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1 Do you have any comments on the proposed aims for the National 
Curriculum as a whole as set out in the framework document? 

 

Comments: 
 
Although we agree with the sentiment of the proposed aims for the National 
Curriculum we do not agree that the proposed content meets these aims. The first 
aim states that pupils will be introduced “to the core knowledge that they need to be 
educated citizens”, we believe that pupils need knowledge of the wider world: an 
understanding of the interconnections and an appreciation of the global challenges 
we face in order to be educated citizens yet topics which will help pupils understand 
these receive limited attention in this curriculum. While we are keen to see a 
slimmed down curriculum that allows teachers more professional freedoms and 
which is not over-prescriptive, we believe it should still show a regard for learning 
about global topics. In the same way that Ofsted has created space for SMSC 
without detailed prescription, so too the curriculum could similarly and 
correspondingly create space for teaching about the wider world. 

It is not just our broad coalition who believe this knowledge is important but pupils 
and teachers as well. Research has demonstrated that over three–quarters of pupils 
think it is important that schools help them understand what people can do to make 
the world a better place (78%)1; and the great majority (93%) think it is important to 
learn about issues affecting different parts of the world, particularly how the world 
they live in may change2. New research with teachers this year shows that 85% 
believe schools should prepare pupils for a fast changing and globalised world. 
However, just 16% say that the school system actually does this2. That is a drop 
from a 2009 poll when more than half of teachers responded positively to the same 
question3. 
 
The first aim also states that the proposed curriculum “introduces pupils to the best 
that has been thought and said”. Again, we agree with the sentiment but do not 
believe that this aim has been met by the content of the curriculum. Given the strong 
focus on Britain within this curriculum then in order to fully meets its own aims, it also 
needs to steer teachers towards fostering a greater understanding of Britain’s 
relationships with the rest of the world and the contribution of ideas, knowledge  and 
people from  beyond Britain. 

We would add our support to the second aim, agreeing that the National Curriculum 
provides only one element in the education of children. Teachers should have 
freedom to develop lessons and activities that will be most suited to their pupils. 
Further to this, learning from peers, at home and in the community are also crucial 
parts of a child’s education. Despite agreeing with the sentiment we do not see how 
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this curriculum leaves any more time and space to allow this learning to happen. 
Indeed in some subjects there will be far less time than previously to explore areas 
outside of the curriculum. The history content, for example, is more prescriptive than 
previously and teachers will struggle to teach all of it in the limited time available for 
a non-core subject. 

 

2 Do you agree that instead of detailed subject-level aims we should free 
teachers to shape their own curriculum aims based on the content in the 
programmes of study? 

 

Agree 
 

Disagree 
 

X Not sure 

 

 

Comments: 

We agree that teachers should have more freedom to shape their own curricula. 
However, for many subjects in this proposal the content is very detailed and 
prescriptive, which does not appear to allow teachers much flexibility to create 
subject-level aims. For example, there are 39 pages of content proposed for English. 
Teachers will spend their time planning to meet this content and will not have the 
time or space to think about why they are teaching it and its overall purpose. 

It would seem more sensible for the National Curriculum to set subject-level aims 
and allow teachers to work out the detailed content, supporting government 
objectives to offer them more ownership of what they teach. 

 

 

 

 

 

 

 

 

 

 

 

 



3 Do you have any comments on the content set out in the draft programmes 
of study?  

 

Comments: 
 
It is important for pupils to learn about the wider world. It is not only the broad range 
of organistions supporting this response who believe this but also pupils, teachers 
and businesses.. Evidence from our research with business leaders shows that 75% 
of them think we are in danger of being left behind by emerging countries unless 
young people learn to think more globally, and 74% are worried that many young 
people's horizons are not broad enough to operate in a globalised and multicultural 
economy4.  Yet the knowledge and skills of global learning are only rarely included in 
this proposal. This is of concern in light of the sharp drop in the numbers of teachers 
confident to teach about global issues.  In 2009, nine in ten teachers felt confident 
that their teaching helped pupils to understand that we live in an interdependent 
world5; today just half say they feel confident6.  The 2013 research also shows that 
three-quarters of teachers say that the current focus on ‘the basics’ is squeezing out 
opportunities to foster global capabilities in young people. Whilst teachers believe 
‘the basics’ are important, the survey shows their belief that a good education needs 
to be more than this.  45% of teachers rated global knowledge and awareness as 
very important, 42% rated exam results as very important. Employers are even more 
emphatic: a greater proportion (79%) say knowledge and awareness of the wider 
world is important than the numbers who say A-level results or subjects are 
important (68% and 63% respectively)7. 

We believe, as outlined above, that a lighter touch curriculum is desirable, leaving 
teachers free to shape their curriculum to meet their pupils’ needs – which, from our 
research, teachers clearly appreciate include knowledge and understanding of the 
wider world. However, if the National Curriculum is to be a prescriptive as indicated 
by the draft Programmes of Study, we believe it should incorporate global learning, 
or risk teachers having no space to teach students about the wider world. Global 
learning has been reflected in parts of the English and maths content. We are 
supportive of the emphasis on spoken language and debate in English and believe 
this will help pupils explore the challenges faced by the world and better understand 
the views of other groups and cultures. We are also happy to see exploring other 
cultures included in the reading content. Within the maths content we are 
encouraged by the emphasis on “problem solving in all areas” as this will help 
prepare pupils for the challenges of an increasingly global economy.  
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However, we are not supportive of the removal of content that specifies learning 
about global topics such as sustainability and climate change in the sciences, 
geography and design technology. These topics are and will continue to be a feature 
of young people’s lives so not learning about them in school will leave them un-
prepared for their future. The vast majority of businesses (93%) also think it is 
important for schools to be helping young people to think more globally and lead 
more sustainable lives, and four-fifths think schools should be doing more8. 

We believe the proposals for the citizenship content will not fully prepare young 
people to either understand British society or play an active role in it. With the 
removal of all citizenship from Key Stages 1 and 2 we are leaving very little time for 
pupils to become fully acquainted with the knowledge and skills they will need in 
their future lives, and with the emphasis on Britain in the content at Key Stages 3 
and 4 will leave pupils struggling to relate their learning to the global challenges they 
face. Learning about the wider world is only required through “local, regional and 
international governance and the United Kingdom’s relations with the rest of Europe, 
the Commonwealth and the wider world”. Pupils should be exposed to far more 
topics with a global focus such as human rights and migration in order to prepare 
them for an increasingly globalised world. Pupils are energised by exploring issues 
of injustice such as the struggle of girls around the world for education, the injustices 
of child labour or the gross violations of rights experienced by child soldiers. Topics 
such as these aid their understanding of the global challenges that will impact on 
their lives and help them navigate some of the difficult choices they will be faced with 
in the future.  In addition, they help pupils explore how global problems are relevant 
to their lives, their school, and local and national communities.  We are also 
concerned that teaching about diversity and identity is not seen as essential until 
Key Stage 4, if we are serious about teaching the need for mutual respect and 
understanding this is too late in pupils’ school career to begin tackling such topics. 

A key element of citizenship education is developing the skills needed to play an 
active role in civic life, indeed the citizenship programme states “A high-quality 
citizenship education helps to provide pupils with knowledge, skills and 
understanding to prepare them to play a full and active part in society.” Yet it does 
not state what those skills are, with the exception of those relating to finances. 
Where are the skills of collaboration, critical thinking and argument, for example, that 
pupils will need to be successful learners and citizens in our society? 

Finally, across subjects in the proposed curriculum there are references to the 
quality of people whose work should be studied by pupils: in English these are “high-
quality” writers; in music “great composers”; and in art and design “the greatest 
artists”. It presumes that the definition of ‘great’ is clearly understood, universally 
shared and unchanging; and it does not leave room to incorporate the voices of 
marginalised groups such as women, ethnic minorities or the global South. This 
could lead to a very narrow curriculum rather than a broad and balanced one. 
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5 Do you have any comments on the proposed wording of the attainment 
targets? 

 

Comments: 
 
We are pleased that the attainment targets leaves assessment open and therefore in 
teachers’ hands. We believe the best results will be achieved by allowing teachers 
the space to be the experts in their classrooms. 
 
 

 

 

 

11 What key factors will affect schools’ ability to implement the new National 
Curriculum successfully from September 2014? 

 

Comments: 
 
Teachers will need considerable support in order to prepare schemes of work, 
lessons and activities to teach the new curriculum. For primary teachers and non-
specialists time and training will be needed to develop subject knowledge; and for all 
teachers new resources will need to be developed to support learning activities. 
Research carried out by Think Global on best practice in developing global learning 
shows that stimulation from people rather than materials is best for supporting 
teachers in developing new resources and learning new ideas. It also found that 
teachers need support to find the best teaching resources9. These findings 
emphasise the need for training, time and support that teachers will need before they 
can successfully implement the new National Curriculum.  
 
While Ofsted have increased their focus on the Spiritual, Moral, Social and Cultural 
(SMSC) aspects of pupils’ learning this emphasis is not reflected in the proposed 
curriculum. This leaves a tension for schools to manage. Global learning is one way 
schools can meet inspection criteria10 and organisations like those in this coalition 
can help schools build coherence between the two by providing resources and 
training for teachers. 
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12 Who is best placed to support schools and/or develop resources that 
schools will need to teach the new National Curriculum? 

 

Comments: 
 
Developing the resources that schools will need for the new National Curriculum will 
be significant challenge, in particular for those subjects were there is a significant 
amount of new content. A range of organisations will be well-placed to develop new 
resources including subject associations, non-governmental organisations and local 
organisations, such as the network of development education centres found across 
the country. All of these organisations have expertise in creating new resources as 
well as established links with teachers and schools, who contribute and advise on 
this work. A combination of these and other organisations will help schools with the 
creation of new resources for all subjects and Key Stages.   

It is worth noting that research carried out by Think Global shows sufficient printed 
resources already exist for the current National Curriculum, but many teachers need 
support to find the best ones. Some teachers struggle to assess the quality of 
existing resources, and some sort of peer review system would be valued11. 
Websites like the Global Dimension (www.globaldimension.org.uk) help provide this 
free service to teachers as all of the resources listed on there are designed for the 
National Curriculum and they are assessed against quality criteria before being 
uploaded to the site. In addition to this, teachers can rate and comment on resources 
allowing them the opportunity to see how useful they have been to peers. 

Similarly, where resources or training programmes are developed, these are more 

effective if teachers have some degree of ownership over them. Interventions that 

are developed with the active participation of teachers (for example through a 

community of practice) tend to stimulate more effective practice because teachers 

are more convinced of their relevance, and they are more likely to effectively 

address some of the day-to-day challenges that teachers face12. 
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14 Do you have any other comments you would like to make about the 
proposals in this consultation? 

 

Comments: 
 
Global learning helps pupils make sense of the world around them and understand 
the connection between challenges such as poverty and sustainability and their own 
lives. It prepares them to live and work in a global society and economy, and 
encourages them to make the world a better place. 
 
Think Global defines global learning as education that puts learning in a global 
context, fostering: 

 critical and creative thinking; 

 self-awareness and open-mindedness towards difference; 

 understanding of global issues and power relationships; and 

 optimism and action for a better world. 
 
These skills cut across all subjects, bringing cohesiveness to the curriculum and 
helping to bring a purpose to the learning that happens in schools. Global learning 
also supports the spiritual, moral, social and cultural development of pupils, now a 
major focus for Ofsted when inspecting schools.  
The government believes in the value of global learning, backing the Global Learning 
Programme for England13 over the next five years. This programme will see 50% of 
schools engaged with global learning and we would like to see a similar commitment 
with more emphasis on global topics throughout the National Curriculum. 
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