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My fellow New Zealanders are on average better travelled
than most. The UK was traditionally the main port of call
but that changed after Britain cut its favoured trade links
with New Zealand. These links had nurtured cultural and
academic as well as trading interdependence. Our farmers
still resent that letdown but like New Zealanders in general
they have progressed to being more self-reliant and to
seeking new markets and more diverse routes for travel. 

The question of self-identity in the context of the Pacific
Rim and not merely within the British Commonwealth has
spawn new cultural networks and new trading partners.

I mention the New Zealand situation in introducing these
essays to raise again the questions I’ve often pondered
during my years at New Zealand’s oldest University, the
University of Otago in Dunedin; questions such as why are
New Zealanders so well travelled, why do so many venture
off the beaten track to the UK or the USA, how a small
population could produce pioneering individuals like Sir
Edmund Hilary or, for that matter, why it has more

computers per head of population than most other countries.
The answer seems to relate to New Zealand being an island
and to a latent desire not to be marooned on it. In other
words, not to be ‘insular’ which, as we know, is the Latin for
‘island’.

While New Zealand shows that being an island does not
mean its people have to be insular, the inverse can be equally
true for countries that are not islands. The UK is not much
bigger in size than New Zealand and this island not so long
ago presided over an empire on which quite literally the sun
did not set. Its history of intrepid explorers and trade
opportunists, and a long lineage of visionaries would hardly
make it insular. It may well be argued that there is an inverse
commensurability between the extent of a society’s global
awareness and its insularity. Yet the declining interest among
UK students in foreign languages, their general lack of
historical consciousness of both local and global traditions
and institutions, and the growing preoccupation with an
uncritical functionalism are constant steers towards
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insularity. To compound the problem, our now mainly visual
culture has encouraged in viewers (no longer readers) an
immediacy that is impatient with what is not entertaining.
Even news bulletins are written in ‘sound bytes’ with little
scope for purposeful engagement with what makes news.

These essays in various ways explore the role that
education plays in protecting societies from insularity. David
Weatherly’s study of 13 schools from 4 different states in the
USA indicates narrowness in the social studies curriculum of
high school students in the USA. September 11th 2001, he
contends, highlighted a ‘serious lack of international
awareness’ that in his view remains unaddressed in curricula.
Within the UK, Jenny Clegg expresses her concern about
diminishing opportunities here to learn about, for example,
Chinese history, culture and languages in spite of ever-
increasing outreaches to China and greater numbers of
Chinese students in the UK. Anke Poenicke presents some of
the findings from her study of how Africa is represented in
German history textbooks. She found that there is a
prevailing view among students that Africa is a ‘continent
without its own history’ notwithstanding the fact that Africa
does feature in their history textbooks. She makes
recommendations of how through the study of history
caricatures of others may be transformed. In similar vein,
Lee Jerome describes his efforts to introduce the global
dimension into history teaching. He is conscious that choices
and selections are unavoidable but like Sir Bernard Crick,
another contributor, maintains that this ability to select and
not have everything prescribed is a necessary freedom for
the teacher. Seeing how national histories intersect engaged
his students to such an extent that the selections were not
any more arbitrary than the more traditional lines drawn out
in the history text books or curriculum.

One prism through which one can view these issues of
global engagement (or what within universities is now
widely accepted as ‘internationalisation’ necessary to their
life and work) is the theme of ‘sustainable development’.
Three of these essays deal directly with this theme within
university programmes. Hans van Ginkel argues that ‘we can
no longer ignore cultural and intellectual inter-linkages’.
Sustainable development is about understanding ‘the whole,
complex reality and to act in adequate, informed ways’. His
contention is that universities, which increasingly are the
interface between their national systems and the world, have
an indispensable role in preparing minds to deal adequately
with this complexity. Chris Shiel and David Jones believe
that UK business schools should consciously inculcate the

global perspective in their business and management
programmes through embedding in them this theme of
sustainable development. Their working definition of
sustainable development is ‘the ability of a generation to
meet its own needs without compromising future
generations’. George Howarth describes the efforts at
Bournemouth to introduce the study of sustainable
development in the education and training of engineers. 

These essays exploring sustainability reaffirm the insight
that no society is ‘an island entire to itself’. Each is not
merely ‘part of the continent’ but is part of the globe.
Developments based entirely on national self-interests
endanger not only others but boomerang back to damage
ones own offspring.

Bernard Crick picks up this theme of global citizenship
but seeks to bring the discussion ‘down to pedagogic earth’
since in-depth coverage of all societies or even of one is
hardly possible. Crick despises the ‘myopia’ of those who
only consider the ‘parish pump or our own national
concerns’ but he sobers the discussion in these essays by
reminding us of Hannah Arendt’s view that ‘nobody can be a
citizen of the world as he is a citizen of his country...a
citizen is by definition a citizen among citizens of a country
among countries’. He argues consequently that ‘global
citizenship’ is philosophically a ‘contradiction in terms’.
Naturally, this view raises several questions about the way
we live now: whether even Arandt imagined the demise of
the nation state or the interconnectivity and immediacy
possible between peoples through the information highway
and quick, easy and affordable travel within the reach of
masses of people? 

The now proverbial ‘global village’ brings us cheek by
jowl with people from other cultures in ways quite
inconceivable even a decade ago. The role of education is to
equip us to live purposefully in this new global context now
visible daily from our own doorsteps. This requires going
beyond mere tolerance of the other (as important as that is)
to meaningful engagement with the unfamiliar. The absence
of this engagement is the breeding ground for suspicion,
rivalry, conflict and even violence.

If raising these questions and perspectives leads to
informed discussion and better ways to teach and to learn
then these essays will have served their purpose.

Professor Gerald J Pillay is Rector and Chief
Executive, Liverpool Hope University College, Liverpool,
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