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Peace isn’t ‘sexy’, it isn’t exciting. Our concept of heroism is
linked to war making rather than peacemaking. September
2006 marked the 5th anniversary of the awful tragedy of
9/11. There has been much in the media on this. The same
month marked the 100th anniversary of Gandhi’s first
campaign based on non-violence (satyagraha), to defend the
rights of Indians in South Africa. This hasn’t been widely
marked! These observations give rise to the important
question: how do we cultivate respect for the value of peace?
The pages that follow contain much serious discussion about
how to engage young people in particular with peace and
development education. 

This collection of articles is of great importance. ‘In our
contemporary world, regional conflicts and ethnic strife are
growing ever more intense and the chain reactions of
violence and hatred appear to continue without any end in

sight’ (Daisaku Ikeda, speech to the first graduating class of
Soka University of America, May 22, 2005). What can be
more important at this time than education for peace? 

‘Global challenges such as those of the environment, food
production and energy supply have grown more acute,
bringing humanity face to face with an unprecedented crisis’
(Ibid). What can be more important at this time than
development education which increases understanding of the
forces which shape our lives and enables people to work
towards a more just and sustainable world? (see DE
principles, opposite).

Daisaku Ikeda founded Soka University, which opened in
Tokyo in April 1971, to nurture young people who would
have a global outlook and who would actively contribute to
the wellbeing of the people of the world. Following this hard
look at the crises facing the world today, his message to the
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graduates of Soka University of America continued: ‘But we
must remember that all these crises are human in their
origin; it is we humans who have caused them all. It thus
stands to reason that if we can succeed in bringing together
the wisdom of humanity, we will without fail be able to meet
these challenges and find a path to their resolution.’ (Ibid)
The DEA is an organisation that exists to bring together all
sorts of different people to share their unique insights and
experiences. The Development Education Journal
exemplifies this. The articles in this edition focus on the
education of young people, but the activities of the DEA are
wide ranging covering education on global and development
issues in all areas of society.

Of course, education per se is not necessarily a solution to
community, national or global conflict. Education can be
used as a force for good or ill. Seitz (p9) explores how
education can contribute to societal conflict. He quotes
Lennart Vriens: ‘... we must be suspicious when people
claim that education is a necessary instrument for peace... in
fact history points to the contrary.’ This teaches us that there
must be conscious intention if education is going to
contribute to peace. This collection of articles provides
abundant evidence that education with this intention can
raise young people’s awareness. 

Such education is not without controversy, as the bold and
inspiring contributions of Gaffney (p6) and Hallet and
Cartwright (p21) illustrate. The controversy is not surprising.
The articles in this journal all see education as
transformative, a means to create a better (fairer, more just,
more peaceful) society. Mbarushimana writes that ‘Both
peace and development education ... are part of the same
movement towards a more equal world’ (p3). Peace benefits
everyone, but there are those who have vested interests, who
believe that they benefit from the status quo, and may see
some of these educational activities as threatening. A related
problem is that peace has political implications. While it
may not be contentious to take a position against violence in
general as a method of solving conflicts, any specific
conflict situation has political implications. 

Another group who may find peace education challenging
are those who hope to avoid conflict altogether. Ogunnusi
introduces Johan Galtung’s useful distinction between
‘negative peace’ which ‘aims to deter war’ and ‘positive
peace which seeks out strategies to actively build peace’
(p12). A concentration on negative peace because of fear of
conflict will never lead to lasting peace, but at best will
repress conflict allowing the root causes to fester and
deepen. Newell-Jones and Colbourne observe that they are
less than comfortable ‘with the broad implication that
conflict is bad and harmony is good’. They go on to look at
three ways of perceiving conflict that include perceiving
conflict ‘as a natural part of the social process within
groups’ and ‘as a natural result of social interactions’ (p15).
Conflict can be a positive factor, or negative, depending on
how it is managed.     

It is not conflict but violence which is the problem. In this
respect we can benefit by looking at our own behaviour as
educators and how we deal with, resolve and use conflict.
The articles by Newell-Jones and Colbourne and by Seitz
deal with this issue. This brings to mind Gandhi’s remarks
that ‘There is no way to peace, peace is the way’ and the
popular but possibly apocryphal ‘Be the change you wish to
see’. From this perspective it is a great absurdity of the
human race to engage in war and violence in the noble name
of peace. More strictly it requires us to look at our own
behaviour as educators. 

Daisaku Ikeda’s message to the students who had
completed their four year liberal arts degree and were about
to embark on the next stage of their lives in various countries
and capacities, that I quoted at the beginning of this
editorial, continued: ‘We not only can but must find the
means to effect the transformation of the age in which we
live. To this end the inner reform and spiritual growth of
individual human beings is essential. In particular, what is
needed now are world citizens who take a truly global
perspective and are committed to the well being of
humankind as a whole. It is imperative to foster such
individuals and to generate broad-based solidarity among
them. Education must be reformed and revolutionised to
respond to this need.’ (Ibid)

I believe that these articles are a contribution to the
education of ‘world citizens who take a truly global
perspective’. These articles, by people who have themselves
been engaging with and supporting young people in the
fields of peace and development education, encourage each
of us to make our own contributions to what is undeniably
crucial work at this time. 
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The Journal Editorial Board invites people with
expertise in the theme to discuss the shape and
potential content for each issue. It is not possible
for each Journal to cover all the topics suggested,
however, if you would like to receive a summary
of the ‘peace and conflict’ discussion, please
contact Moira Jenkins at the DEA, email:
moira.jenkins@dea.org.uk


