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IN MY VIEW

History...
To start from a broader perspective, and to preface the article
for a wider European public, a short comparative ‘excursion’
to the Czech development assistance programme might be
necessary. This historical reminder will also aid
understanding of the actual state of the Czech development
education and awareness agenda.

Today the Czech Republic, as a
new member of the European
Union (EU), faces a substantial
challenge to fulfil the EU Barcelona
Commitment as to the volume of
financial means to be dedicated to
the development co-operation programme. It feels proud to
have reached 0.1% of GNI (i.e. a third of the minimum
Barcelona threshold). The situation was very different only
fifteen or twenty years ago, when the former Czechoslovakia
provided approximately 1% of its GNI in diverse forms of
assistance to the developing world. There was not so much
to applaud, though, if we take into account the circumstances
and the key development aid motivations in that era. The
Cold War period influenced international relations in many
aspects, development assistance not excluded: the former
Czechoslovakia as a loyal and rather developed ally of the
ex-USSR provided the above-mentioned amount of its
budget to the development of the pro-socialist and/or
revolutionary regimes of the Third World as an ideological
requirement, with all the connected propaganda. 

Awareness of developing countries was rather high in
those days but fragmented, limited and, logically, biased by
the ideological context. The political opposition, as well as
the ‘normal’ citizens of Czechoslovakia, connected
development issues with all the negative aspects and
consequences of the historical situation and life behind the
‘Iron Curtain’. And this fact naturally distorted their opinion
of development activities in a rather significant way. To
illustrate the situation I would like to use two very common
examples.

The maps in all the Czech geography textbooks and
atlases were (mainly) coloured in a spectrum of two colours:
red (from purple to light pink) and, usually, variations of
blue. The red spectrum represented our ‘friends’ and ‘allies’
(with purple USSR and the COMECON/Council for Mutual
Economic Assistance countries, China etc.), the blue

spectrum stood for the ‘enemies’ of the socialist order, with
the rich blue USA and NATO countries. The picture of the
developing world has changed many times during the forty-
year history of Czechoslovak ‘political geography’. The
concept was clear, though, especially for an ordinary pupil,
student or citizen: the developing countries were only tools
of the bipolar world great powers and co-operation with

them had nothing to do with a
genuine, rational or beneficial
partnership. 
Another example  still present in the
minds of pre-1989 pupils (to limit
ourselves to the development

education field again)  were the ‘voluntary’ contributions to
the peoples in the developing world given on an involuntary
basis. Every now and then a message appeared on the
blackboard to bring ‘5 crowns for Vietnam’ or ‘3 crowns for
Nicaragua’ to be collected and sent (?) for whatever reason
(not explained) to these countries.

The newspaper pictures of the socialist leaders kissing
their respective partners from the developing countries
heartily on the lips only illustrated the sad context of pre-
1989 development co-operation and biased Czech public
opinion in this respect on a rather long-term basis.

... and the present
The political breakdown of the Czechoslovak regime that
came with the ‘Velvet Revolution’ of 1989 completely
changed foreign policy and international strategic
partnerships, including relationships with the developing
world. The Czech official development co-operation
programme was modestly ‘brushed off’ only in 1995 and,
speaking frankly, the international community, including the
OECD and EU, has had an important role in motivating the
new Czech political establishment to reinstate it as a formal
and important part of a mature foreign policy. 

It was not only external pressure to restart the
programme, but also a combination of political and
economic reasons  naturally building on the previous
decades. There were not only negative aspects to the
‘socialist’ development activities, of course: many firms and
individual experts dedicated time, money and expertise to
Third World development; thousands of students from
developing countries finished their secondary or university
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education in Czechoslovakia etc. There was, and still is, a
solid basis for a modern development programme. The
problem comes when addressing the Czech public. 

In 2002, the Czech Ministry of Foreign Affairs (MFA), as
the coordinator of the Czech official development co-
operation programme, decided to launch the first
development awareness and education programmes (financed
from the Czech bilateral ODA budget) to accelerate attitude
change among the Czech public, towards the development
agenda. In the first phase, it limited awareness raising to
three specific (and specified) focus groups with the biggest
multiplying potential: journalists, decision-makers and, last
but not at all least, Czech youth.

Three development awareness and education projects
started in 2003. Under the auspices of the Czech MFA, their
efforts have been efficiently combined with one of the last
UNDP projects implemented in the Czech Republic and their
funding has been recently extended to 2005  2006. Project
implementation has been very successful so far, to speak
about the development education projects in particular, and
efficiently combined with the existing global and sustainable
development education activities of the Ministry of
Environment and the multicultural education programme of
the Ministry of Education, Youth and Sports, but...how long
does it take to change the general attitude and increase
knowledge? How many projects are needed? And how many
generations?

Let’s be optimistic and continue with description and
debate about existing activities in Czech development
education (and awareness) in a future issue...

Klára v. Kriegsheim Kadlecová is the information
and communication officer of the Development Centre of
the Institute of International Relations, Prague, which is
the expert capacity of the Czech Ministry of Foreign
Affairs for development co-operation. She was 14 years
old at the time of the ‘Velvet Revolution’ of 1989.
kadlecova@iir.cz.
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A welcome and much-needed educational resource with a
refreshing new approach. Primary Science Review

This book demystifies concepts relating to Ecology
and Sustainable Development at a time when these
ideas are being introduced into the primary school
curriculum. Written in non-academic language, it
provides a wide range of illustrative examples
which reflect the everyday experiences of teachers
and children. The book is organised around the
questions that teachers are likely to need answered,
arranged in three main sections: 

• what is eco-literacy? why teach it? how does it fit
into what we do now?

• connections, cycles in nature, renewable energy,
ethical issues 

• convincing others, using without using up,
human need and human greed, money, the six
Rs

By embracing important social, scientific, economic
and political ideas from the rest of the curriculum,
the book shows how eco-literacy can be promoted
through the existing curriculum structure, linking
science, citizenship, geography, health education,
literacy and ICT. 

Children need to become capable of making
informed sustainable life choices. This book is the
first step: it sets out to convince teachers of the
importance of this and offers them guidance on
conveying it to their pupils in the primary
classroom.
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