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The global dimension to the curriculum 
 

(This is a revised version of  ‘1,000 words to shape the future’, produced for QCA in March 2006) 

 

Theme 1: Purposes and Values 

We live in a globalised and interdependent world which is rapidly changing.  Both educators and 

pupils experience this in everyday life in, for example, the food we eat, the music we listen to and 

people with whom we communicate. Our interdependence and the global information age are 

reflected in awareness of and responses to the war in Iraq, poverty and climate change.  

 

Pupils, therefore, have an absolute entitlement to a global dimension to their education; for 

education to be relevant it must reflect our global interdependence, responding to the questions that 

engage pupils as they develop their sense of identity in a globalised world. Globalisation means 

pupils need to develop skills to deal with complexity, ambiguity and insecurity.  Furthermore, 

pupils need to develop a values framework which recognises global interdependence and their 

impact on people and the environment globally.  

 

‘Developing the global dimension in the school curriculum’ outlines what a global dimension 

means and this needs to form a basis for a future curriculum: 

‘a global dimension in teaching means that links can be made between local and 

global issues. It also means that young people are given opportunities to critically 

examine their own values and attitudes; appreciate similarities between people 

everywhere, and value diversity; understand the global context of their local lives; 

and develop skills that will enable them to combat injustice, prejudice and 

discrimination. Such knowledge, skills and understanding enables young people to 

make informed decisions about playing an active role in the global community'  

(p2, DfES et al, 2005
i
).  

 

Theme 3: Curriculum and Assessment 

Not only is a global dimension relevant and therefore essential but schools report that pupils enjoy 

and value the global dimension.   For teachers, the global dimension provides opportunities for 

innovation which can inspire teachers and provide them with links between subjects.  

 

A more explicit focus on the global dimension can lead to a deeper understanding of the school as a 

community and the school in the community when localities are seen as meeting points for global 

interaction as described by expressions such as `the world in our neighbourhood' and `the global in 

the local'. The way that schools respond to this cannot be prescribed nationally, each school will 

engage in its unique way.  

 

Responsible citizens reflect on how their actions and inactions have intended and unintended 

impacts on people.  A globalised world means that the geographical area of consideration for ethics 

is extended to the whole world.  The “four focuses of concern” suggested by Bottery (p144, 1990
ii
) 

are relevant here: 

i) “the promotion of rationality 

ii) the heightening of the child’s empathy 

iii) the fostering of the child’s self-esteem 

iv) the furthering of co-operation” 

 

The global dimension means that it is even more important that both teachers and pupils engage 

critically with everything they do and appreciate that education cannot be value free: 

"This is a great discovery, education is politics!  After that, when teacher discovers 

that he or she is a politician, too, the teacher has to ask, What kind of politics am I 
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doing in the classroom?  That is, in favor of whom am I being a teacher?  By asking 

in favor of whom am I educating, the teacher must also ask against whom am I 

educating" (Freire & Shor, 1987, p46
iii

) 

Critical thinking and analysis, therefore, needs to be emphasised in the curriculum. 

 

The global dimension to education requires an acceptance that teachers cannot have all the answers; 

not all questions have straightforward answers and that there are multiple perspectives on global 

issues. For some teachers, this requires a reconsideration of their role in the classroom so that 

teachers guide and facilitate learning rather than delivering teaching.  The focus needs to be on what 

children are learning rather than what teachers are teaching with individual pupils setting and 

reviewing personal goals.  A new curriculum fit for the globalised and interdependent world in 

which pupils are growing up will need to be accompanied by appropriate professional development 

for all educators. 

 

A key implication of the global dimension is that teachers need the confidence and space for 

curriculum innovation.  However, since it is expected that there will, at least, be a light touch 

curriculum organised around subjects, the global dimension to all curriculum subjects needs to be 

made explicit.  In a fast changing world, the curriculum will be most appropriate if learning skills 

are taught and regarded as more important than knowledge based learning. 

 

Explicit suggestions for essential aspects of a revised curriculum are provided in the centre spread 

of ‘Developing the global dimension in the school curriculum’(p12-13, DfES et al, 2005
iv

).  This 

outlines the 8 key concepts underlying the global dimension to the curriculum.  These are: 

 

Conflict resolution which includes: “understanding the importance of dialogue, 

tolerance, respect and empathy” 

 

Diversity which includes: “appreciating diverse perspectives on global issues and 

how identities affect opinions and perspectives; understanding the nature of 

prejudice and discrimination and how they can be challenged and combated” 

 

Global citizenship which includes: “developing skills to evaluate information and 

different points of view on global issues through the media and other sources; 

appreciating the global context of local and national issues and decisions at a 

personal and societal level” 

 

Human rights which includes: “understanding the universality and indivisibility of 

human rights” 

 

Interdependence which includes: “understanding how actions, choices and decisions 

taken in the UK can impact positively or negatively on the quality of life of people in 

other countries” 

 

Social justice which includes: “developing the motivation and commitment to take 

action that will contribute to a more just world” 

 

Sustainable development which includes: “Understanding the need to maintain and 

improve the quality of life now without damaging the planet for future generations” 

 

Values and perceptions which includes: “developing multiple perspectives and new 

ways of seeing events, issues, problems and opinions” 
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The Development Education Association (DEA) 

 

The DEA is the national umbrella association promoting a greater understanding of global and 

international development issues within education.  It was established in 1993 and has 250 member 

organisations covering all sectors of education and a range of civil society bodies.  It provides 

information, advice and support to its members through training programmes, publications, events 

and conferences.  

 

The DEA describes development education as education that: 

• explores the links between people living in the "developed" countries of the North with those of 

the "developing" South, enabling people to understand the links between their own lives and 

those of people throughout the world 

• increases understanding of the economic, social, political and environmental forces which shape 

our lives 

• develops the skills, attitudes and values which enable people to work together to take action to 

bring about change and take control of their own lives 

• works towards achieving a more just and a more sustainable world in which power and 

resources are more equitably shared 

 

www.dea.org.uk 

 


