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COPERNICUS consultation paper 
  
The Development Education Association (DEA) welcomes this consultation process and in 
particular the importance placed on interdependence of the three pillars* of sustainable 
development in today’s globalised world. 
 
The DEA’s definition of development education could be helpful within the debates around 
sustainable development. It encompasses the following principles: 
 

• Exploring the links between people living in the more economically developed countries 
of the North with those of the less economically developed countries in the South, 
enabling people to understand the links between their own lives and those of people 
throughout the world. 

 
• Increasing understanding of the economic, social, political and environmental forces 

which shape our lives. 
 
• Developing the skills, attitudes and values, which enable people to work together to bring 

about change and take control of their own lives. 
 
• Working towards achieving a more just and sustainable world in which power and 

resources are more equitably shared. 
 

Sustainable development as a principle and a practice brings added value to the content and 
process of higher education. The DEA and its members believe that sustainable development 
can only be progressed – or indeed achieved – through a critical understanding of its 
complementary parts - such as how environmental, socio-political and economic factors 
influence our lives, the impact our choices and actions have on sustainable development - and 
a commitment to make a positive difference in our world. 
 
The DEA recognises the significant role that universities play in the development of graduates 
as active citizens and the strategic space they create for the cultivation of knowledge about 
global and sustainable development. We concur with the view  that there is the need to produce 
graduates educated with “values which are transferable between local, regional and national 
contexts into the international or global arena” (i) 
 
In response to your consultation ‘Questions for the debate’ on how the Bologna Process 
should address the principle of sustainable development we offer the following: 
 

- How can sustainable development be incorporated into methodology, curricula, 
textbooks and studies? 

*socio-political, economical and environmental as defined by UNESCO 

We concur with others such as Scott and Gough (ii)  that creative opportunities for incorporating 
the critical skills of enquiry will emerge when the process of sustainable development is 



conceived as part of the process of learning to foster personal and social capacity as active 
global citizens. The methodology, curricula, textbooks and studies must be future orientated,  
engaging learners in the kinds of thinking that lead to knowledge, skills and disposition that 
support sustainable development. Some examples of practice have been gathered by the DEA 
in its publication “Global Perspectives in Higher Education” eg. 

• The development of a Master’s module for tourism students, integrating cognitive and 
experiential methods to develop a critical appreciation of development processes within 
an international context, and develop skills and insights for careers in the global 
environment (Anglia Polytechnic University) 

• The development of a business studies course concerned with raising awareness of the 
relationship between sustainability issues and business practice in the context of 
globalisation which blends theory and practice  (Bournemouth University) 

• Through critical discussion, web searching, a simulation game, staff and student 
presentations and the development of a global-footprint questionnaire, students research 
concepts such as sustainable development and reflect upon how personal, corporate and 
professional value systems develop and live in the workplace as part of a module on 
‘Globalisation and Ethics in the Workplace’  (Leeds Metropolitan University)(iii) 

Implementing sustainable development into existing studies via new study modules is clearly 
one way to incorporate it into the learning experience, but there are also examples of how this is 
being done through the introduction of innovative content and study material as well as inter-
disciplinary approaches. The Global Perspectives in Higher Education Network 
(e.butterworth@leedsmet.ac.uk) is a UK wide email group of academic, administrative and 
support staff who share examples of good practice and give information on conferences and 
publications in their quest to find positive answers to the question ‘Can higher education in the 
UK become a real force for good in addressing the major threats to the earth and its people in 
the 21st century?’. Their bank of information offers a rich source for analysis and evidence of 
tried and tested approaches to integrating sustainable development into the experience of 
learners in higher education. 
 

- How can quality standards for sustainable higher education be developed? 
“Working in partnership with a wide range of other educational partners and maintaining an 
international perspective” (iv) is a good starting point. Scott and Gough explain this  as “learning 
in, by and between institutions, organisations and communities” (pg xiv). This approach 
recognises the interdependence of HE and other institutions and processes, and how actions, 
choices and decisions taken in one establishment can impact on the sustainability of quality 
standards. 
UNESCO could make a significant contribution at a European level because of its role in 
education and the decade on Education for Sustainable Development. 
 

- In which ways will the labour market ask for cross-disciplinary qualifications and 
competencies related to issues of sustainable development in a globalizing world? 

Drawing from a presentation made by William Archer at a DEA conference ‘Graduates as 



Global Citizens’ in April 2005 the competencies can be seen as follows: 
 
• Intellectual ability - demonstrated by all. 
• Language ability - demonstrated by the international student who survives and thrives 

using a non-native language 
• Awareness of the bigger picture - travelling across time zones to live and study is rarely 

accompanied by tunnel vision.  
• Self motivation - to take the decision to leave friends and comforts at home, to get on a 

plane and fly to an alien country 
• Self discipline - to stay there and  see through their course of study 
• Determination - to study in a foreign language in a foreign culture and to succeed 

academically. 
• Flexibility - to adapt to local ways, local study methods, local cultures 
• Personal development - top of the list of expectations and experience amongst 

international students 
• Communication skills - often little evidence in home country study.  Difficult to avoid in 

international study 
• International mobility - evidenced by their studies.   
• Cultural sensitivity – for all but the ‘teflon tourists’.  Not just a sensitivity to their host 

culture, but to the many other cultures most will encounter, studying with friends from 
other countries. (v) 

 
Engineers Against Poverty have taken the task into their own hands and are currently asking 
the question “What new skills, knowledge and attitudes does the ‘global engineer’ need to 
acquire to address  the global challenges they encounter?”  
 
“With infrastructure and engineering products and processes becoming increasingly complex, 
engineers need to integrate consideration of whole-life environmental and social impacts – 
positive as well as negative – with the mainstream and commercial aspects of their work.”  
(Lord Broers ,President of the Royal Academy of Engineering) (vi) 
 
In an exploration of this question in the context of teaching global health, participants at a 
meeting of the UK Skillshare International  ‘Best Practice Network on Global Health Education’ 
observe that competencies for teaching medical, health and social care professionals with 
relevance to global health education will include “genuine experience in development and 
working overseas, the ability to motivate, to implement problem-based learning, to support a 
holistic approach and activity based sessions”.(vii) 
 

- How can a high level of employment be achieved under the aspects of social 
cohesion by means of political participation and the development of social 
competences? 

UK evidence shows a trend towards employers recognising the importance of critical thinking 
and active citizenship in the development of social competences and outcomes in the work 
environment. 
 



- How can lifestyle be influenced by learning processes in higher education to make 
students aware of our individual responsibilities to contribute to a sustainable 
society, to make responsible choices and to respect diversity? 

The DEA and members advocate the view  that when learning incorporates the global 
dimension, learners develop the skills, knowledge and confidence to make responsible choices 
about lifestyles that contribute positively to a sustainable society. The global dimension can be 
understood through the following eight concepts: global citizenship, conflict resolution, social 
justice, values and perceptions, sustainable development, interdependence, human rights and 
diversity. 
In its publication “Global University: The role of the curriculum” the DEA presents a case study 
from University College London (viii) that demonstrates a particular learning process in which 
the students assume the role of a ‘journalist’ and interview selected clinicians or other health 
care providers to help them develop an “understanding of ethical issues arising from 
development in reproductive science and medicine, their impact on individuals, families and 
society and to develop the skills of communication, presentation and critical analysis…”  The 
students report that it made them think critically and provided opportunities to explore and see 
issues in ways they had had not previously been able to do. 

 
- How can students get involved in political activities, participation and democracy?  

In the UK there are several highly active, effective and respected student-led organisations and 
networks, such as such as People and Planet (www.peopleandplanet.org),  Development in 
Action (www.developmentinaction.org), Student Action for Refugees ( www.star-network.org.uk) 
and Engineer Without Borders (www.ewb-uk.org/cambridge). They work within their higher 
education institutions, with peers locally and nationally. within local communities, internationally 
and in partnership with sustainable development non government organisations, and provide 
some fine examples of how students can, and have, become actively involved in local and 
global issues. 
Speaking from a student’s perspective in his piece. “Empowering university students as ‘global 
citizens’” (ix) Michael Strange presents a case study that resonates with that of a number of 
student-led organisations and universities, that student involvement in local issues can help to 
enhance their awareness of their own political power and the role they can play to create a 
more just world, and improve the quality of life for the present and future generations. He argues 
that link between critical information and critical engagement should be interconnected 
otherwise there is the danger for universities to generate “a world rich on information, yet poor 
on action”. 
 

- How can higher education deal with the challenges and aspects of globalization by 
applying the various educational approaches of global learning, e.g. e-learning? 

The development of a global perspective and an adoption of an approach to develop global 
citizens who understand the need for SD should be vital for all HE curricula irrespective of 
subject area. 
 



In adopting the notion and characteristics of a global university, higher education might be well 
advised to consider the following observations presented by Cliff Allan  
 

• Adopt an institutional ethos approach where mission statements, policies etc emphasise 
the creation of an international environment. This is often a holistic, university-wide 
approach embracing policies for recruitment, teaching and learning strategies, 
curriculum development, staff capability and so on. Such institutions have a global vision 
for themselves and their students (eg Leeds Metropolitan/Bournemouth)  

 
• Add an international dimension to course content; for example Number of courses, units 

and modules with an international or global component – that is ‘internationalisation’ of 
the curriculum introducing  specialist curricula.  This can include anything from specialist 
degrees (Global Citizenship at University of Wales Newport; Managing Contemporary 
Global Issues University College, Winchester), to elective modules covering 
global/development issues (Skillshare); down to activities built into existing subject 
based curricula (POLIS FDTL project to develop activities to foster education for 
citizenship at University of Southampton)  

 
• Use student mobility under exchange programmes as the way to internationalise the 

curriculum 
 
• Introduce new teaching methods, to reflect and address both the cultural and 

educational context and indigenous learning styles of all students 
 
• Encourage international research activity and international partnerships to further 

teaching, research and enterprise activities 
 
• Emphasise and develop relevant generic graduate competencies in areas such as 

language proficiency and international business skills. (x) 
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(iv) ibid. (ii) 
(v) William Archer – DEA Conference Report “Graduates as Global Citizens” 2005 
(vi) A framework for the global dimension within the engineering profession DEA/EAP 

Consultation Document, 2006  
(vii) DE News   February   2006 
(viii) ‘Global University: The role of the curriculum’ (working title) to be published  in  2006) 
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Education Journal Vol 12.1 2005 
(x) Cliff Allan - DEA Conference -Graduates as Global citizen Report 2005 

 


