (1999) note that ‘by
understanding causes and reasons for a conflict that is distant
from our own experience, we can understand our own
experience better,’ and also that ‘what happens somewhere
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seemingly far away can, and usually does matter to us all.’
(p.61) The recent UK peace education curriculum paper,
Towards a Culture of Peace, (National Peace Council 1998)
outlines opportunities in different curriculum areas for such
learning, as well as outlining further relevant skills,
methodologies and content. 

Galtung (1993) believes that peace education should
encourage thinking and action locally, nationally and
globally and that, in order for young people to become
global citizens, they need to be engaged in global tasks, for
example school linking. He feels that:

peace education should focus on the conflicts in the world.
Try to list them, to understand what ... they are about, and
try to mobilise students in coming up with solutions.
People feel empowered the moment they feel that there are
things that can be done. Then people and their
organisations start exercising pressure on governments:
why don’t you do this, why don’t you do that? And that
seems to be the way things happen. That’s the way Europe
1989, the end of the cold war, happened...’ 

Some of these ideas are beginning to be applied at the
Sheffield schools involved in peer mediation. An ‘On the
Line’ funded link has been established with an ActionAid
peace education programme based in Tamale. The ActionAid
programme aims to support the overall peace and
reconciliation process for Northern Ghana following the
serious armed conflict in the region in 1994 and 1995. On
their recent visit, ActionAid Project Coordinator Isaac Osei,
and Bawku West headteacher Peter Abanga, shared with
Sheffield teachers and peer mediators how their programme
operates and how they have successfully incorporated peace
education throughout the school curriculum. Isaac, who has
been involved with successful peace building between
warring tribal groups following the armed conflict, believes
firmly that the skills and understanding acquired through
peer mediation are also applicable to peace building between
communities. The Ghanaian experience of setting up peace
clubs concerned with not only peer mediation, but also wider
issues of peace, was certainly of interest to colleagues in
Sheffield who wish to establish firm links with partner
schools in Northern Ghana. There are plans, for example, at
High Storrs, a large Sheffield secondary school, to base an
entire PSHE unit of work on learning about conflict and its
resolution from the Ghanaian experience. 

Clearly initiatives such as peer mediation could provide
the starting point for coordinated cross-curricular peace
education programmes and international links like the one
described above. This could extend to extra-curricular
initiatives such as peace clubs and international 6th form
conferences on issues of conflict, as has been successfully
undertaken by DEC (Birmingham) and 80:20 (Ireland)
through the ‘Lets Talk’ project (see the following article).
There would seem to be clear opportunities for this within
PSHE, Citizenship and some of the overarching aims of the
revised National Curriculum for England, and the concerns

of DFID. More significantly such programmes might begin
to turn visions of a culture of peace and non-violence for the
new millennium, such as that put forward by the United
Nations, into reality. All we are saying is give peace
education a chance. ®

� Rob Unwin is Education Worker and Project Co-
ordinator (Peer Mediation Link Project) at DEC(SY).
� Isaac Osei is Programme Co-ordinator (Peace and
Reconciliation/Liaison) ActionAid, Ghana.
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