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The global economy has been shifting rapidly. Some of its
key features today include inequality, financialisation,
increasing commodification, mass migration, high levels of
resource depletion and a changing climate (Shah and
McIvor, 2006). There is also evidence that increasing
material growth is not making its rich beneficiaries any
happier (Layard, 2005). Rich countries are trying to become
‘knowledge economies’ in the hope that this will preserve
their advantages for longer. Power balances are shifting, with
China expected to overtake the US as the largest economy in
the world by the middle of the century. What are the
implications of the changing economy for development
education?

To answer this question you have to know what
‘development education’ means, and (at the time of writing)
not yet four months into my role as director of the DEA, I
am still struggling with this question. There is no single
‘thing’ that is development education. Development
education theory (such that it is) has tended to follow
practice. In other words the reality is that development
education is whatever development educators do. 

This issue of the journal has plenty of excellent
illustrations of development education practice responding to

the changing economy. John Stirling describes the way that
trade unions have taken up development education practice,
and explores some of the tensions that come about from this.
Tracey Hutchings shows how the arts can be used with
children to help them understand complex issues around
trade and fair trade. Martin Hearson describes interventions
in teaching fashion to promote a better understanding of the
impact of the fashion and clothing industry. Adam Unwin
shows what interventions are possible in teacher training for
business and economics teachers. Hearson and Unwin agree
that themes around ethics and power need to be embedded
into the rest of the course, rather than taught in a separate
silo. Ann Strachan shows that enterprise education can be
taken in progressive directions through teaching about social
enterprise. Simon Sweeney makes suggestions about what
would need to happen for English language teaching to be
development education. Many other areas could be explored,
such as better financial education which enabled people to
think about the impact of their finances on the wider world –
e.g. how their pension funds invest in the global economy.

The theme of this edition of the journal and many of the
articles raise some important and difficult issues which go
beyond sharing practice, some of which are more theoretical.
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I want to pick up on six:

� How far does DE practice reflect the reality of the
global economy?

� What is the role of education in the economy?

� How do development educators fit within the economy?

� What is the relationship between development education
and business?

� How do we communicate the complexity of the
economy?

� How far is development education about critical
thinking and how far is it about putting forward a
particular political perspetive?

The first question is how far development education practice
reflects the reality of today’s economy and how far it is able
to do that. The economy is complex and difficult to
understand, and most people shy away from it. Are
development educators up to date in their understanding of
the global economy? It is hard to generalise about practice as
there is no systematic capturing of what is going on. But I
will make some observations based on the limited picture I
have built up so far, which does suggest to me that certain
areas of development education practice are outdated. 

Much development education practice in the UK still
focuses upon the key divide between North and South, but is
less good at making the point that inequality exists across all
countries. More than 11 million people in Britain, including
more than 3 million children, live in poverty. At the same
time the middle class in India is now estimated to comprise
around 250 million people. The tension between the interests
of elites and others is a global phenomenon, and cuts across
the North/South distinction. Development educators need to
reflect this in their models.

Another area where there is surprisingly little discussion
amongst development educators (with some notable
exceptions such as TIDE) is work on China. We cannot
understand today’s economy and world without
understanding how China fits into it. Why are development
educators staying silent about this? Surely not because it
does not fit into easy boxes of ‘poor and good’ or ‘rich and
bad’? Are there deeper reasons to do with the political
economy of development education itself? Development
education funding comes largely from government, with the
agenda to build support for development and aid. China
tends to be outside of the remit of development funding, and
therefore it may be there is no money in thinking about
China. 

As an aside, in fifty years time of course the global
economy will look very different, with China, India, Russia
and Brazil likely to be far more dominant. It is an interesting
question to think what development educators would be
focusing upon then.

The second issue to explore is the role of education in the
economy. As Moira Faul argues, there is an increasingly

important economistic driver in education, which sees
education in purely instrumental terms for a narrow set of
employability ends. This combines with a curriculum
originally based on promotion of the well rounded
‘Renaissance Man’. The irony is that this system is not
serving anybody very well. Employers need workers who are
critical and creative thinkers, have self awareness and open
mindedness towards difference and an understanding of the
wider world. As David Lambert argues in his piece on the
importance of geographical perspectives, our education
system does not give people a sufficiently holistic
perspective that understands interconnectedness. The
shortcomings of the system also mean that we fall far short
of learning that gives people the knowledge and skills to
work towards a more just and sustainable world. These
articles are important as they give a more structural critique
of the education system. We need to ask what are the
barriers within the present system to the kind of learning we
as development educators would like to see? A world of
target driven schools and league tables on GCSE results,
combined with education being seen as a way to deliver
outcomes for the latest government initiative, leaves teachers
with little space to think and learn for themselves. 

In her article Faul builds a powerful vision of what
education should be like:

an education system that promotes an educational model
from which flows policies and practice that serve wider
purposes of education in order to serve individual
learners and teachers; communities, economy,
environment, politics and society, locally and globally.

How do we make this vision happen? To promote
development education we need to tackle the wider structural
issues around the drivers on the education system, as well as
through more localised interventions such as producing
resources for schools. As a national advocacy organisation
for development education, the DEA has an important role to
play in this.

A third area of interest is thinking about the fact that
development educators operate within the economy. Many
organisations involved in development education in the UK
are small and have fragile funding, and most funding for the
sector’s activities comes from the Department for
International Development (DFID). These organisations are
facing the classic problems of small voluntary sector
organisations. There is no guarantee that DFID funding will
continue forever. Some of the most financially sustainable
DE organisations have strengthened their ability to contract
with schools to provide services. It is likely that in the future
this is what organisations in the sector will need to do, and it
is proving to be a culture shock for many of these voluntary
sector organisations. If DEA and others are successful in
promoting development education, nationally and therefore
creating demand for these kinds of services, we will find that
a bigger market develops and this will lead to new providers
and competition between providers. In this context
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development education practitioners are acknowledging they
are part of the economy and to ensure the sustainability of
their work are beginning to make the transition towards
being more socially enterprising. How they fare at this will
have an important effect on how development education
fares in the future.

A fourth issue raised by the theme of this edition of the
journal is the relationship between development education and
business. Celia Mather’s article on this raises two important
issues. One is that education needs to go beyond schools to
the world of work – to include trade unions and to include
education for business about the world they operate in and
how they impact upon it. As she says, there are few examples
of this kind of practice. The second is the question of how
development educationalists should engage with business. She
warns of some of the potential dangers of collaboration with
bigger business and in particular the imbalance of power and
reputational risks. Of course these are also risks which come
from working with or accepting money from government. She
is absolutely right in saying the key is to be clear about why
we are engaging with any particular organisation. If we know
what we want and are strategic about this we can manage risks
and achieve our aims.

A fifth challenge lies in how to communicate the
complexity when educating about the economy. Tracey
Hutchings acknowledges this issue in her piece on the Justice
Arts Education project to use the arts to raise issues about
trade: ‘For those who already have a greater understanding it
can seem simplistic and at times crude.’ Development
educators are grappling with how to communicate complex
issues. The challenge is to start from where the learner is at
but to avoid replacing one narrow viewpoint with another. In
this sense the debate between purists (you must ensure the
whole complexity is conveyed) and the simplifiers
(something is better than nothing) is unhelpful. Perhaps what
matters is the recognition by educators that development
education is a journey and therefore the key is to continue
taking the learner towards new levels of critical awareness
over time. Learners need to appreciate that things are
complex and they don’t know everything.

The final challenge is one raised by Zaria Greenhill’s
article – how far is development education about critical
thinking and how far is it about building an ‘ideological
hegemony’? She argues that education for sustainability
requires the transmission of a certain politics and values.
The question of course is what are these values and what is
this politics? When does education become campaigning or
propaganda and does it matter? For example, present English
government policy on Education for Sustainable
Development (DFES, 2007) tends to be less about reflection
and more about getting children to think and do ‘the right
thing’. But education must ultimately be about learning.
Whilst there is a relationship between learning and behaviour
change, it is not as straightforward as some – especially
government – might think. Telling a child about resource
depletion does not necessarily lead to recycling. Education

and behaviour change are related, but are two different
outcomes. More thinking is needed about how they relate. I
would argue that we are not in the business of creating an
ideological hegemony, but we are in the business of creating
a framework for understanding the world. There are at least
three crucial components to this framework: critical thinking
skills, an analysis of power, and a systems approach. 

When applied to the economy, this is what differentiates a
development education approach from an ordinary
educational approach. Classical and neo-classical economics
has little analysis of power and this is where many models of
development originate from. A framework that begins by
analysing power relationships will take learners in a different
direction. This is not to presuppose the outcomes: a power
analysis means we need to take as critical a perspective on
the role of civil society as of the private sector or the state. 

Taking a systems approach means seeing the
interconnections between things. Western thinking since the
Enlightenment has worked on the principle that to
understand the world we need to break it down into its
constituent parts. It has been less strong at understanding
that the relationship between the parts is crucial. For
economic analysis, this means acknowledging the basic point
that the economy is embedded in society and both are part of
the ecological system. Therefore maximising economic
output (as measured by narrow economic measures such as
growth or productivity) without considering the impact on
society (e.g. levels of equality, well-being or relationships)
and the environment (e.g. resources, climate change) is too
narrow a perspective. 

Development education widens the perspective and allows
learners to explore the relationships and power relationships
between parts of the system. But this is not to presuppose the
conclusions the learner will come to. The state of today’s
global economy and the lack of understanding about the
power dynamics within it and the relationships between
economy, society and environment, show the continuing
importance of development education in promoting a better
understanding of the world we live in. I hope you find this
last issue of the Development Education Journal stimulating. 
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Economic impact on education:
� To achieve ‘economic well-being’ is one of the five

outcomes of Every Child Matters. Similarly, the DfES
international strategy has economic drivers – are we
‘educating for global dominance’? At adult education
level the focus is on skills and targets – little emphasis
on soft skills – is this really what employers want? How
can DE influence this agenda?

� Globalisation in higher education should be about
mutual learning, but it’s not. It’s about ‘bums on seats’,
ie: income from overseas students, overseas campuses,
and other impacts eg brain drain. 

� To what extent are Development Education Centres
(DECs) market-driven? Changes in the economic
context can kill off a DEC. They may be competing
against each other to get funding. And there is always a
need for a project to be ‘innovative’ in order to attract
funding – how sustainable is this?

The ‘Happiness Index’:
� Impact of globalised advertising and media on people’s

expectations and desires; different ways of perceiving
poverty; absolute versus relative poverty; high
consumption and high personal indebtedness;
downshifting – what is quality of life?

� Big business, eg. Bill Gates, donating money to ‘make
the world a better place’. Is this an impact of
globalisation, or is it due to the decreasing impact of
religion. Or has Mr Gates reached the ‘need for
meaning’ on Maslow’s hierarchy of needs?

Teaching:
� Economy-related topics: agriculture, child labour, fair

trade, globalisation, Labour Behind the Label,
migration, natural resources, poverty, tourism, trade
justice, work/employment, etc 

� The Global Dimension to: enterprise education, business
studies, economics, trade union education, etc.
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Final edition of the DE Journal
This will be the final issue of the DE Journal. The
DEA has come under increased financial pressures
with reduced levels of project funding and in
February/ March 2007 had to restructure, losing
a third of its staff. As a result DEA has had to
review all of its activity. Producing the journal is
very time intensive and therefore unfortunately
DEA does not have the capacity to continue
producing the journal. 

We hope to create accessible reflective spaces
in our other materials and meetings, and will work
with others to try and fill the space left by the
journal. 

Social Justice and Intercultural
Education
an open-ended dialogue
Edited by Ghazala Bhatti, Chris Gaine,
Francesca Gobbo and Yvonne Leeman

This book encapsulates the richness offered by the
discourse of social justice and explores how it is
understood in Europe today and its connection to
intercultural education as interpreted in different parts of
Europe. The rights and responsibilities of local inhabitants
are considered in its light, along with the transmigration
of people and ideas. Drawn from presentations by
European researchers and

scholars at the EERA conferences in Crete 2004 and
Dublin 2005, the issues featured in the book cross the
boundaries of anthropology, sociology, human geography
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