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30 April 2007 

 

Dear Consultation Team 

Development Education Association (DEA) Response to the STATUTORY 
consul tat ion on the Curr iculum Review 

Further to advice from three QCA subject advisers, this letter forms the core of our response to the 
statutory elements of the draft curriculum review.  The MORI poll questionnaire was not 
appropriate for us as we wanted to respond about most subjects and also, as a national 
membership organisation, to be able to develop a representative response through consultation 
with our membership. We have tried to use the structure of the questionnaire in this letter for ease 
of collating responses, dividing this letter into Responses to the Revised Programmes of Study and 
Responses to the Curriculum as a Whole.  We are sending a separate letter about the supporting 
materials. 

Overall, we feel that the Programmes of Study are greatly improved and particularly welcome the 
strengthened global dimension in most of them. 

All the comments below have implications for the Level Descriptors as well as the Programmes of 
Study.  Furthermore, we believe that the Level Descriptors should have stronger links to the 
overall aims of the National Curriculum. 

 

Responses to the Revised Programmes of Study 

Art and Design  

• We welcome the increased focus on recognising contexts 

• To better reflect the revised aims, it would be useful to add a Concept about ‘Recognising how 
art reflects and expresses identity’ 

• In the range and content, add: ‘The use of artistic genres and styles that reflect cultural 
diversity and a global dimension’ 
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Citizenship Key Stages 3 and 4 

• Importance Statement: Generally good but:  

o ‘values we share as citizens in the UK’ is highly problematic. The idea that there are 
values that ‘we’ all share is very much contested. Also not all pupils are 'citizens' in a 
legal sense. A greater focus on human rights applying to everyone could help here.  
However, values must be debated and reflected on and should not be imposed. 
Community cohesion is best addressed by pupils understanding the nature of our 
globalised world and feeling confident in this than by contested constructions of 
Britishness.  

o Change ‘global community’ to ‘global interdependence’  

o Change ‘explore opinions other than their own’ to ‘explore opinions and perspectives 
other than their own’ 

o Add ‘and the wider world’ at the end of the importance statement. 

• Key Concepts: Generally good but the ‘Democracy and Justice’ bullets currently sound more 
like indoctrination than education.  Furthermore, as this needs to be framed as a ‘Key 
Concept’, it should include some political philosophy and not just knowledge about what is 
meant to happen in the UK system. We suggest changing the following: 

o 2nd bullet to: ‘Understanding that justice, the application of laws and rules and treating 
everyone fairly are fundamental to a democratic society’ 

o 4th bullet to: ‘Understand the role of citizens and parliament in holding government to 
account for its actions’ 

Identities and Diversity should include other aspects of identity and diversity such as gender. 
First bullet: add ‘and in diverse contexts’ and delete ‘and are informed by a person’s 
understanding of what it means to be a citizen’ (or change it so it makes sense)  

Rights and responsibilities: 3rd bullet, change 'made' to 'needed' 

• Curriculum opportunities: generally good but in 5th bullet (both Key Stages 3 & 4), add ‘that 
they have identified themselves’ as participation should not be imposed. 

Ci tizenship Level Descr iptors 

These should reflect the comments made above but also: 

• The particular use of the word ‘communities’ is problematic as an analysis of society.  It also 
narrows perspectives on identity.   

• The word global appears explicitly at the higher levels.  This is problematic if teachers come to 
perceive understanding the global dimension as something that can only be taught to older 
pupils.  ‘Developing the global dimension in the school curriculum’ (DfES, QCA, DFID, DEA 
and British Council, 2005) includes guidance on the Foundation Stage. 
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Design and Technology 

Mostly good 

There is a need throughout to ensure pupils appreciate that resources are limited.  

 

Economic wellbe ing – PSHEE 

• We are concerned that the separation of this part of PSHE from the rest gives mixed messages 
to pupils about the aims of education.  The new aims of the curriculum are broad yet the way 
this new subject has been put together implies that 14-19 and career choices should be made 
largely on economic grounds.  

• Broader recognition is needed of the complex and rapidly changing nature of a globalised 
world.  Global citizenship needs a higher profile here. 

 

English Key Stages 3 and 4 

Range and content – Reading:  

• The way authors and texts are broken down into ‘Contemporary writers’, ‘The English literary 
heritage’ and ‘From different cultures and traditions’ implies that we live in an isolated mono-
cultural society where it is clear who or what is ‘different’/‘other’ to the pupils. 

• Explanatory notes: “From different cultures and traditions…. It is important to look for authors 
who are so familiar with a particular culture or country that they represent it accurately...”.  
There is diversity within as well as between cultures and countries so it is not coherent to 
suggest that authors can represent any culture or country. Furthermore, a London-based 
author, for example, only represents their own personal perspective on London.   

 

Geography 

• Excellent and coherent.  We particularly welcome: ‘builds on pupils’ own experiences’, 
‘global citizens’, ‘links between scales’, ‘interdependence’, ‘sustainable development’, 
‘cultural understanding and diversity’ 

• The elements above need to be reflected more in the Level Descriptors 

• Key Processes, Graphicacy and visual literacy: At the end of the first bullet, add ‘and 
appreciate their power to bias an audience’ 

 

History 

• Importance statement: good 

• Range and content:  British, European and ‘world’ history should be seen as more 
interconnected  
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ICT Key Stages 3 and 4 

• Good, particularly the ‘Social, ethical and cultural implications’ 

 

Mathematics Key Stages 3 and 4 

• Importance statement, good except the following two problematic phrases:   

o ‘The language of mathematics is international’.  The word ‘language’ is confusing here. It 
can be read as actual language such as ‘Pythagoras’s Theorem’. This type of language is 
Eurocentric so Pythagoras was not the first to apply the theorem named after him. We’d 
propose something more along the lines of ‘mathematical concepts are used globally’. 

o ‘The subject transcends cultural boundaries’ – aspects of it do but not all.  Please see the 
DfES commissioned Ajegbo report,  ‘Diversity and Citizenship’, pp45-51 (or ask Liz Craft 
for it).  “Research points out the misconception, for example, that subjects such as Maths 
and Science are objective, value-free subjects which have no cultural reference .......” 
(p45) “It is particularly important to emphasise the contributions of Mathematics and 
Science to education for diversity .........” (p49) 

 

MFL 

• Key concepts, explanatory notes, ‘Diversity’: There are cultural differences WITHIN as well as 
between countries. 

• Curriculum opportunities: The final bullet particularly is a good opportunity to make an explicit 
link to the Global Dimension  

• We propose adding a bullet about accepting diversity within languages as linguistically valid. 

 

Music 

• Key Concepts, 1st bullet, change to: ‘Music forms an integral part of our daily lives and of 
culture nationally and globally.’ (‘global culture’ doesn’t make sense) 

• Range and content: We welcome the bullet on the global dimension 

 

Personal well -being – PSHEE Key Stages 3 and 4 

• Explanatory note, ‘Personal wellbeing’. This states both that Personal Wellbeing only 
integrates the first 4 outcomes of Every Child Matters (ECM) and also that this framework 
contributes to National Healthy Schools Standard (NHSS). The fifth ECM outcome, ‘Make a 
positive contribution’ is essential to both ‘Personal wellbeing’ and to the NHSS particularly the 
Participation element. It is important in relation to confidence and self-esteem (as mentioned in 
the notes on ‘Personal identities’). ‘Make a positive contribution’ should not been seen as only 
pertaining to Citizenship, it is important across all learning.  

• Key concepts and Key processes – good 
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• Recommend adding something on responding positively to change and complexity in a 
globalised world 

 

Physical education Key Stages 3 and 4 

• It is good that ‘enjoy’ and ‘team’ are in the importance statement.  However, these need to be 
reflected much more throughout the Programme of Study 

 

Relig ious education Key Stages 3 and 4 

We welcomed the Non-Statutory National Framework and this is a positive development of that.  

 

Science 

• Much better overall from a global dimension perspective 

• Delete ‘improving’ in front of ‘quality of life’ as the impact is not always positive and there are 
no value statements applied to the other 3 areas in the list 

 

Responses to the curriculum as a whole 

Aims 

We strongly agree that having a single set of aims for the secondary curriculum contributes to 
making the curriculum more coherent. 

We are concerned that people will see the aims as only the 3 bullet points at the top of each 
Programme of Study rather than considering the full version. At a minimum, the explanatory notes 
in each Programme of Study should refer people to the full version. 

 

Flexib il i ty 

Whether the revised Programmes of Study give more flexibility to schools will depend largely on 
the way they are communicated and the curriculum development training provided. 

 

Structure of the Programmes of Study 

The revised structure makes the curriculum as a whole more coherent.  This works if schools use 
the focus on aims and collaborate across subjects. 
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Please feel free to contact us about this response and further work in this area. 

 

Best wishes 

 

 

Hetan Shah 

Director 

 

cc: Mick Waters, QCA 

David Gardner, QCA 

Liz Craft, QCA 

Ali Ziff, Ipsos MORI 


