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IN MY VIEW

In 1973, when Dev. Ed. was in its infancy, the United
Nations Educational, Scientific and Cultural Organisation
(UNESCO) and Food and Agricultural Organisation (FAO)
sponsored a six-nation study on ‘Development Education in
Secondary Schools’ (Padrun 1975). Twelve of us met in
Paris – very pleasant – and agreed vague guidelines for the
study, most of which were subsequently ignored. The six-
nation study appeared in 1974 and was quickly forgotten, as
is often the case with such projects.

The UK part of the project was written in 1973 and
published in 1974 with the title ‘The Changing World in the
Classroom: Development Education in British Schools’ by
David and Jill Wright. The words soon faded – but the report
included a diagram of ‘the vicious circle of neglect’.

This diagram was published again and again. It even
made the front page of ‘Educational Research News’, at a
time when the National Foundation for Educational Research
was a significant player in education. That was in 1975:
‘news’ was slow in those days. The Times Educational
Supplement republished the diagram in 1978. 

We explained in the text that ‘vicious circles always
appear impossible to break, and are probably best attacked at
as many points as possible.’ So – a generation later – was the
diagram helpful? Were the suggestions for breaking ‘the
vicious circle of neglect’ acted on? Let’s go round the
vicious circle’s ‘clock-face’ and evaluate them.

At 1 o’clock, we see a recommendation ‘New magazine for
teachers’. Is it this journal? If not….?
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2.00: Dissemination. THEN there were lots of good ideas
buzzing around, but few people got to know of the
initiatives. The cry was ‘tell us / share it’. NOW, we’re
overwhelmed with resources on the Internet and bumf from
government – and the cry is ‘overload / leave us alone for a
bit’. Just sometimes, 1973 seems attractive….

3.00: Priority area for in-service courses. We made some
progress here in the latE ’70s, then the double-bombshell of
1979 killed off so much (Dev. Ed. Fund axed; withdrawal
from UNESCO). The ’80s and ’90s were difficult decades:
Dev. Ed. wasn’t even a ‘Cross-curricular Dimension’ in the
National Curriculum. Those who persevered in those
negative times deserve a medal. Only in the new century did
we recover ground with ‘Sustainable Development’ being
recognised as a major theme for the curriculum.

4.00: Contact Schools Council? RIP! Then, there was lots of
curriculum innovation. Now the Schools Council is just a
memory.

5.00: Little better – there’s still no real ‘advice service for
authors’, but at least there’s more evidence that some people
who write textbooks now have some first-hand experience of
the developing world.

6.00: ‘Press for new options in syllabuses’ offers memories
of far more freedom then than is the case now.

By 8.00……yes, there are now some more relevant courses
in Higher Education – though some of the ‘Dev’ courses
seem more like a series of oddments than a coherent view of
Development. And yes, we are all more aware of the UK’s
multicultural society by now. In 1973, our report found lots
of racism in textbooks, and there has been real improvement
in this area.

9.00: Research. Yes, there is plenty of educational research
now, but how much is useful? Is it relevant? Is it
disseminated?

10.00 – YES, there is an MA in Dev. Ed., but for very few
people in very few places. Higher Education institutions
have changed out of all recognition in 30 years, but most
seem little closer to recognising Development Education in
2003 than they were in 1973.

11.00: Visits and exchanges. Real progress here – the
developing world is much more accessible and much better
understood. And this links back to the ‘7.00  problem’ that
in 1973 had no italics beside it: many of today’s teachers and

student-teachers are much more ‘world-aware’ than they
were 30 years ago. Also at 11.00: school twinning now has a
number of successes and good examples. Actual visits and
exchanges are still for a minority, and town-twinning is still
mostly with Europe, but the Internet has made it possible for
a much larger number of schools to share materials such as
essays, photos, diaries, and letters with schools in many
other parts of the world. But this is still an area that could
develop further, and information gained could be shared far
more widely.

We concluded our report with 35 – yes, THIRTY-FIVE
recommendations! What happened to them? That’s a topic
for research ... an MA thesis, perhaps? But note
recommendation 35: ‘A journal about Development
Education should be considered…’. This one really has been
acted upon.

We tried to write about the ‘real world’, rather than a
utopian ‘alternative universe’. On page 44, we wrote that
‘schools are beset by big problems ... space, staff turnover,
discipline, lack of equipment... but it is by working through
the existing system that progress can be made towards more
and better development education for the vast majority of
our teenagers.’ We have far more resources and equipment in
schools now, but the other 1973 problems still sound up-to-
date.

Nothing is perfect in our imperfect world. Several things
are far better now than they were in the mid-70s, but the
concluding sentence of the whole report shows there is still a
long way to go:

All concerned with education must be made aware that

whatever the subject, whatever the type of school,

whatever teaching methods are used, Development

Education is relevant, important , and interesting.
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