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Introduction
Core texts for development educators are hard to find and
usually choose to focus on a particular issue. The same is true
of peace education texts. The expansiveness of both subjects
makes them hard to compare. As both are now using a
curriculum based approach to reach young people, this article
will focus on development and peace education for school age
young people, although neither subject is limited to working
with a particular group. The article will assume a basic
understanding of development education (DE) on the part of
the reader and will give more space to the theories and
practice of peace education, using as its main text the
document Education for Peace: A Guide, published by the
Peace Education Network, 2006. The text most widely used
here to represent a development education position is the
Government’s Developing the Global Dimension in the School
Curriculum (DfES, 2005). This text represents a great deal of
work by the DEA in embedding DE principles in the
curriculum, although instead of using ‘development
education’ the document uses the phrase ‘global dimension’.
Where there are unquoted opinions on peace or DE they are
the opinions of the author.

A global society
Development education is a response to the increasingly
global nature of our society. To quote the DEA website
(2006): ‘Development education aims to raise awareness and
understanding of how global issues affect the everyday lives of
individuals, communities and societies and how all of us can
and do influence the global’. 
So development education is about global relationships:
relationships people have with each other and relationships
people have with the environment.

Peace education aims to increase our understanding of the
relationships between people: how and why these relationships
break down and how they can be rebuilt and sustained. 

So, peace education can be thought of as an aspect of DE:
one of many global issues. Equally, DE can be thought of as
one aspect of peace education – DE can tell us why global
relationships are so important. Both peace and development
education, for those of us who practise them, are part of the
same movement towards a more equal world.

Ideology
The origins of peace and development education run like a
thread through their current activities and the issues each area
chooses to focus on. 

DE has its origins in the post war response of aid agencies
(Oxfam website). Education was then used as a tool through
which to raise funds for Oxfam’s projects abroad. As the
nature of the work done by Oxfam (and many other NGOs)
moved into advocacy and development through education (not
only through funding), DE itself has branched out: education
for development (in terms of more than just economic power)
is something that countries in both hemispheres can benefit
from together. Development education is now a globally
understood, globally important concept. 

The peace movement has many origins – different
movements for peace have come about globally as a response
(or protest) by individuals and groups to violent conflict or
human rights abuses (as shown by Dr. Martin Luther King, or
Nobel Peace Prize laureate Mairead Corrigan). Peace
education draws heavily on the philosophies of non-violence
that have grown up around those struggles. These philosophies
also often have their origins in religious attitudes to conflict
(Gopin, 1997). As with DE, peace education is influenced by
academic research (by individuals such as John Paul
Lederach, 1995). Traditionally, this research enlightens our
understanding of conflicts and methods of conflict resolution
and peace building. It is these concepts, covering such
activities as mediation that many people think of in relation to
peace education. This is only part of the story. Peace
education has broadened out to encompass many areas which
relate to peace building in a more general way. These include
issues of prejudice, stereotyping, identity and community;
issues which are also familiar to development education
(Oxfam website, 2006). Many of the key figures of peace
education, such as Paulo Freire are also champions of DE
(Johal, 2006). 

There are still differences in the priorities of peace and
development education that are a direct result of the origins of
each discipline. The main aim of educating for peace is to
move towards a world that is free of violence (in its many
forms). The peace movement relies on the personal
commitment of individuals to this aim. This goes some way to
explaining the continuing readiness of peace education to
challenge the accepted view of societies and governments.
DE, although championed by individuals, retains its links to
groups, often NGOs (often funded in part by governments),
with their own aims and interests. DE now packages itself as a
tool through which to raise awareness of global issues,
encourage questions, and help people to frame choices and
decisions. Umbrella bodies like the DEA help bring together
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organisations with different aims by promoting DE as an
approach.

It could be said that peace and development education have
moved towards sharing more common ground in recent years,
perhaps as a response to the increasingly global and joined-up
nature our lives. Peace education has adopted a broader, more
multi-disciplined approach (Peace Education Network, 2006)
and DE is increasingly happier to embrace protest as an
important aspect of its work (Oxfam website, 2006).

Approach 
Development and peace education both begin with the
framework ‘Personal-Local-Global’. This can be seen in the
opening quote: ‘global issues...individuals, communities and
societies...the global’ (DEA website, 2006). This feedback
approach between all areas of human experience is the most
important similarity between peace and development
education as it governs all aspects of the content and delivery
of material. Sessions, lessons or workshops may begin
anywhere on the circle, or focus on any issue, but ultimately
involve all three areas. Education for Peace: A Guide (Peace
Education Network, 2006) confirms this: ‘...children can
explore the issues and problems that are important to them.
This can help them to begin to make sense, and develop
creative ways, of responding to the world around them.’ Young
people themselves see the value in this approach: ‘81% of
young people believe young people need to understand global
matters in order to make choices about how they want to lead
their lives’ (DEA, 2002).

Another important issue when educating for peace or
development concerns delivery. Development and peace
education, having evolved through informal education, have a
history of employing innovative and creative ways to explore
different issues. This partly comes from an ideological
standpoint: ‘If we are not modelling what we are teaching, we
are teaching something else’ (anon, quoted in Peace Education
Network, 2006). There is also a feeling that learning must be
creative and fun. 

DE shares with peace education the philosophy of learning
from children and young people. This can liberate young
people, encourage mutual respect and affirmation and increase
confidence and self esteem. Both peace and development
education benefit from this ‘two heads are better than one’
approach, since young people have as much to offer in
intelligence and creativity (and sometimes more) than adults
do, especially in confronting difficult issues. 

Content
How well development and peace education match each other
in this area is mostly a matter of emphasis. However, not
everything included in peace education that could also come
under the banner of DE is present within the ‘8 Key Concepts’
of the Global Dimension (DfES, 2005). 

Education for Peace: A Guide, (Peace Education Network,
2006) defines peace education under the headings ‘Values and
Attitudes’, ‘Skills’ and ‘Knowledge and Understanding’.
Under these three headings are many sub-headings, which

mirror the sub-headings of the ‘8 Key Concepts’ of the Global
Dimension (DfES, 2005) with the following differences: Peace
education includes teaching the history, principles and practice
of non-violence. Although some non-violent principles are
explored in DE under different headings, the history and
practice of non-violence is largely unexplored. Education for
Peace: A Guide also cites Empathy and Cooperation as key
skills, neither of which are in the 8 Key Concepts (though
cooperative games are widely used by development
educators). 

The 8 Key Concepts through which the global dimension
can be worked into the curriculum are ‘global citizenship,
conflict resolution, social justice, values and perceptions,
sustainable development, interdependence, human rights and
diversity’ (DfES, 2005)

The headings and sub-headings of peace education taken
from Education for Peace: A Guide, (Peace Education
Network, 2006) are: 

‘Attitudes and Values: Self esteem, Respect of Others /
Diversity, Respect for the Environment (or Environmental
Sustainability), Empathy and Commitment to Equality, Social
Justice and Nonviolence; 

Skills: Communication Skills, Problem solving, Critical
Thinking, Cooperation and Conflict Resolution; 

Knowledge and Understanding: Identifying Bias, Positive
aspects of Conflict, Causes of Conflict, Interdependence and
Globalisation and Rights and Responsibilities.’ 

The curriculum
As the ‘Global Dimension’ document (DfES 2005) shows, DE
has been able to encourage a positive change in the formal
education sector’s stance towards addressing local-global
issues through the curriculum: DE is mainstreaming. We do
not hear so much about peace education within the
curriculum: it is present currently only where it overlaps with
DE, although its influence could be much stronger. For peace
education this could mean, for example, looking at violence in
different forms or looking at how conflicts develop around
issues raised in different subjects (e.g. conflicts over resources,
in geography lessons).

Where development and peace education overlap, they
have a most obvious fit within the citizenship curriculum,
which covers issues such as identity, values, media bias and
prejudice. A strength in both peace and development
education is their relevance to every subject. It could be
argued that peace and development are philosophies through
which to teach all subjects. Delivered in this holistic way, both
could play a role in redressing a biased curriculum, one that
is, for example ‘inappropriate’ for black boys (Muir and
Smithers, 2004). 

The following statements support the cross-curricular
nature of peace and development education: 

For DE: ‘all subjects provide opportunities for the global
dimension and are enhanced by its inclusion’ (DfES, 2005).
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And in peace education: ‘Opportunities to introduce
components of education for peace exist in all subjects.’
(Peace Education Network, 2006)

Any inclusion of peace and/or development education can
provide a useful balance of views in any subject.

Outside the curriculum
Many schools have chosen to promote DE outside the
curriculum, with assemblies, after-school clubs and special
events. Peace education’s impact is currently far more visible
in extra-curricular school activities, such as in the buddying,
mentoring or peer mediation schemes that are becoming more
familiar in our playgrounds.

The politics of peace and development
education
There are areas where peace education is in conflict with, or
goes beyond, the current curriculum, issues such as: war,
colonialism, non-violence, military presence in schools and
the causes of inequalities and the systems which maintain
them, remain controversial. Peace education’s relationship
with protest and the perceptions of peace education as
subversive still make many people uncomfortable with the
term. Interestingly, DE is being called upon to more fully
address some of these historically controversial issues, as
shown by many of the articles in the ‘Black and Southern
Perspectives’ DEA Journal (Volume 12.3, June 2006) which
call for an increasing focus on colonialism and slavery. 

It is over the issues of war and armed conflict that peace
education diverges most drastically from DE. Many deliverers
of DE would not share peace education’s strong anti-war
stance or its commitment to disarmament and non-violence.
These convictions inevitably put peace education in conflict
with our formal education system, as does peace education’s
commitment to co-operation as opposed to competition.

Peace education’s desire to be mainstreamed into
education, (as shown by documents such as Education for
Peace: A Guide) is at odds with the political nature of its
aims. A look at the mainstreaming of DE may shed some light
on what this means for the future of peace education. On one
hand, DE responds to young people’s increasing interest in
action and protest, moving over into areas traditionally
occupied by the peace movement. On the other hand, these
actions bring young people (and the organisations that
promote DE) into conflict with the system (School children
march against war, BBC, 2006). Success in one aspect of DE
has not reduced its effectiveness in the other. The peace
movement is also becoming stronger. This surge in opinion
may be linked to the increase in delivery of DE: young people
are not afraid to demand peace. 

Why peace education?
There is a great deal of evidence to support the teaching of
issues which are synonymous with peace education (those that
are not necessarily addressed by DE) and much of this
evidence comes from young people themselves. In the 2005
evaluation of a Global Citizenship project the World Wise

project is involved in every year, young people aged 11 said

that the one main issue they would like to know more about is

‘wars and why they happen’. In Saying No to Violence (Peace

Pledge Union, 2000) there are many interesting quotes from

young people. Here are two of them: ‘I think it is wrong to

fight wars. The only wars that should be fought are peaceful

ones’ (John, aged 11). ‘When the news comes on I put my

hands over my ears. It’s not nice the way men on TV talk

about the war. They are sort of jolly and excited – why are

they like that?’ (anon. during the Gulf War). Peace education

can offer activities which address the concerns of children

about war and other controversial issues and link them to their

own experiences of conflict. 

Conclusion
Development and peace education share similarities in

approach and subject matter and these similarities are

increasing. Both rely on sensitive delivery beginning with the

experiences of, and questions raised by, young people

themselves. However, where peace education has clear aims,

DE is more of an approach. Where DE promotes informed

choice, if that choice for everyone was peace, there would be

no notable differences between the two disciplines, so perhaps

in the future it will not be possible to separate the two. As

both subjects become mainstreamed into the curriculum, the

hope is that peace and development education will continue to

develop independently of, but alongside, the current affairs

and politics of the day, retaining their integrity and their

courage to come into positive conflict with systems which are

unfair or promote violence. 
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