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Introduction
Teachers need good basic training and support if they are
going to be successful in incorporating the global dimension
into their lessons, curriculum and school ethos. However,
understanding the complexities of global education has not
been identified as an explicit priority for Initial Teacher
Education and Training (ITET). The Global Teacher Project,
run by the World Studies Trust between 1999-2005, aimed to
address this need by working with Higher Education
Institutions (HEIs) to develop training in the global
dimension.

What the project did
The project had two distinct three-year phases. The first of
these (1999-2002) focussed on work with tutors, trainees and
school-based mentors, on specific ITET courses. Training,
monitoring and support for global education  were provided,
with trainees encouraged to reflect on their experiences. The
second phase (2002-2005) concentrated on a more strategic
approach, helping universities to develop a sustainable
element in their modules and promoting long-term changes
within their institutions. Approaches to improving the
provision of global education varied from integration into the
whole curriculum, infusion into a limited number of
subjects, and one-off events.

Over the six years, project staff Claudette Salmon and
Becky Moore worked with 15 universities, providing training
and resources and helping programme teams to build new
modules. Three national conferences (2003, 2004 and 2005),
each attended by over 50 delegates, were warmly welcomed
by the universities as rare opportunities to learn from each
other and to gain inspiration for their work. A regular
newsletter was produced, in collaboration with other
partners, and a website* built up.

In addition a booklet Supporting the Standards
(Midwinter 2005) was produced towards the end of the
project, with the entire print run of 2,000 copies being
disseminated. This looked at how achieving the standards
required of newly qualified teachers could be helped in
specific ways by including the global dimension.

More work needed
The success of both the conferences and the booklet
demonstrated the widespread demand for more work in this
field. The project collaborated with other partners working
in the field, in particular on the newsletter, and began to
explore the possibilities of working towards a national

strategy for the global dimension in ITET. However, this is a
long-term goal, and as the report on the project says,
partnerships take time to develop and work in HEIs is
particularly difficult. 

HEI staff are even less flexible than school teachers due
to their workload and timetable commitments; examples
of good global dimension work in Schools and Faculties
of Education are not common; many people feel that
influencing the TTA [Teacher Training Agency, now the
Training and Development Agency (TDA)] and OFSTED
is the only way into influencing ITET. (Salmon et al,
2005)

The second phase of the project was evaluated through a
combined programme of internal procedures and a long-term
external evaluation by Professor Tony Ghaye of the Institute
of Reflective Practice.

This evaluation suggests that the project was very
successful at an individual level. Staff felt that all project
participants were better able to apply the global dimension in
their training or teaching and, by the end of the project, 450
people had asked to go on the network newsletter mailing
list - a number that reflects the majority of those interested
in the global dimension within ITET. At the institutional
level, it was felt that there had definitely been a significant
impact in the four HEIs worked with in spreading the
message of global education. Although it was not clear how
long that might be sustained, at least two institutions were
incorporating global dimension approaches and resources
into their courses.

However, at the national level, it was felt that there was
still much work to be done both in securing an entitlement
for student teachers to global education, and in developing
the awareness of and commitment to this within all HEIs. 

Learning points from the project
� Staff working within HEIs to promote global education

can feel very isolated, as most of their colleagues do not
have the same commitment. Even those who are
committed to it have many other pressures on their time
and energy. They therefore highly value the opportunity
to have contact with their peers, external reference
points, and opportunities to refresh their batteries,
particularly through conferences and newsletters.

For successful, sustained change to occur within an
institution, the key players or ‘change agents’ within
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that institution need to have high reserves of physical
energy, be emotionally ready for the struggle, have a
clear focus for what is needed, and be politically
aligned with the change conceived. (Salmon et al, 2005)

� There are many kinds of resistance to this kind of work
within institutions, and staff need to be skilled at dealing
with these. Resistance can be political and structural as
well as related to the effort, commitment and knowledge
required. It can be open, hidden, conscious or
unconscious. The external evaluation looks at these in
great detail, and repays study when planning for future
work in this field.

� Some institutions find it easier than others to engage
with global education, for reasons summarised in the
external report as:

– readiness: a mix of past experiences of HEI staff
with other similar curriculum initiatives, present
expectations, values, ambitions and future options.

– fit: if HEI staff perceive that it ‘fits’ with their
personal and professional values, and those of their
organisation, they will be more willing to become
part of the project.

– desire: this may arise from personal and
professional preferences and policy imperatives

– need: this may, for example, be due to the way HEI
staff choose to express their contribution to the
initial education of teachers.

� In future similar work, an analysis of the HEI in advance
of making a commitment to them would enable project
workers to identify where their energies might be most
productive.

� In view of the challenges of working in HEIs, a more
co-ordinated approach needs to be taken by agencies
working in global education, to work towards a national
strategy for ITET. NGOs and other organisations can
build on current practice developed in initial teacher
education programmes to provide professional
development in the global dimension. The regional
Enabling Effective Support (EES) networks could
encourage more partnerships in this field, bearing in
mind that these take time to develop and are not always
easy to sustain.

� While there is official guidance from government
departments on developing the global dimension in

education, there is lack of a ‘joined up’ approach and of
long-term funding and support for this work. There are
still opportunities for the Department for International
Development (DFID), Department for Education and
Skills (DfES), Office for Standards in Education
(Ofsted) and the TDA to contribute to  the  coordination
of  efforts that are outlined in this paper, for example
through encouraging the review and dissemination of
current good practice in ITET and through setting
achievable targets for improvement through guidance
materials.

Conclusion
The Global Teacher Project has made an important
contribution to the ongoing task of developing global
awareness and skills among our future teachers. However,
the limitations of the work were spelt out in the paper given
by the project co-ordinator and a trustee to the World
Congress for Curriculum and Instruction Conference in
Australia in July 2004:

Teachers need a vast amount of knowledge and skills, as
well as the willingness to explore their own personal
attitudes and values if they are to incorporate a global
dimension in the curriculum. This applies as much to
teacher educators as teachers... Lecturers have to be
committed and determined if they are to infuse the ITET
curriculum with the global dimension. (Lyle and Salmon,
2004)
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*Although the Global Teacher Project came to an end in August 2005,
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