
How the Inshuti project came about
Inshuti-Friend began life as an idea for a book – a graphic
novel. Ten graphic panels were then designed for an exhibition
at the Herbert, Coventry’s art gallery and museum, which was
timed to coincide with Holocaust Memorial Day 2005.
Inshuti-Friend was intended to present an un-sensational
version of events from which the current peace in Rwanda
could be understood. The hope was that, through a comic style
format, the issue of the Rwandan genocide would be made
more accessible and easy to connect with on an emotional
level. The exhibition incorporated activities to explore issues
around racism and conflict. The overwhelming public
response to these activities proved
that people from five to eighty
were keen to engage with the
issue of genocide. It was a logical
step from there to the creation of
a more thorough educational
resource based on the Inshuti
story. The Inshuti-Friend Pack was developed by World Wise
and Services for Schools, Coventry Local Authority. Activities
from the pack were piloted with two Coventry Schools and
with teacher educators and educationalists at a number of
international citizenship conferences in 2005. 

Genocide education
The drive to create the Inshuti-Friend Pack came from the
artist (by now working at World Wise) and from Balbir Sohal,
Advisory Teacher for Citizenship, PSHE and Equalities,
Coventry, who obtained an Imperial War Museum fellowship
to become a Holocaust trainer. Inshuti-Friend contributed to
her project.

The Citizenship curriculum allows schools time and space
for young people to examine issues of significance to
themselves and society. Ofsted recently noted that ‘as yet
teachers are not yet discussing topical issues enough’. This
may be for a variety of reasons: presenting a balanced view;
knowledge of the subject matter; and presenting of such
difficult issues are just some of the concerns that underlie
many teachers reluctance to get involved in teaching
controversial issues. Schools can provide safe environments in
which controversial issues can be discussed, as Crick points
out: 

Education should not attempt to shelter our nation’s
children from the harsher controversies of adult life, but
should prepare them to deal with such controversies
knowledgeably, sensibly, tolerantly and morally. (Crick,
1998) 

Margaret Drew gives us a context in which to teach genocide
education: ‘If the study of genocide is not also the study of
humanity and inhumanity, if it does not add to our
understanding of human behaviour, then what is its purpose in
the curriculum?’ (Drew 1991) We built this into our rationale
for the Inshuti-Friend pack: genocide is the ultimate
conclusion of issues faced in everyday school life, such as
stereotyping, racism, xenophobia and anti-Semitism. By
teaching about genocide we hoped to give young people the
tools to recognise and combat prejudice. Our aim was to
produce a genocide education resource for schools, which
would feed into Balbir’s work to support Coventry teachers in

tackling controversial issues and
fulfil World Wise’s development
and peace education remit.
Balbir provided the project with
the following good practice guide
to approaching genocide
education: 

� Make activities meaningful

� Avoid role-play and empathy activities (for experiencing
genocide itself)

� Focus on individual experiences especially survivor
testimonies

� Choose resources carefully and with sensitivity to
students

� Contextualise and do not romanticise the history

� Be precise with language and avoid stereotyping (e.g.
include information about resistance to genocide to avoid
stereotyping people as ‘victims’)

� Rehumanise and recognise the perspectives of everyone
involved in the genocide (e.g. testimonies should include
those of perpetrators too)

� Consider the lessons to learn from the topic

� Do not make comparisons of blame

The Inshuti-Friend pilot projects
The activities from the pack were piloted in two Coventry
schools in very different ways:

Stoke Park 6th Form Citizenship Conference
Around 50 sixth formers attended an introductory session to
watch a video (Not on my Watch produced by Aegis) and were
then split into small groups to discuss the impact of the video
and take part in activities on one of three sections from the
Inshuti Pack. The sections were ‘conflict and power’, ‘the
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The Inshuti Project: dealing with controversial issues

Balbir Sohal, Andrea Mbarushimana, Penny Walker and Alan Sprung reflect on their experiences of
teaching UK school students about genocide in Rwanda, and draw lessons that are relevant to teaching many
controversial issues.

...genocide is the ultimate conclusion
of issues faced in everyday school life,

such as stereotyping, racism,
xenophobia and anti-Semitism.



power of the media’ and ‘stereotyping and prejudice’.
Workshops were delivered by teachers, World Wise workers
and workers from MGSS – Coventry Minority Group Support
Services. All workshops began with an activity around the
‘eight steps to genocide’ to give students an overview of the
process that led to genocide in Rwanda. After a plenary
session, students listened to the personal testimonies of two
Rwandans who live in Coventry.

Workshops at Lyng Hall School with a class of year 10
students
For this pilot, World Wise delivered three, one hour
Citizenship lessons based on the pack, over three weeks. A
member of the education team from the Herbert also joined
the team.

Session 1: An Introduction to the genocide and Rwanda
Students listened to a talk (with photos) from the artist of the
Inshuti exhibition on the subject of visiting a genocide
memorial site in Rwanda. The talk was emotional and intense.
Students read the Inshuti story and did the eight steps
exercise, then they learnt some Kinyarwanda greetings and a
special Rwandan handshake. During this section a student said
that he was from Kenya and spoke Kiswahili, so we rounded
off the session by learning a Swahili song.

Session 2: Stereotyping and prejudice
Students in small groups were asked to draw and label a yob,
then as a class students talked about the prejudice and
stereotyping they face as young people in the UK. Students
were given primary sources: descriptions of Rwandan people
made by Belgian colonisers at the turn of the century and gave
their own responses to these quotes.

Session 3: The media and genocide
Students looked at articles appearing just before the genocide
in Rwanda and at articles from the British media. Students
listened to a Rwandan warrior chant (interactive), then wrote
their own self-affirming chant/rap.

What we learnt
At Lyng Hall, the year 10 students responded to activities that
were creative and fun and gave them a sense of getting to
know Rwanda. The young people all responded sensitively to
the issues raised and were able to draw comparisons between
issues around genocide and issues they face themselves in the
UK. 

What did you think of the sessions? ‘I thought they were
very informative and helped me understand what genocide is.’

Which session did you like best? ‘Probably the first one
because we learnt about the genocide, though the pictures
were upsetting of dead children.’ ‘The last session (listening to
a Rwandan warrior chant then writing their own affirmation
chant/rap) because it was very exciting and the whole class
got involved.’ ‘The one where we drew the yob’

What did you learn? ‘We learnt about Hutu, Twa, Tutsi. It
helped us understand their pain.’ ‘I found that the issues are
still around today and that genocide was caused a lot by
media.’

It was very interesting for us that many of the students said
they liked the first lesson best. The young people were not put
off by the most controversial material. Even when they found
it upsetting and complicated, they appreciated the opportunity
to respond to the worst aspects of the genocide. At Stoke Park
the film and the personal testimonies had a huge impact.
Responses from the feedback showed that the young people
valued time to discuss issues that related to their own lives
around the theme of genocide. In the Stereotyping workshop
this covered issues from asylum and immigration to
supporting rival football teams. Students in this age group
were much readier to discuss and argue openly. They were
confident in expressing their opinions.

World Wise’s experiences of piloting the Inshuti-Friend
pack gave us insights into working in schools around
controversial issues that led to successes with a number of
projects in primary schools dealing with issues like refugees,
the arms trade and colonialism. It was crucial in delivering
these projects to have the support and confidence of the
schools. We worked closely with teachers who could give
important insights into the challenges faced by individual
students that might relate to the issues we dealt with. 

The good practice guide to dealing with the issue of
genocide was invaluable and relevant in teaching many
controversial issues. Here are some more key elements which
made the Inshuti-Friend pilots successful and also proved
useful in tackling controversial issues in general:

� Create a safe and supportive environment.

� Begin with the harsh reality of the issue – the best way
we found to engage people in this is through a talk or
film: something visual and gripping.

� Help the young people to understand the history and
processes that led to the issue through examples they can
relate to – try to start with their own experiences.

� Include activities which allow young people to explore
their emotional response to what they are learning.
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Students piloting Inshuti pack activities



� Balance these with fun, lively activities which allow the
young people to be creative.

� Allow time to showcase the young people’s work or
talents (e.g. being able to speak another language.

� Although it’s important to know your facts, it’s also very
important to be seen to care about the issue.

� If all the above is in place, students may respond by
feeling it’s OK to get upset in the classroom and it’s
important that they are not stifled in this: Try not to be
afraid of tears – they are better shed in a safe and
supportive environment where fears can be addressed and
challenged. 

Finally, the partnership working involved in this project was a
huge asset in a number of ways. Firstly, the development of
the project benefited from input by educators from different
sectors which made for a focussed approach, inspirational
activity ideas and ensured that the pack would be relevant to

and useable by teachers. The organisation of the pilot schemes
benefited from having a Coventry Local Authority contact and
the delivery of both pilots relied on a number of workers,
teachers and volunteers from different sectors. At World Wise,
the project helped cement working relationships which have
proved very useful in delivering a number of more recent
projects. Finally, funding from Coventry Local Authority will
make the pack available free to all the city’s Secondary
Schools. It will also soon be available free on the internet.
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In a world where the number of armed conflicts is increasing
and the nature of such conflicts is changing, children and
young people are becoming ever more exposed to and
affected by conflict and its consequences. While particularly
real for those caught up in combat zones, it is also true for
many others as a result of greater access to media, internet,
sport and music, as well as greater interaction with different
cultures, languages and religions. How can we ensure that
young people understand an increasingly complex world and
their own place within it? The British Red Cross’ (BRC)
schools programme aims to help young people develop as
active, humanitarian citizens. By equipping them with an
understanding of humanitarian issues, developing a concern
for the protection of life and human dignity, and focusing on
the needs of the suffering rather than on the causes of
conflict, it becomes possible to limit the impact of conflict
and its consequences through education. This is relevant for
all young people regardless of local historical experience as
all societies are prone to various forms of violence, from
school-based and street violence to social unrest and armed
conflict (Tawil, 2000). 

Why is education about conflict necessary?
Education has the potential to inform, to challenge ideas and
attitudes and to invoke positive and confident behaviour.
Educators within both formal and informal sectors are in an
ideal position to impart learning that will encourage respect
for other human beings and create a willingness to work

together to find solutions to local and global problems.
International Humanitarian Law (IHL) is the system of legal
safeguards that governs the way wars may be fought,
including the protection of individuals, and by discussing
IHL learners are able to consider common human
experiences of conflict and its aftermath, with a
humanitarian perspective. The ‘central value of respect for
human life and human dignity on which such learning rests
is at the intersection of ethics, citizenship and rights
education’ (Tawil, 2000). 

In December 2003, a number of governments within the
EU signed a pledge committing themselves to raising
awareness of IHL in order to limit the harmful and
widespread impact of armed conflict on civilians. The
pledge highlighted the particular importance of this initiative
to youth and education and recommended the International
Committee of the Red Cross’ (ICRC) programme Exploring
Humanitarian Law (EHL) which will be discussed further in
the next section. In May 2006, educational authorities and
National Red Cross and Red Crescent Societies from over 20
countries gathered in Vienna to examine these pledges and
discuss ways of working together with a view to including
IHL/EHL in formal secondary education, and to exchange
information with countries currently working with EHL.

In addition to this, 190 countries across the world (almost
every country) have already undertaken to teach, promote
and respect IHL by ratifying the Geneva Conventions.
Adopted in 1949 to take account of the experiences of the

Limiting the impact of conflict and its consequences
through education

Karen Moore and Deidre Coffey explain why the British Red Cross advocate for discourse on conflict within
education, specifically by focusing on the needs of victims rather than on the causes of conflict.




