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This editorial was written at the height of the news about the
Tsunami disaster in South East Asia. At the same time in the
UK we have just seen the excess of consumerism which
characterises our Western Christmas season, together with the
frenzy of the post-Christmas Clearance Sales in the shops.
Our TV screens are full of news about spending – and pictures
of the queues for the Sales – at the same time as we are
overwhelmed by the pictures of the tragic, heart-rending
scenes of the devastation unfolding in South East Asia.
Unprecedented in our lifetimes in size, geographic spread and
in the visibility to the whole world through modern media
coverage, we have watched aghast as the catastrophe of the
tsunami has been played out before our eyes as we sit in the
safety of our own homes here in the West. Our emotional
response has been enormous. We have pledged unprecedented
amounts of money to help. Yet our lives carry on, and I must
pause to ask, ‘will things be different this time?’ ‘will this
humanitarian disaster lead to any fundamental change?’ The
world’s governments have responded with pledges of aid, the
UN has taken a leading role and people in the UK are
responding with generous donations of cash and resources. We
wish we could play a more active role, we wish we could go

there to help. But I am not medically trained; I am not a
construction worker, a water engineer – so what good would it
do for me to jump on a plane? What useful part could I play?

But I am an educator; I can do something to make a
contribution to our development education agenda to ensure
that, this time, the world doesn’t forget. So often our hearts go
out to people suffering in a famine, a flood, a hurricane, an
earthquake, or a war torn land, and we make instant,
emotional and temporary gestures – and then go back to our
lives which are so safe, comfortable and protected. That is
understandable and indeed forgivable – but we must now ask,
is it inevitable? Can we not move on and learn, so that we take
responsibility for more fundamental change which can go
deeper than the sticking plaster approach of disaster-related
aid? Nigel Dower highlights three key values – global
responsibility, respect for diversity and acceptance of
sustainability – as central to and implicit in the traditional
nature of the academic enterprise, and surely to the
educational enterprise as a whole. He argues that if we are to
care for one another and co-operate in a finite and valuable
globe then our values are of key importance in contributing to
the creation of a free, more open and critically tolerant society
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– and, I would add, to the creation of a more equal and more
just global society. For as Graham Haydon argues, an essential
part of our moving towards a more global outlook is to realise
that there is ‘simply no good reason why an attitude of
concern for others should be restricted to those in one’s own
familiar context’. And he points out that we can only move
this way if and when we have knowledge and understanding of
and about the wider world. That is surely our role as
educators?

Partnerships with other cultural groups as advocated by the
DEA Faith Seminar can form a foundation for the
development of knowledge and understanding, for, as the
report tells us, we need to use language that engages people,
language which makes connections to their lives but is also
linked to the global common good and leads us towards a
shared vision of justice. It is towards this vision of justice we
must, I am convinced, strive in order to build global justice
and equity for all.

Daisaku Ikeda reminds us that 2005 is the start of the UN
Decade of Education for Sustainable Development, offering
an opportunity for us to make real progress towards achieving
sustainability for and of the world, in order that the needs of
the present can be met without compromising the ability of
future generations to meet their own needs. ‘Efforts for the
future’, says Ikedo, ‘that come straight from the heart have the
power to change the world.’ And it is time for us to do this, by
teaching the values which will enable this to happen.

The danger, however, is that, as Michael Watts reminds us,
global citizenship education can run the risk of merely
inculcating sympathy for the ‘plight’ of others – while
reinforcing the stereotypes and prejudices we hold. More
meaningful is a role for education which enables students to
understand and meaningfully relate their own lives to those of
their counterparts in other countries, thereby being given the
opportunity both to value the concept of global citizenship and
to ‘more properly value their own place within this’ (Watts).
The challenging approach adopted by the Centre for the Study
of Global Ethics in Global Value Education (Christian van den
Anker and Anna Luise Laycock), where students develop a
framework of analysis, provides a useful way forward.
Students learn to reflect on values and develop a critical
approach to the role of values in policy-making. Such an
analytical framework is a vital part of a justice-focused set of
educational values, with, as Hans Schattle tells us, students
who have been educated in ‘global citizenship’ demonstrating
a willingness to take responsibility for a global common good
and ‘motivated for sustained political participation in hope of
addressing global problems’.

Why is it then that we seem to be ‘stuck’? Why do we
never move on beyond short-termisim and reactivity to
achieve true global justice and equity? Paul Maiteny helps us

to realise that if all we do is present and interpret problems we
will not move on. He challenges us to be courageous and
innovative, and to recognise the emotional and psychological
‘blocks’ to moving on. Changes in public mood, values and
experience must be recognised so that education can be
experienced as meaningful and relevant. Only then will
learning occur and endure since, as Roland Tormey reminds
us, an emotional connection between people across physical,
social and cultural distance is essential to the ethical
dimension of our lives. Colm O Cuanachain reminds us that
educators must educate for human rights as enshrined in
international law through those very same human rights, the
underlying principles of which include justice, equality,
freedom, dignity, universality, indivisibility and
interdependence.

Sally Inman’s article about the Partners in Change Project
gives us guidelines for ways of training teachers to do
Sustainable Development Education. What was clear from the
project was that the trainees’ values and dispositions were the
most powerful ingredients in their being able to undertake
effective SDE for social justice and equity.

Hilary Claire reminds us in her article about the global
dimension and History in the primary school that our personal
histories, our family and community values all affect our
perspectives about what is/is not important.

Thus, building on our personal values, on our readiness and
disposition to affect change as educators, values-based
education can build the appropriate analytical frameworks
which will enable young people to move beyond the emotional
blocks and self interest (and greed?) which prevent societies
from building for global social justice and equity.

In conclusion, let me return to Daisaku Ikeda who brings
us the words of the Preamble to the Earth Charter:

We must join together to bring forth a sustainable global
society founded on respect for mature, universal human
rights, economic justice, and a culture of peace. Towards
this end, it is imperative that we, the peoples of Earth,
declare our responsibility to one another, to the greater
community of life, and to future generations.
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