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Enquiry into the potential Continuing Professional 

Development (CPD) role of DEA  
 

Purpose of the enquiry 

 

The purpose of this enquiry was to contribute to DEA’s strategic planning process by 

exploring the potential role of DEA in Continuing Professional Development (CPD), in 

particular, to identify what cannot be provided locally and/or regionally.  In this enquiry, the 

focus is on CPD  

 

(a) for those with roles within DEA member organisations, rather than CPD offered to 

teachers etc by DEA members 

(b) which directly relates to DEA’s mission (below).  

 

DEA promotes education that puts learning in a global context, fostering 

critical and creative thinking; self-awareness and open-mindedness 

towards difference; understanding of global issues and power 

relationships; and optimism and action for a better world.  

 

It is hoped that this enquiry will also stimulate debate and new CPD initiatives in the sector.   

 

How the enquiry was carried out  

 

Twenty six existing members of DEA were contacted by email inviting them to participate in 

phone interviews on one of two days in March. The interview questions were included with 

the initial email (see appendix A). The organisations contacted represented a range of small 

and larger organisations; most with a strong UK development awareness focus, some whose 

remit is primarily international development; some focus exclusively on education, although 

the majority balance a commitment to education, campaigning, lobbying and fund-raising.   

 

Representatives from fourteen organisations responded, of which 11 were available on the 

selected days. Interviews were arranged at mutually convenient times. All respondents 

considered the questions before the phone interview, some also consulted their colleagues. 

The phone interviews lasted between 25 minutes and one hour and were free-flowing, 

guided by the structure of the questions. Interviews were tape-recorded, with the consent of 

the interviewees. The anonymity of interviewees has been respected in the writing of this 

report, although all agreed to have their organisations listed.  

 

Phone interviews were selected, in preference to a wider electronic or postal survey, in order 

to gain greater depth and to elicit thoughtful analysis through semi-structured ‘conversations’. 

As ever with qualitative enquiry, the result is a wealth of information from a smaller number of 

individuals than might have responded to a larger survey. The findings need to be 

interpreted, therefore, as thoughtful and considered opinions of individuals active in the field, 

raising key issues for consideration, rather than as necessarily statistically valid 

representations of all DEA member organisations and associates.  The use of percentages 

has therefore been deliberately avoided when reporting.    

 



Katy Newell-Jones 

April 2008  

 

 

 

The interviewees  

 

Of the eleven interviewees, six represented small to medium-sized organisations engaged in 

the Enabling Effective Support (EES) agenda and active members of their regional EES 

network.  Geographically there were representatives from the North West, North East, East 

Midlands, West Midlands and London and the South East region.  There were no 

representatives from the South West region.   

 

Interviewees were members of small teams, in most cases of less than ten individuals, and 

tending to include full and part time employees, many of whose contracts were closely linked 

to project-based funding.  Staff turnover can be quite high and several organisations relied 

heavily on volunteers.    

 

The range of work among these six organisations was extensive with a strong focus on work 

with schools and commitment to the EES agenda.   

 

Five interviewees represented the international development teams of International NGOs 

(INGOs), located in the UK.  The teams, which saw themselves as closely linked to DEA’s 

mission, tended to be small and discrete within the overall INGO.  The focus of their work 

tends to include a strong emphasis on raising public awareness and working with 

marginalised groups within the UK, often closely linked to large-scale funding campaigns, 

advocacy and lobbying.    

 

One interviewee represented a learned society, which sees its role more in providing expert 

knowledge and advice at DEA activities and events, rather than learning with and from other 

participants.  

 

Representatives from the following eleven organisations were interviewed: British Red Cross, 

Centre for Global Education York, East Midlands Network on Global Perspectives in Schools, 

Local for Global, Manchester Development Education Project, One World Network North 

East, Plan UK, Royal Geographical Society, Tide~ global learning, UNICEF UK, YCare 

International.   

 

The findings 

 

Current approaches to CPD 

 

The overall approaches to CPD among interviewees differed enormously, with about half 

having an opportunistic approach, taking up almost by chance or seeing CPD as a by-

product of attendance at conferences or taking on challenging roles, outside their comfort 

zone and requiring considerable personal and professional development.  Almost half of 

interviewees reported that their organisations were adopting a structured approach to CPD.  

Examples include: incorporating a formal appraisal process; a protected allocation per 

employee for CPD; and specific people taking on an internal CPD role within the 

organisation.  Some combined opportunistic and structured approaches and the size of the 

organisation did not appear to be the determining factor.   
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Attendance at conferences, workshops and seminars was valued highly by all, with funding 

often being the crucial factor, especially for those outside their region.  The establishment of 

peer learning groups also features strongly, with initiatives including team away days, staff 

attending each other’s courses, lectures and seminars and the specific establishment of 

collaborative learning groups and training in peer learning techniques.  There was a feeling 

that some of these peer learning groups were being established to replace contact which has 

been lost in recent years as time has become even more precious and longer residential 

courses and conferences are less available or accessible.  A number of organisations are 

also adopting mentoring schemes, often informally.   

 

There is quite a strong focus on the skills and knowledge required for individuals to fulfil their 

current role effectively which includes a range of generic skills like project and financial 

management, proposal writing, logistical frameworks, using Photoshop and risk assessment.   

When new staff join almost all organisations recommend DEA’s An Introduction to Global 

Learning course (formerly known as Introduction to Development Education), or a similar 

more local course.  For many staff who remain within the field for a considerable period there 

appears to be quite a strong drive to undertake an advanced course of some description, 

incorporating both practical and academic elements with accreditation.   

 

Engagement in learning networks  

 

All except one interviewee valued their learning networks relating to DEA’s mission highly 

and saw them as an essential element in their professional support and development.  One 

interviewee saw their involvement in the learning organisations associated with education for 

a just and sustainable world as that of a provider of expertise and knowledge, rather than as 

participants in mutual, collaborative learning.  Another participant currently feels that the 

networks available do not meet the need of their particular sector, which is relatively new and 

emerging.   

 

Networks which were most highly valued were those where there is a high level of trust and 

mutual respect with members being actively encouraged to share their experiences and the 

challenges they face. Several interviewees use learning networks as a useful forum in which 

to measure the achievements of their own organisations against those of others.  Other 

positive traits were an emphasis on two-way learning, robust debate and space for reflection. 

Several stressed their preference for face-to-face encounters, a few had found virtual 

networks valuable.  Networks which were reported to be less useful tended to be those 

where the coordinating organisation exerted pressure or dominated with their agenda or 

those where there lacked a clear focus and rationale for learning or where apparently agreed 

action plans dissolved into thin air.   

 

Some interviewees particularly value networks where there is a shared goal, which defines 

the topics under discussion. Others felt they benefited from sharing with people who, on first 

contact might seem to be very different as they brought different perspectives and 

challenges.   

 

EES networks were the most commonly described learning networks relating to DEA’s 

mission. They were considered highly valuable in terms of keeping in touch with the national 
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picture and DFID policy, however, most involved described them as quite bureaucratic with 

limited opportunity for participants to explore their own concerns and to learn from each 

other.  Another criticism was that the educational focus on methodologies and approaches to 

learning was often missing in EES networks.  Several less formal regional networks have 

arisen from the EES structures and these are valued as ‘safe’ places to explore the complex 

challenges around education for a just and sustainable world.     

 

The Joint Agencies Group (JAG) was seen as a very different kind of network from those of 

ESS, with clear leadership and shared ownership between the coordinator and members.   

 

Other learning networks which were considered valuable include  

o professional networks,  

o academic networks,  

o networks which enable access to government and statutory bodies e.g. DCSF, QCA, 

LAs  

o INGO networks   

 

Suggestions as to the role of DEA in supporting peer learning networks included  

o ensuring the national overview was included 

o sign-posting learning networks 

o providing links between regional learning networks 

o influencing the EES networks to become more learning networks and less DFID 

dissemination and monitoring networks  

o providing networking between different sectors, for example UK- focused NGOs and 

INGOs, academic and community focused members     

 

Signposting by DEA  

 

All except three interviewees reported that they access DEA’s website on a regular basis and 

find it generally easy to navigate and useful.  However, there were a number of comments 

that as a membership organisation greater prominence could, and perhaps should, be given 

to DEA members.   

 

There was an overwhelming response that DEA’s e-bulletin is a valuable resource.  

Interviewees appreciated that it arrives in their inboxes and therefore was brought to their 

attention on a regular basis. Two people said their organisations regularly printed the e-

bulletin and circulated it in paper form. On the whole the information is considered clear and 

relevant, although several interviewees warned that there was a danger that it was becoming 

too long and that this would detract from its usefulness as a concise, reliable signpost.    

 

Feedback on the online members event calendar was less positive.  Almost all that they had 

not looked at it recently and that looking at it was a relatively low priority.  There was an 

impression that many of the events advertised were local and therefore only a small 

proportion of those advertised were relevant to anyone outside one of the large metropolitan 

areas.  Several organisations had used the members event calendar occasionally to 

advertise their own events but it was by no means their first port of call for marketing.   
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Training related to DEA Mission  

 

The most frequently mentioned national courses were DEA’s An Introduction to Global 

Learning course (formerly known as Introduction to Development Education)and the courses 

offered by the Institute of Education, London.  Equally important were regional training 

events usually offered by DECs and key partners in EES networks.   

 

Conferences, workshops and seminars were also mentioned by most as essential 

components in their personal and professional development.   

 

The following courses were mentioned as providing training related to DEA’s mission: 

 

DEA:  An Introduction to Global Learning course (formerly known as Introduction to 

Development Education) 

DEA: Joint Agency Group (JAG) 

Yorkshire and Humberside:  EES courses  

OSDE network and Through Others Eyes: Introduction to OSDE offered by  

 colleagues from the OSDE network 

LASER conferences: various courses  

P4C level 1 and diploma level 

http://www.teachandlearn.net/teachglobal/: (developed by Open University with 

the BBC World Service and DEA)   

BOND: various courses, mainly skills based on project management, design, 

 evaluation, log frames etc.   

TIDE, RISC, Centre for Global Education Northern Ireland: various courses e.g. 3 

 day Global Advocates  

Overseas Development Institute:  various courses  

 

Higher Education Institutes, e.g.  

Institute of Education, London:  Global Trainer (no longer offered),   

MSc modules in development education 

Coventry University: Institute for Community Cohesion courses   

South Bank University: MSc  

Birkbeck College: seminar series  

Belfast University: two day course in OSDE, March 2008  

Goldsmiths University:  Participation in development  

 

Current CPD needs and aspirations  

  

As people talked through their own approach to CPD, the learning networks with which they 

are involved and the CPD currently available, this led naturally onto ‘gaps’ and ‘aspirations’. 

The concept of shortages or gaps in CPD was problematic for some as it seemed to imply 

the need to automatically ‘plugging holes’. However, when interviewees talked about their 

aspirations for CPD the conversations become more animated with phrases like ‘what I 

would really like to be involved with is……..’.  Several themes emerged.   
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Many interviewees talked about the difficulties they had in recommending courses for people 

following on from DEA’s An Introduction to Global Learning course (formerly known as 

Introduction to Development Education), especially focusing on appropriate approaches to 

learning and teaching for education for a just and sustainable world. The Global Trainer 

course appears to have been useful for those who undertook it, increasing global knowledge 

and in many cases their awareness and ability as trainers.  However, this course was 

perceived as prohibitively expensive by many in its latter years and is currently not available. 

The question of fees was raised frequently and it is apparent that some HEIs are able and 

willing to offer courses with no, or very low fees, using the current funding systems to recoup 

their costs.  The Institute of Education, London, MSc modules, which have replaced the 

Global Trainer course, are valued by some, but there is a fear that these could be too 

theoretical and not address the need for practical development as trainers and facilitators, 

securely underpinned by theory around learning and teaching.  There do not appear to be 

any accredited courses for those not ready for master’s level study.  Some frustration was 

expressed that the copyright for the Global Trainer course lies with DEA, when there might 

be others around who could offer it, given the chance [DEA is open to others using the 

course, please contact helen.young@dea.org.uk]  

 

A second, linked theme was around the professionalisation of those working in this field of 

education.  Although most are working towards the EES agenda, embedded within this 

debate are differences between those who see ‘development education ‘as a separate entity 

and those who see themselves as part of the educational system, but having a particular 

approach to learning and teaching which promotes in global dimensions and a commitment 

to a just and sustainable world.  The former group expressed the need for greater 

professionalism as a need for greater clarity around ‘what is development education?’ and 

therefore ‘what is the body of knowledge and the appropriate methodologies and 

approaches?’.  The latter group were less concerned with defining a separate field but calling 

for an overall increase in the levels of critical literacy and political literacy. These people were 

asking questions like ‘what sort of training does enable DEA’s mission?’ and ‘how do we 

develop as enablers and facilitators of others’.  

 

Interestingly, the differences between the two groups described above, appear to be 

primarily differences in strategies for change: both appear to be looking for similar CPD 

opportunities.  There was a common aim for the education system to take on board the 

agenda of global dimensions, learners needs in the context of a globalising society and the 

debate around notions of development. There is a common call for CPD opportunities which 

do not prescribe particular ideals or actions but which recognise the contested nature of 

concepts like sustainable development and global perspectives, and the interconnection 

between education, campaigning and lobbying and which promote critical engagement about 

the past, present and possible futures.  In addition to this, there is a perceived need for a 

CPD framework for the acquisition of appropriate skills, knowledge and approaches to 

support the development of others in promoting education for a just and sustainable world.   

 

Other specific responses were:   

 

� A course on Assessment and Evaluation: baseline and impact.   
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� Global Youth Work - a course which draws on Youth Work, Global Issues and 

Development Education, but also has the creative uniqueness associated with this 

emerging field.  

 

� Training for INGO senior managers around the different needs and requirements for 

campaigning, education, advocacy and lobbying and how to balance these different 

components within an organisation.   

 

� Bringing together INGOs and UK-focused DEA members agencies for mutual exchange 

and learning.  Questions which might be relevant to this process include 

o In what ways are the education programmes of these organisations contributing to 

the achievement of the MDGs? 

o How can progress towards the achievement of globally set goals, like the MDGs 

be measured?  

o How can genuine two-way learning be promoted?  

 

� Learning with and from development education movements in other countries, both 

across Europe and from the global south.  

 

� An experiential study visit approach, establishing a community of practice prepared to 

engage in an intensive self-determining process of questioning the professionalism of 

development education.   

 

Role of DEA in meeting CPD needs   

 

There was some confusion about the potential role of DEA in CPD, with several respondents 

finding it difficult to envisage DEA playing a role very different from its historical role.   

 

On a very practical note, several interviewees reported that they missed the sector-focused 

groups which DEA used to host and facilitate. These appear to have been valuable forums 

for sharing of good practice and debate. There was also a feeling that DEA could play a 

stronger role in the EES networks. This might be because on the whole people saw these 

network meetings as being dominated by the DFID agenda and they feel that the 

involvement of a national umbrella body might lead to a change in the ethos of these network 

events towards greater sharing and debate.  

 

There was general agreement that the key role of DEA could be to bring a wider perspective 

to issues. This might involve providing briefings on government policies and initiatives, 

disseminating good practice and bringing together members from different networks who 

would not otherwise meet naturally.  Whilst many stressed the value of face-to-face 

encounters, one interviewee would like DEA to investigate the use of videoconferencing for 

CPD purposes.   

 

When asked if they were to attend only one DEA event a year, what would it ideally be, the 

responses on the surface seemed wide-ranging.  Topics suggested included;  HIV/AIDS, 

climate change, citizenship, current trends in UK government policy, the future of the 

development education sector, managing the national curriculum, breaking out of the project 

cycle, the professionalisation of the development education sector, community cohesion, 
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participation, MDGs, incorporating global perspectives into early years work and defining 

global youth work.    

 

However, there was a striking similarity between most interviewees about the nature of 

events which people would like to see hosted by DEA.  Almost all would like events which 

provide a forum for challenging debate, recognising the contested nature of the field.  

Several specifically mentioned they would welcome some degree of academic or research 

input, bringing rigour but stimulating informed debate, rather than presenting a fixed case. All 

said they would like to feel stretched, not lectured at, but also to feel fully engaged in the 

process. They would like to come away with some new knowledge but also having gained 

new insights through being challenged and challenging their own assumptions and thinking.   

 

Conclusions and recommendations  

 

The purpose of this enquiry was to stimulate discussion in relation to CPD across the sector, 

and through this process feed a series of recommendations arising from discussion with 

member organisations into DEA’s strategic planning process.    

 

In the last year, DEA has been highly selective in its areas of activity, focusing on policy 

development and reviewing the position of DEA and relationships with other actors across 

the education sector.  DEA is now in the position of being able to consider, strategically, 

what, if any, would be its most appropriate CPD role.  Decisions will need to take into 

account DEA’s strategic priorities and resources, the range of CPD opportunities currently 

offered by other organisations as well as views expressed by members through this enquiry.   

 

I would therefore recommend that DEA considers the following options:   

 

A. Consolidate and strengthen existing CPD role  

 

Continue to offer the Introduction to Global Learning course, or a revised course 

targeted at those relatively new to the sector.  There is a strong need for this kind of course 

which is currently being met by DEA and a range of different providers.  DEA could 

standardise the course and ensure its availability more widely, perhaps through franchising 

and/or accreditation. [DEA is revising this course and will continue with it. DEA is 

looking into the most appropriate way to make it more accessible] 

 

� Continue to facilitate the Joint Agencies Group (JAG), reviewing this as a model 

of a peer learning network, responding to feedback to strengthen its impact.  

Disseminate this as a valuable model of peer learning.  [DEA will continue to 

facilitate JAG (funding permitting). DEA is also working with other agencies 

to promote this networking model to other sectors – e.g. trade unions, 

further education. ] 

 

� Continue to bring a national practice and policy focus to existing networks, 

conferences and events.  [DEA will continue to do this] 

 

B. Encourage and enable others 
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� Avoid the temptation to get drawn into re-establishing previous forums and 

networks and instead pro-actively encourage others in taking the lead with new 

energy and direction.  It seems entirely appropriate that in a variety of contexts 

individuals and organisations are filling perceived gaps left by previous DEA 

activities in response to their own needs.  [DEA is seeking to catalyse networks 

hosted by appropriate bodies where there are gaps – e.g. in relation to 

higher or further education]. 

 

� Release the copyright for the Global Trainer course and encourage others to build 

on this initiative to develop a grassroots course developed and implemented by 

DEA members, or an HEI able to offer an appropriate course at a reasonable fee. 

[DEA is taking this forward, views are welcome] 

 

� Actively promote on-going dialogue and debate about CPD needs and 

opportunities specifically relating to education for a just and sustainable world.  In 

the current climate where organisations are constantly seeking funds, managing 

projects and reporting against outcomes and indicators, there is a danger that 

CPD focuses on skills required for funded projects (e.g. logical frameworks, 

project management etc).  DEA could play a stronger role in ensuring a balance 

between the essential project management skills and equally important CPD for 

education for a just and sustainable world. [DEA will not be involved in CPD 

around generic skills such as project management as many other 

organisations have greater expertise in this and there is plenty of provision. 

DEA will continue to provide information to its network about CPD 

opportunities, and will also lobby for a greater peer learning approach to be 

built into funding mechanisms such as the Development Awareness Fund.] 

 

� Establish a CPD framework for education for a just and sustainable world which 

would support the professionalism of practitioners and academics in the sector.   

Currently there are a wide range of CPD opportunities but individuals are unclear 

about options, levels, requirements and progression routes.  DEA could play a 

central role in establishing a framework and ensuring this information was 

accessible across the sector.  The establishment of a framework might also 

stimulate the development of other CPD opportunities to fill perceived gaps.  [It is 

not appropriate for DEA to try and mark out levels to CPD opportunities 

which it does not provide as there is no agreement about which approaches 

are better / more complex / appropriate etc. DEA will continue to signpost 

CPD opportunities on a regular basis.] 

 

C. Influence existing networks; championing peer learning  

 

� Offer support in peer learning and mentoring, perhaps by offering CPD sessions 

and establishing a network of peer learning which might encourage people (a) to 

establish new peer learning networks and (b) perhaps more importantly, to 

influence the ways in which they participate in learning networks and 

consequently make them more effective.    
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� Consider ways of directly influencing the ethos and peer learning nature of 

existing networks through DEA involvement.  Members appear to have 

frustrations with EES networks in particular, and several members have 

suggested that DEA could be in a position to influence these and other networks.   

 

[DEA does not have the resources to set up peer learning networks but has 

recommended to DFID that they create peer learning networks for the projects they 

fund. DEA is working across several networks including EES to help build capacity 

and learning, and has recommended to DFID that a national role be introduced to EES 

to promote practice sharing and capacity.] 

 

D. Promote cross-sectoral links 

 

Explore possibilities of establishing a cross-sectoral network, or CPD sessions, to promote 

dialogue and exchange between INGOs and UK-focused DEA members.  DEA appears to 

have played a unique role in this area which is missed and has not been replaced.  

[DEA expects to hold one major event each year bringing together different kinds of 

networks. This is most likely to be at the time of its AGM in November.] 

 

E. Promote critical enquiry and stimulating, informed dialogue  

 

� Establish critical literacy as central to the all CPD events offered, ensuring that all 

events are based on the contested nature of concepts and solutions in relation to 

education for a just and sustainable world and incorporate (a) academic or 

research input and (b) challenging dialogue and debate.   

 

[DEA is making these concepts are central to its events, and is also trying to promote 

these approaches to other providers.] 

 

Finally, this enquiry concentrated on CPD opportunities for those working within DEA 

member organisations.  Often there appears to be a time delay between implementing 

innovative CPD opportunities for ‘beneficiaries of funded projects’ and applying these same 

creative approaches to learning to CPD offered to colleagues.   

 

[DEA would welcome responses to this report] 
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Appendix A   Participant information sheet   

 
Enquiry into potential CPD role of the DEA  

 

The enquiry will be carried out through phone interviews (approx. 20 mins) which will enable more dialogue than 

simply completing a questionnaire.  Phone calls will be booked during March 2008 with Katy Newell-Jones.  

Participants will be sent the questions in advance.    

 

The purpose of this enquiry is to explore the potential role of DEA in Continuing Professional Development 

(CPD), in particular, to identify what cannot be provided locally and/or regionally.  In this instance, we are referring 

to CPD for those with roles within DEA member organisations, not CPD offered to teachers etc by DEA members.  

 

Background for interviewees: 

 

DEA Mission 

DEA promotes education that puts learning in a global context, fostering critical and creative thinking; self-

awareness and open-mindedness towards difference; understanding of global issues and power relationships; and 

optimism and action for a better world.  

 

• DEA will offer one-day Introductory courses, termly 

• DEA will not be developing training in generic voluntary sector areas which are provided for by NCVO etc.  It 

will only consider developing training/CPD around its mission 

• DEA is leaning towards more peer learning than trainer directed training 

• DEA wants to encourage networking amongst members and the wider network that promotes learning 

• DEA is considering how much time to put into signposting relevant training to members 

 

Questions: 

1. Organisational background 

� Please give brief information about your organisation (e.g. type, no. staff, focus of work) 

 

2. Approach to CPD 

� How much CPD do you and others in your organisation do?  Is that enough?  What would 

encourage you and others to do more? 

� What forms of CPD do you favour?  (E.g, training courses, conferences, mentoring, learning 

networks, reading, reading and discussing etc)  

 

3. Events 

� If you only attended one DEA event a year, what would it ideally be about? 

 

4. Learning networks 

� What is your experience of learning networks?  What peer learning are you currently engaged 

with?  What other networks, related to DEA’s mission, are you part of? 

� What type of networks would work best for you? 

� What might DEA do to support peer learning around its mission? 

 

5. Signposting  

� Do you find the current signposting on DEA e-noticeboard and website useful?  

� Should DEA continue with the member events calendar online? Has it been useful in advertising 

your events?  

 

6. Training related to DEA mission  

� What training are you aware of that can support members in issues related to DEA’s mission 

� Is there specific shortages which you feel should be addressed? If so who is best placed to fill 

these gaps?  


