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CURRENT DEBATES

One world for all – eight targets for the world
In September 2000 the United Nations adopted eight
Development Goals (www.un.org/millenniumgoals), which
should ensure that the most urgent problems preventing
sustainable development will be drastically reduced by the
year 2015. All nations committed themselves to stronger
global efforts to reduce poverty, to improve health and
education, and to promote peace, human rights and
environmental sustainability. The eighth aim declares the
foundation of global partnerships, which would involve a
considerable increase in public finances for official
development assistance.

In many countries a debate followed about how to ensure
public engagement and support for these goals. The Austrian
Development Co-operation in the Austrian Foreign Ministry
designed a public awareness raising programme carrying the
motto ‘Eight Targets for the World’. It started at the end of
2003 and is planned for 3 years. The UN Millennium Goals
form the communicative framework for various activities,
including series of articles in leading newspapers and spots
on public TV (see www.aussenministerium.at/eza). With this
initiative Austria follows similar bigger programmes in
Sweden, Norway and the Netherlands.

Above all the following central communication targets are
followed:

– through information to achieve transparency in Austrian
development co-operation efforts and policies

– to legitimise their purpose 

– and finally to create interest and support for these kinds
of efforts.

Civil society organisations are reluctant to follow this line, as
they do not want to see this approach separated from the
more general social and economic policies of the
government and from a deeper debate on the values attached
to them, such as freedom, social justice, equality, solidarity,
human rights or respect for nature. There is also considerable
concern among civil society organisations, that the
philosophy of the Austrian Development Co-operation is in
the long run determined by an approach that changes
primarily have to take place in the developing world. This
view is not in line with a number of NGOs who think that
first of all in our own societies drastic structural changes are
necessary.

A better future can be created and it lies in
our hands
The main concern of development policy is to create the
right framework for a just and sustainable world and future,
which allows all human beings a life in freedom and free
from poverty and hunger. Yet development policy and
development co-operation is often characterised by the claim
to already possess or at least know how to achieve the recipe
for a better world. In the wake of such consciousness
development policy and development co-operation are very
much defined as mastering and managing the future.
However, is this not time and again an attempt to get rid of
the uncertainties the future will always hold for us, an
attempt to finally control it? 

Facing the realities in this world there are indeed a good
number of reasons to think about the future anew. Most
diversified threats for people, whole nations, cultures, social
networks, and the environment have contributed to
increasing the general uncertainty. They have darkened our
belief in progress.

The eight Millennium Development Goals (MDGs)
promise remedies:

– they are accepted and followed by the ‘whole world’

– they are distinct and comprehensible

– they can be broken down into concrete projects in each
country; and thus development co-operation can be
understood through its practice.

Complexity is reduced to ‘through 8 great goals the world
shall be better and more just by 2015.’ The secret or even
open wish is to re-establish belief in experts, who know the
solutions. The temptation exists to diminish a very complex
matter into a few straightforward points. People should hear
a certain term (‘Austrian Development Co-operation’) and
should immediately think in a certain direction.

The problem with reports about ‘good development
projects’ has often been discussed. The tendency to
stereotype presentations is especially high in reports about
development co-operation. The emphasis on the efforts of
your own country and of your compatriots too often
supersedes relevant background information. National
development efforts are overrated. A majority of Austrians
think that Austrian ODA is above average. Experts have
called this a ‘trap of omnipotence’. The assumed overall
power of the (so-called) donors increasingly produces a
picture of the powerlessness of the (so-called) recipients.

Global education under pressure: Do the Millennium
Development Goals set the tone?

Helmuth Hartmeyer explores the relationship between the Millennium Development Goals and global
education.
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Simplification is not basically wrong. It is needed in a
complex world. Policies must be made comprehensible. It
has been shown that simplifications allow orientation.
However, it is important what is simplified. When
complexity is lost in this process, simplification manipulates.
It then prevents us from reflection and the suspicion arises
that it wants to prevent us from reflection.

It is my firm conviction that we all need constant
reflection on what we are doing and planning before we too
willingly jump on any new bandwagon. In modern societies
science claims the sole right to explain the world; technology
wants the monopoly on the management of the world; and
the economy claims to set up the rules. Through information
the necessary prerequisites shall be created and changes
shall be brought about. In such a framework education also
falls under growing pressure of expectations of success.

Education under pressure
There is a danger that a high level of expectation, strongly
nourished by the MDGs, endangers free and visionary
thinking. Walter Fust, director of the Swiss Development
Co-operation, reminds us that in
reality everybody knows that the sum
of all efforts (in the North as well as
in the South) would have to be
doubled if the ambitious goals were to
be reached within the next 12 years.
Doubling public spending on
development assistance seems to be
globally beyond reach. Nor will the
private economy be able or even want to fill the holes. New
instruments for financing development will have to be found
but nobody dares to speak of new taxes, because political
alliances for this purpose will hardly be feasible. The
developing countries on the other hand will find it hard to
mobilise more financial means of their own and to fiscally
clear their public households. The difference between
political declarations and reality is constantly growing and
the message is very clear: given the present state of affairs
the MDGs will not be reached. (Fust 2003, p.21).

Most campaigns in support of the MDGs propagate once
again a concept which in the end promises progress and an
ultimate solution. Thus the chance would be lost to also see
the MDGs as a field for experiment, to debate visionary
concepts and solutions beyond mainstream prescriptions.
Civil society organisations should be invited to participate in
the designing of strategies, as providers of information and
services, but also as critical watchdogs to ensure that
governments fulfil their commitments.

Global education centres around our own involvement
and participation in development and requires critical
reflection on all common concepts including the MDGs.
Global education circumscribes learning processes around
ourselves as critical players. It is not about public relations
and does not want to convince anybody of any ready-made
concepts.

To my mind, education and learning should by definition
abstain from the credo of absolute planning and strategy.
They should not be based upon concrete targets and pre-
defined results. On the contrary, education should be an
open process derived from the needs of the learners as well
as the learned. The ‘Club of Rome’ has for many decades in
this context referred to the importance and relevance of
utopian debates. There must be space for thinking and
spheres of fantasy, which are freed from the direct pressure
of political interest.

Global education requires space and time
No information urging ‘time is running out’ can accelerate
learning. It needs discovery as well as reflection, adventure
as well as thoughtfulness. Change never happens on the spot.
Education however can contribute to experiencing change
and to better understanding how our experiences in the past
and our wishes for the future, have an impact on our present.
Education should put the ‘here and now ‘ more into the
centre. This is asking for the risk to trust that in the
banalities of our life (like small social gestures) there is

enough to feed our hunger for the
future and the world.
In order to understand and support
the MDGs, connections and linkages
must be made to concrete educational
goals and programmes in our own
countries and to the values underlying
them. Learning about them has to be
centred in our own lives.

Development or global education does not provide us with
the know-how for magical transformation of societies. It can,
however, promote global perspectives and help to open our
minds and hearts to questions and alternatives. If untied
from political determination it can promote creative thinking
about how to contribute individually and socially to a world
which is more just and equal.

References
Fust, W (2003), ‘Von Vorsätzen, Worten und vor allem Taten’ in: Journal
Eine Welt, No 4, December 2003, p.21

Helmuth Hartmeyer is director for communication
and education in the Austrian Development Agency and
a member of the Global Education Network Europe.
helmuth.hartmeyer@ada.gv.at

A longer version of this article will be published in ZEP, vol.2,
2004.

CU
R
R
EN

T
D

EB
A

TE
S There is a danger that a

high level of expectation,
strongly nourished by the

MDGs, endangers free and
visionary thinking.




