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Dear Consultation Team 

Development Education Association (DEA) Response to the ‘Support ing Materials’ 
Elements of the Curriculum Review 

Further to advice from three QCA subject advisers, this letter forms the core of our response to the 
supporting materials elements of the draft curriculum review.  The Survey Monkey questionnaire 
was not appropriate for us as we wanted to respond about most subjects and also, as a national 
membership organisation, to be able to develop a representative response through consultation 
with our membership. We have tried to use the structure of the questionnaire in this letter for ease 
of collating responses. We are sending a separate letter about the statutory consultation. 

Overall, we feel this is a great improvement on the current curriculum.  Our two main comments 
relate to the ‘Big Picture’ and the ‘Dimensions’, in summary: 

• The Big Picture is confusing and either it needs to be greatly simplified or schools will need a 
lot of support in implementing it.  We have responded about this in the context of both 
Curriculum Lenses and overlapping Dimensions. 

• We particularly welcome the Global Dimension dimension.  We do, however, have concerns 
about its relationship to other dimensions.  There is a strong overlap with ‘Cultural 
Understanding and Diversity’ yet these have been separated.  Conceptually and 
pedagogically, there is less of a strong overlap with the international dimension/school linking 
yet the plans to implement the ‘Global Dimension’ include combining it with this. 

More detailed comments follow: 

 

Curriculum Lenses 

The heading “Select a curriculum lens” may give the wrong impression for a curriculum which 
aspires to be ‘aims led’.  It needs to be clear that the aims are the top line and the other lenses 
can be used to refine the way the curriculum is built.  

The purposes of the curr iculum:  We are unclear as to the purpose of ‘the purposes’. They 
do not appear to be very coherent or to derive from the Education Act 2002 as implied.  Schools 
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need further explanation of the relationship between the aims and purposes.  In the fifth bullet, 
communities are ‘global’, as well as ‘international’, ie, across as well as between nations,. 

The aims: We welcome the concept of an aims led curriculum.   

This is undermined by the ‘Accountability Measures’ in the ‘Big Picture’, which are not derived 
from the aims. 

We agree with those such as John White who argue that the successful learners aim is not an aim 
from which a curriculum flows. The meaning of successful learners is defined by how the rest of 
the curriculum is developed. 

Responsible Citizens: ‘local and global’ is in the bullet about the environment.  It could equally be 
placed in other bullets within this section.  ‘Responsible global citizens’ would, therefore, be more 
appropriate. 

As stated in our response to the statutory consultation, we are concerned that people will see the 
aims as only the 3 bullet points at the top of each Programme of Study rather than considering the 
full version. At a minimum, the explanatory notes in each Programme of Study should refer 
people to the full version. 

The aims should be reflected in the Level Descriptors as well as the Programmes of Study. 

Developing a curr iculum that suppor ts the aims: It is not clear for schools what the 
relationship is between the values, aims and purposes listed here are and those that the schools 
develop. For example, if a school is meant to discuss “the values that underpin your curriculum?”, 
what should they do with the values that were added to the current NC (on the basis of professed 
consensus) and which are repeated here? Are “the aims of your key stage 3 curriculum?” 
different to the 3 aims listed by QCA? 

We’d recommend a bullet in the ‘Principles of effective curriculum design’ stating that in the light 
of the UN Convention on the Rights of the Child and the UK Human Rights Act, human rights 
should underpin the whole curriculum. 

Personal development across the curriculum: In planning for personal development across 
the curriculum, the school’s commitment to the UN Convention on the Rights of the Child provides 
a unifying framework for personal development and for understanding the outcomes of Every 
Child Matters (see ‘Every Child Matters: The five Outcomes and the UN Convention on the Rights 
of the Child’ (UNCRC) at http://www.unicef.org.uk/tz/resources/resource_item.asp?id=60 

 

Organising the curriculum 

The content of this section is fine but, again, some clarity is needed about how this relates to the 
Curriculum Lenses. Maybe the title of the section is not appropriate. 
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Curriculum dimensions 

The purpose of the dimensions and how to use them needs to be included on the home page of 
the microsite. 

As shown in our responses to each dimension below, further work is needed on distinctions and 
relationships between the dimensions.  There are strong connections between them all and this 
needs to be made explicit. 

The dimensions require professional development support.   

It needs to be clear that all the dimensions are appropriate to all ages and levels. 

Global dimension: We welcome the inclusion of a global dimension. 

A stronger link could be made to the ‘Responsible citizens’ aim. Or, even better, it could become 
a ‘Responsible global citizens’ aim. 

The first page is good. The first paragraph should state that choices made in the UK impact on 
people around the world (as well as vice versa). The second paragraph needs to talk about 
learning from others rather than imposing ideas/’solutions’ on other parts of the world. Please 
note they are 8 concepts, not 8 aspects.  

The first table with extracts from each subjects’ importance statement is useful. The extract from 
the Mathematics importance statement is problematic. We have raised this in our response to the 
consultation on the Mathematics Programme of Study quoting from the Ajegbo report, ‘Diversity 
and Citizenship’.  If the importance statement is not improved, please do not quote that sentence. 
The next sentence, “Mathematics equips pupils with uniquely powerful ways to describe, analyse 
and change the world” would be preferable. 

The second table which “shows how the key concepts for each national curriculum subject link to 
the eight ‘aspects’ of a global dimension” is likely to be more confusing than enlightening. As 
stated on p5 of ‘Developing the global dimension in the school curriculum’ (DfES, QCA, DFID, 
DEA and British Council, 2005), “the 8 concepts are interconnected and an integrated approach 
is essential”. Each of the 8 concepts is relevant to each subject as shown by the curriculum 
booklets at www.dea.org.uk/sub-538634.  We have had very positive feedback on the bullet 
points expanding on each of the 8 concepts in the centre spread of ‘Developing the global 
dimension in the school curriculum’ and reproducing these is likely to be more useful to schools 
than the current table in planning learning. 

Teachers need support and training to implement the global dimension well. There is a range of 
support available for the global dimension to education, in particular the DFID funded Enabling 
Effective Support (EES) strategy (see www.dea.org.uk/ees), QCA is already working with some 
regional EES coordinators and could potentially work with others. 

Please link to www.globaldimension.org.uk, which is the database of resources on the global 
dimension.  Teachers also need to be made aware of local support for the global dimension, see 
www.globaldimension.org.uk/localsupport. DEA manage the website for DFID so if particular 
additions or changes would make it more useful to schools using this curriculum dimension, please 
contact me to discuss this.  
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With regard to the proposed follow up work around this dimension, we would like to state 
formally in this letter that we are concerned that the distinction between the global dimension and 
internationalism is being confused. The global dimension to education is about understanding the 
global dimension to pupils’ lives and school linking is not a prerequisite for this.  

Internationalism/school linking is not a dimension in the sense of being an aspect/lens for the 
whole curriculum.  It is a methodology that can be used for a range of aims (there is little 
evidence around its impact though). 

Cultural understanding and diversi ty: The content of this section is good but we are very 
concerned that it is being seen as separate to the global dimension. The Ajegbo report, 
‘Citizenship and Diversity’ has a strong focus on ‘global context’.  On p23 it states, “Education 
for diversity is key to preparing children and young people for the 21st century world, where 
borders are becoming more porous and global citizenship is an increasing imperative.” 
Understanding the global dimension is essential to ‘Cultural understanding and diversity’. If the 
dimensions are kept separate, the links need to be made explicit. 

Creativity:  Good 

Enterpr ise: Enterprise does not only relate to business/the private sector.  More emphasis is 
needed on the public sector, social enterprise and social innovation. 

Further proposed dimensions: We understand that a further dimension on ‘sustainability’ is 
proposed.  This needs careful consideration – Sustainable Schools as set out by the DfES is a tool 
for school management as much as for the curriculum.  The learning aspects were better 
demonstrated by the original QCA Education for Sustainable Development (ESD) website which 
used the seven concepts of ESD (Diversity, Quality of life, Interdependence, Citizenship - rights 
and responsibilities, Needs and rights of future generations, Sustainable change, and Uncertainty 
and precaution). This dimension would obviously have strong overlaps with the global dimension. 
If the dimensions are kept separate, the links need to be made explicit.  

 

Examples and ideas 

This area is not consistent, for example, sometimes case studies are integrated in the guidance 
text and sometimes they are separate. If they are separate, readers are clearer what the 
guidance says then can look at an example. 

We are happy to recommend case studies for the global dimension (as discussed with David 
Gardner). 

 

Usabili ty of the website 

Maybe a site map would help. 

The purpose of the ‘dimensions’ and how to use them needs to be included on the home page 

It would be helpful if larger sections could be printed at one time. 
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Please feel free to contact us about this response and further work in this area. 

 

Best wishes 

 

 

Hetan Shah 

Director 

 

cc: Mick Waters 

 David Gardner 

Liz Craft 

 


