
visit key centres and meet their elected representatives and
policy makers, very often for the first time. This all ensures
that active citizenship grows and that civil society is
strengthened in the process. Crucially, the work naturally
spreads from the local through the wider range of regional
and nation issues and into the global and development
education agendas. Working with
refugees and migrant workers
naturally brings the wider world into
local communities and contributes to
diversity and enrichment for all
participants.

Inevitably, this raises the question
of how this sort of learning activity,
these sorts of programmes, can be
funded and sustained. These networks and relationships of
trust between individuals, groups and organizations are a
valuable resource and common benefit, but it is difficult to
see at present how the LSC with its emphasis on skills can
free up resources for this sort of learning. The Department
for Education and Skills is pushing forward the citizenship
learning agenda through schools and Post-16 pilots projects.

Other government departments have a stake in ensuring that
active citizenship grows and strengthens; the Office of the
Deputy Prime Minister (ODPM0 has a central interest in
ensuring this new force combines with others in the
regeneration programmes. The Department for
Constitutional Affairs (DCA) is keen to strengthen

knowledge and participation in
electoral processes.
Education for democracy can be seen
as a right for all citizens and
represents a fundamental plank in the
newly launched ‘Together We Can’
led by the Home Office (see the
‘Citizens and Democracy’ section of
Together We Can (2005) available

from www.active-citizen.org.uk). Perhaps this initiative will
be able to identify the resources necessary for building and
sustaining the work.

Ted Hartley is Director for Development and Special
Projects, Workers’ Educational Association.
thartley@wea.org.uk 
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... when great social,
economic, environment and
political tensions are clearly

evident the thirst and demand
for knowledge is intense. 

Until now there has been little research about how people of
the third age can be encouraged to become actively involved
with ‘Third World’ issues. Some people who have been
dealing with questions of the ‘Third World’ intensively
throughout their lives will continue to lobby in this area. But
how can those be engaged who have little previous
experience of the topic? This was the main concern of a pilot
project aimed at involving people of the third age with
Global Education. The pilot project ‘Gut leben in der Einen
Welt – Globales Lernen im Dritten Lebensalter’ (Good living
in One World – Global Education for the third age) was
designed as stakeholder training for people of the third age,
who were trained to win over and inspire their peers for a
commitment in the context of development aid policy. The
pilot project lasted two years. It was established in Germany
by a Catholic institution of further education (Katholische
Bundesarbeitsgemeinschaft für Erwachsenenbildung) and a
Catholic relief organisation (Misereor) and was monitored by
the University of Nuremberg. It won an award as a notable
project from the UN-Decade for Education for Sustainable
Development. 

The concept of the training
In the field of Global Education the training combines the
opportunity for personal development with a choice of active
social, political or cultural engagement. Within two phases

of training more than 80 full time, part time and honorary
staff in the fields of Global Education and/or further
education were qualified as stakeholders for Global
Education. The first phase provided an overview of the
issues. Within two training units – each lasting three days –
participants took 15 modules in the fields of Global
Education, ‘One-World’ subjects and activities and further
education (see Fig. 1). In the second phase this knowledge
was put into practice in the framework of a self-organized
project with pre-existing or newly established groups of third
age people, supported by three workshops each lasting two
days. 

The specific: Global Education with people of
the third age
A characteristic situation for people of the third age is that
they have finished their professional lives and their children
have left home. For many, this means a reduction in social
contact. An important indicator of this generation is the
intense diversity of life scripts and personal values
depending on their personal experiences. They differ
concerning their political, social and cultural engagement;
after all a part of this target group belongs to the 1968-
generation and is used to political engagement, while others
have deliberately rejected or lacked interest in it. They differ
concerning the way they face their retirement; some start this

Global Education with people of the third age
Claudia Bergmüller describes a pilot project in Germany which has trained people of the third age to develop
Global Education with their peers and reflects on issues specific to successful Global Education with people of this
generation.
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new phase of life with much impetus and energy, others
withdraw with a sense of physical and mental fatigue. While
some of them start to rediscover the world with travel and
other activities, others are constrained by caring for elderly
relatives, after the phase of parenting. For many of them the
beginning of retirement means financial penalties. 

This period of life has to be taken into account very
seriously when creating opportunities for Global Education.
That means in practice:

(1) Age is a topic that should not be left out. Reports about
ageing in other areas of the world, for example in
Mexico or South Africa, provide the opportunity to
reflect on their own situation and give various
connecting factors for different perspectives and
solidarity. 

(2) Global Education with people of the third age should
also explore issues that combine the participants’
everyday lives with aspects of sustainability in a
practical and concrete way. For example, one of the
participants in the project initiated day trips related to

‘One-World’ topics (visiting the headquarters of a fair
trade organization, an ecological papermill and an
exhibition about Egypt), using the public transport
system. Those who took part found it interesting to
develop competences concerning sustainable behaviour
in this field with their peers instead of having only a
theoretical approach to sustainability. 

(3) Global Education with people of the third age should
provide opportunities for social participation. It is
important to feel the social resonance but it is also
relevant that the arrangements please and satisfy the
need for contact. Life is getting short and needs to be
experienced expediently.

(4) Global learning with people of the third age should
provide an option for personal advancement. For some,
these are subjects with which they have always desired
to engage but never had time for: one participant
developed a bicycle tour through Germany about the
topic ‘sustainability in this field’. For others, personal
advancement lies in reflecting on their own experiences
or in changing expectations of their role. One participant
from the eastern part of Germany created a discussion
circle after the training, in which she discussed with
others the changed forms of solidarity in reunited
Germany in contrast to socialism. She also wanted to
talk about different forms of justice in this forum.

(5) Global Education with people of the third age should
provide opportunities to bring in their own competences
and experiences. One participant who worked in the
financial industry in her professional life created an
initiative to inform others about socially balanced funds.
Another participant who has experience with municipal
administration now uses these experiences to initiate
round tables for social justice in cities. 

The experiences of the whole project will be documented in
a handbook about Global Education with people of the third
age in the year 2006. 
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First training unit
Module 1: Introduction and clarifying expectations
Module 2: Important factors concerning personal
engagement in the field of sustainable development
Module 3: Concepts of Global Education and Education
for Sustainable Development
Module 4: Third age - Basics of old-age-education;
ageing in different cultures
Module 5: Fair Trade as an example of One-World-
subjects and activities; excursion to a local fair trade
shop
Module 6: Solidarity and spirituality, life art and life
style
Module 7: Review of the first training unit

Second training unit
Module 8: Introduction and clarifying expectations
Module 9: Learning in the third age
Module 10: Who is who - the work of NGOs in the
field of environment and development
Module 11(differentiated): group A: continuation of
module 10 and getting to know the work of campaigns;
group B: discussion methods
Module 12: Excursions to places of learning concerning
‘One-World’ topics (eg. migration and refugees, politics
and participation, freedom and partnership,
environment and Local Agenda 21)
Module 13: Educational methodologies
Module 14: Project planning
Module 15: Planning of project implementation and
establishing peer learning groups

Figure. 1




