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CURRENT DEBATES

The concept of global citizenship has reached a fascinating
crossroads within the educational sector. Academic
programmes and extracurricular initiatives aiming to produce
global citizens or promote global citizenship have increased
dramatically during the past decade in schools, universities
and allied educational organisations, especially within the
United Kingdom and the United States. The proliferation of
global citizenship educational strategies is reflective of a
broader expansion, during the past decade, in usage of the
term global citizenship in everyday public discourse across
the English-speaking world. 

This research (Schattle, 2004) has investigated how
notions of global citizenship have been interpreted and
communicated beyond political philosophy and social
science and in a variety of arenas, ranging from government
institutions to non-governmental advocacy organisations to
multinational corporations. The following questions have
been explored: What sorts of individuals now think of
themselves specifically as global citizens or otherwise
invoke the term in public statements? How do these
individuals choose to interpret the meaning of global
citizenship and, by extension, the concepts that are signified
or implied by the term? How are these individuals and their
respective institutions or organizations engaged as political
and social actors? These research
questions can be framed in terms of
concepts, pathways and agendas of
global citizenship in non-academic
discourse:

1. What patterns of thinking have
emerged within contemporary non-academic
understandings of global citizenship? What are the
major concepts within this body of thought, if a
coherent ordering can be established, and how do these
relate with conceptions of citizenship more generally?

2. What sorts of formative experiences have inspired or
encouraged individuals to begin thinking of themselves
as global citizens or to embrace the term in relation to
their lives and activities? What are the pathways
followed by self-identifying global citizens or advocates
of global citizenship?

3. For what purposes or goals is global citizenship
articulated within governing institutions, voluntary
organizations, schools and universities, and
corporations? What are the agendas associated with
global citizenship?   

From the spring of 2000 through the summer of 2001,
interviews were conducted with 125 self-described global
citizens and advocates of global citizenship from myriad
walks of life. The insights shared by these individuals have
cast light upon how ideas related to political awareness,
responsibility, participation, cross-cultural empathy,
international mobility and personal achievement are evolving
amid increasing public recognition of global
interdependence. 

The interview respondents framed ‘global citizenship’ as
particularly dependent upon the concept of awareness of
oneself and the outside world. Especially when individuals
were asked challenging questions about how anyone could
possibly be a ‘global citizen’ absent a centralised global
government, absent recognised global passports, or without
national and ethnic identities giving way to common bonds
across humanity, a common reply in the interviews was that
anyone can be a ‘global citizen’ through awareness or a state
of mind. Even individuals who were sceptical about its
prospects leaned heavily on awareness as an important
element of ‘global citizenship.’ As former Costa Rica
President Oscar Arias lamented: ‘I don’t think people are
ready to accept the term of a global citizen. People are not
aware that we live in a more interdependent and

interconnected world, a globalised
world. Some of us can use it,
because we are much more aware.
But not the average individual in any
particular society.’ 
In fact, 19 of the 125 persons in the
interview population brought up a

related word, consciousness, without any prompting from the
interviewer in discussion. A California political activist,
asked at the start of an interview how the term ‘global
citizenship’ had entered her vocabulary, replied: ‘I think it’s
a word that we have tried to put to a growing consciousness’
in pursuit of greater democratic empowerment in the global
economy (Beck, 2001). A former representative in the
United States Congress stressed that ‘global citizenship’ is
‘part of my consciousness,’ particularly with regard to the
use of natural resources (Schneider, 2000). A peace activist
who spent the latter years of the Cold War circling the globe
with a group of children meeting with numerous world
leaders, noted that the youngsters gained ‘a global
consciousness, which is where global citizenship has to start’
(Montandon, 2000). A university dean explained how his
institution tries to raise ‘global citizenship’ ‘in the
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consciousness of our students and say, look, when you leave
here, you have some obligations not just in a local way of
thinking but in a global way of thinking’ (Garren, 2000).
The chairman of one of the world’s largest pharmaceutical
companies said he aims for the corporation’s employees to
‘develop a consciousness that they are also citizens of the
world, and that while we’re implanted and living in one
place, what we do and don’t do may impact much larger
areas’ (Vasella, 2001) Such comments from the respondents
illustrate not only the primary importance of awareness in
their minds with regard to ‘global citizenship,’ but also how
awareness feeds into the related concepts of responsibility
and participation. 

The discussion in the thesis regarding how various
institutions and organisations have advanced agendas related
to global citizenship will be of particular interest to
educators, as several case studies provide details of the
strategies followed by schools and universities that have
created programmes aiming to foster global citizenship.
Within elementary schools, education for global citizenship
frequently revolves around language education,
environmental education, awareness of geography and
engagement across cultures. For example, Prairie Crossing
Charter School, located in Gray’s Lake, Illinois, advances its
stated mission to promote global citizenship by teaching
Spanish to all of its students, by engaging in ongoing
dialogue with a sister school in Pakistan, and by helping
students understand and appreciate how the local prairie
environment is rooted to the broader ecosystem. At the level
of secondary education, the focus often shifts to issues
related to professional competence in terms of providing
students with the analytical skills that they will face as
professionals in the global marketplace. For instance, Father
Bressani High School in Woodbridge, Ontario, has launched
a cooperative education programme in which students are
placed in multinational corporations and international non-
governmental organisations. In the United Kingdom, global
citizenship education appears to be most pronounced among
primary and secondary schools, thanks in part to the
innovative efforts of Oxfam UK. In contrast, within the
United States, global citizenship has taken on an increasingly
high profile at the university level, while attempts to
promote global citizenship education at the elementary and
secondary levels often encounter resistance from right-wing
critics. 

The university-level case studies presented in this
research include Chapman University and Soka University of
America, two institutions (which both happen to be located
in southern California) that have elevated global citizenship
education to the core of their respective mission statements.
At Chapman University, global citizenship education
translated into new academic programmes, such as the

creation of a seminar on global issues required for all first-
year students, as well as transformations in campus life, such
as the building of an ecumenical chapel in the heart of the
campus. Likewise, education for global citizenship at Soka
University has translated into a study abroad programme
required for all students as well as efforts to foster
interaction among a student body that includes very high
proportions of students from Asia and Latin America. In
summary, global citizenship strategies in education focus not
only on strengthening senses of global awareness,
responsibility and participation but also aim to transform
local campus environments. 

All in all, the research findings provide illustrations of
how civic republican ideals are beginning to extend from
nation-states into the global realm and have the potential to
serve as a bottom-up corrective for some of the
consolidating forces of economic globalisation (see also
Delanty, 2000; Honohan 2002). Although individuals who
regard themselves as ‘global citizens’ or advocate ‘global
citizenship’ represent just a small segment of the general
population, they nevertheless emerge as willing to take
responsibility for a global common good, motivated for
sustained political participation in hope of addressing global
problems. Moreover, ‘global citizenship’ speaks to new
sources of civic engagement in local communities as well as
in transnational networks. In short, the expansion of ‘global
citizenship’ discourse from outside the ivory tower, rather
than signifying a devaluation of citizenship, instead shows
how this ancient and enduring concept, in theory and in
practice, continues to evolve. 
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