
Sustainable Schools for 
pupils, communities and 

the environment 
Consultation Response Form 
The closing date for this consultation is: 31 
August 2006 
Your comments must reach us by that date. 

 

 



The information you provide in your response will be subject to the Freedom of 
Information Act 2000 and Environmental Information Regulations, which allow 
public access to information held by the Department. This does not necessarily 
mean that your response can be made available to the public as there are 
exemptions relating to information provided in confidence and information to 
which the Data Protection Act 1998 applies. You may request confidentiality by 
ticking the box provided, but you should note that neither this, nor an 
automatically-generated e-mail confidentiality statement, will necessarily exclude 
the public right of access. 

Please tick if you want us to keep your response confidential.  
Name Helen Young 

Organisation (if applicable) Development Education Association 
Address: 143-145 Farringdon Road, 

London EC1R 3AB 
020 7812 1282 
helen.young@dea.org.uk 
www.dea.org.uk 

If your enquiry is related to the policy content of the consultation you can 
contact David Serrant on: 

Telephone: 0207 925 6175 

e-mail: david.serrant@dfes.gsi.gov.uk 

If you have a query relating to the consultation process you can contact the 
Consultation Unit on: 

Telephone: 01928 794888 

Fax: 01928 794113 

e-mail: consultation.unit@dfes.gsi.gov.uk 



Please tick one box that best describes you as a respondent 

 
School staff and 
Governors  Pupils  

Local 
Community 

 

Central 
Government and 
Agencies  

Local and 
Regional 
Authorities  

Unions and 
Associations 

X Non-Profit Sector  Private Sector  Other 

 

 

Please Specify: 
The Development Education Association is a national network of 250 member 
organisations that share a commitment to development education. It fosters 
dialogue between members and the wider  education community, advocates for 
development  education and represents members within a variety  of education 
forums. 
 
Development education aims to raise awareness and understanding of how 
global issues affect the lives of individuals, communities and societies and how 
all of us can and do influence the global society we live in - as active global 
citizens.  The DEA defines development education as lifelong learning that: 
* explores the links between people living in the "developed" countries of 
the North with those of the "developing" South, enabling people to understand 
the links between their own lives and those of people throughout the world 
* increases understanding of the economic, social, political and 
environmental forces which shape our lives 
* develops the skills, attitudes and values which enable people to work 
together to take action to bring about change and take control of their own lives 
* works towards achieving a more just and a more sustainable world in 
which power and resources are more equitably shared. 
   

If you work in a school please tell us what type of school this is 

 Infants/Nursery  Primary  Secondary 

 Special  Middle  Other 

 



 

Please Specify: 
n/a 

 

Do you work for a 

 State School  Independent School  Other 

 

 

Please Specify: 
n/a 

 



If you do not work in a school go to Question 4 

1 a) Are you clear about our vision for sustainable schools, and our future 
expectations? 

 Yes  No  Not Sure 

 

1 b) If not, where would you appreciate clarification? 

 

Comments: 
n/a 

 

How do you rate your school with respect to the eight sustainability themes? 

2 a) Food and Drink 

 Getting Started  Satisfactory  Doing Well 

 

2 b) Energy and Water 

 Getting Started  Satisfactory  Doing Well 

 

2 c) Travel and Traffic 

 Getting Started  Satisfactory  Doing Well 

 



2 d) Purchasing and Waste 

 Getting Started  Satisfactory  Doing Well 

 

2 e) Buildings and Grounds 

 Getting Started  Satisfactory  Doing Well 

 

2 f) Inclusion and Participation 

 Getting Started  Satisfactory  Doing Well 

 

2 g) Local Well-Being 

 Getting Started  Satisfactory  Doing Well 

 

2 h) Global Dimension 

 Getting Started  Satisfactory  Doing Well 

 

 

Comments: 
n/a 

 

3 a) Are you clear about your own role in creating a sustainable school? 



 Yes  No  Not Sure 

 

3 b) If you answered 'No', could you tell us why that is? 

 

Comments: 
n/a 

 

If you work in schools go to Question 7 

4 What is your interest in schools? 

 

Comments: 
The Development Education Association is a membership body.  We support 
our member organisations who support work in schools on Development 
Education and the Global Dimension to Education. 
 
In the context of schools, our members mostly use the framework of the global 
dimension as set out below:  
‘ a global dimension in teaching means that links can be made between local 
and global issues. It also means that young people are given opportunities to 
critically examine their own values and attitudes; appreciate similarities 
between people everywhere, and value diversity; understand the global context 
of their local lives; and develop skills that will enable them to combat injustice, 
prejudice and discrimination. Such knowledge, skills and understanding 
enables young people to make informed decisions about playing an active role 
in the global community'  
(p2, Developing a global dimension in the school curriculum, DfES et al, 2005). 
 
DEA members’ focus is on learning, not estate management (although we 
appreciate that estate management can contribute to learning).  



5 a) Are you clear about our vision for sustainable schools, and our future 
expectations? 

 Yes X No  Not Sure 

 

5 b) If not, where would you appreciate clarification? 

Comments: 
Para 62 states: ‘The DfES’s primary role is to articulate a common set of 
aspirations around the concept of sustainable schools ...’  Aspiring, especially 
for actions which are carried out by other actors, is a fairly limited policy.  It 
would be greatly enhanced by: 
- Appropriate funding for those supporting schools – the actions set out in 
‘Learning for the future, The DfES Sustainable Development Action Plan 
2005/06’ to be achieved by Spring 2006 haven’t been. 
- A truly inspirational approach by DfES.  Putting the 8 themes in one document 
does not mean a joined up approach unless there is a more coherent approach 
within the DfES.  The whole department needs to act on this from a ministerial 
level down.  
 
There is a very strong environmental focus throughout.  Sustainable 
development is broader than this. 
 
There is a lack of recognition throughout that sustainable development is an 
inherently global issue.  The global dimension is not just one aspect, it is the 
context for everything. 
 
The case studies do not explain why the schools made the choices which they 
did, this might make them more inspiring to others. 
 
There needs to be more focus on learning from others – other schools, 
organisations, cultures, countries. 
 
Comments on the whole document: 
Para 9: The definition of ESD on p 25 of the National Curriculum would be 
useful here. 
 
Para 10: The terminology shifts between sustainable development; 
sustainability and sustainable schools.  We are very unconvinced that 
‘sustainable schools’ is a ‘broader phrase’. The meaning of ‘education for 
sustainable development’ as a critical understanding of the interrelationship 
between the economic, social and environmental spheres gets lost and the 
message tends to be around the environment and behaviour change.   
 
Para 19: The behaviour change approach implied by ‘good citizens’ is 
inconsistent with citizenship education, which is about pupils developing the 
knowledge, skills and understanding to engage critically and make decision for 
themselves. What about ‘reflective citizens’?  
 
Para 22/23:  We do not know what the ‘right choices’ will be or what ‘behaviour 
change’ will be needed in 20 years by the children now in schools.  Education 



Para 19: The behaviour change approach implied by ‘good citizens’ is 
inconsistent with citizenship education, which is about pupils developing the 
knowledge, skills and understanding to engage critically and make decision for 
themselves. What about ‘reflective citizens’?  
 
Para 22/23:  We do not know what the ‘right choices’ will be or what ‘behaviour 
change’ will be needed in 20 years by the children now in schools.  Education 
should mean children developing a critical understanding of the issues so they 
can respond to the world they grow up in. 
 
Para 24:  there is not much explicit mention of ESD in the draft Programmes of 
Study for Key Stage 3. Is the DfES going to specifically request that ESD 
remain in those 4 subjects? 
 
Figure 1: It should say ‘global dimension’ here not ‘global citizenship’ to be 
consistent with the 8th theme and with the DfES guidance, ‘Developing the 
global dimension in the school curriculum’. 
 
Para 41: In “Taking the first steps forward…”, Ofsted use the 7 concepts of 
ESD developed by the Panel for ESD (Interdependence; Citizenship and 
Stewardship; The needs and rights of Future Generations; Diversity; Quality of 
Life and Equity; Development, carrying capacity and change; Uncertainty and 
Precaution). These lead to a more strategic approach and a focus on learning.  
We would recommend their inclusion in the framework.  They would actually 
provide a broader, more flexible framework than the proposed ‘doorways’. 
 
Para 42:  Schools do not receive the International School Award for work on 
the global dimension, they receive it for work on the International Dimension 
which is very different  (please contact me [helen.young@dea.org.uk] if you’d 
like to discuss the distinction).  Some schools use some work on the global 
dimension to contribute towards their ISA. 
 
Para 43: “help schools evaluate, plan and achieve sustainable development”; 
sustainable development cannot be achieved in one school although one 
school might make a greater contribution to global sustainable development.  It 
is more constructive to see sustainable development as an ongoing process for 
schools. 
 
Para 46: We agree that the ‘doorways’ interconnect as stated here.  However, 
the rest of the framework does not yet reflect this. 
 
Para 49:  We agree that priorities will evolve over time.  Therefore the 
framework needs to be flexible and responsive.  At the moment, it seems to 
have the worst of both worlds, it is powerless (it is only an ‘aspiration’) and not 
very coherent but at the same time ties future work into 8 fairly random themes 
that were originally chosen for marketing purposes and which reflect an estate 



management rather than an educational approach.  
 
Doorway 8: Global Dimension:  This section includes confusing terminology.  
‘Good global citizenship’ is not coherent, who decides what is good? What is 
meant but ‘global citizenship here? We would strongly recommend that the first 
box be changed to ‘By 2020 we would like all schools to have a global 
dimension to their curriculum and to the management of their estate’ 
In the second box, ‘international outlook’ should be ‘global outlook’ to reflect 
interdependence rather than a focus on nation states. 
Under ‘Community’, please add that ‘Schools recognise the global dimension to 
their community’. This brings the emphasis to the global in the local rather than 
seeing the global as something about unconnected, distant places. 
The photo and the case study demonstrate a very environmental focus and a 
limited appreciation of the global dimension.  The global dimension is not all 
about school linking, in fact, most of the best work being done on the global 
dimension does not involved school linking.  Please see ‘Developing the global 
dimension in the school curriculum’ (DfES et al, 2005) 
 
Para 50: the fact that ‘Many people and organisations are interested in 
sustainable development’ does not mean that they will see ‘sustainable 
schools’ as currently defined as the best way to promote SD. 
  

6 a) Are you clear about your own role in promoting sustainable schools? 

 Yes  No X Not Sure 

 
Comments: 
We will continue to work on the global dimension to education. 



 
We would like to play a role in working with the DfES and our members to 
develop the policy around ‘sustainable schools’ to make it more coherent and 
useful to schools.   
 
  

6 b) If not, could you tell us why that is? 

  

Comments: 
Putting the 8 themes/areas in the same document does not mean they are 
integrated. There needs to be work done on the conceptual links.  
 
The idea that a school either is or is not a ‘sustainable school’ is not 
conceptually coherent.  Sustainable development is an ongoing process not a 
point which is either reached or not.  A focus on process rather than an abstract 
end point would be more constructive. 
 
The document states that environmental management of the estate and the 
education must feed into each other which is fine but the estate is given  
much higher priority in the criteria set. 
 
We agree with the broad ideas behind it such as the need to prepare young 
people for the future but do not think that this is in any way an adequate  
response to these challenges.  These challenges need to affect EVERY 
element of DfES policy from ministerial level down and not just be mentioned in 
a fairly unnoticed document.  
 
Separating everything into the 8 themes does not work.  Climate change has 
implications for all of them and there needs to be more work done on the 
interrelationships between the themes.  

If you don't work in schools go to Question 8 

7 a) Does your school have the capacity to establish and follow a clear plan to 
become a sustainable school? 

 Yes  No  Not Sure 

 

7 b) If not, what sort of support would be most valuable? 



 

Comments: 
n/a 

 

7 c) Who do you think is best placed to provide it? 

 

Comments: 
n/a 

 

7 d) What practical actions could you take as a next step? 



 

Comments: 
n/a 

 

If you work in schools go to Question 9 

8 a) Do the schools you work with have the capacity to establish and follow clear 
road maps to become sustainable schools? 

 Yes  No X Not Sure 

 

8 b) If not, what sort of support would be most valuable? 

 

Comments: 
‘Road map’ implies a fixed route. Schools need to be flexible and respond to 
experience; with this approach more is likely to be achieved.  
Planning the route is part of the learning experience for schools.  
Local context is very important in determining what schools do. 
 
Support is particularly needed to make this work an integral part of what 
happens in schools rather than just an add-on. 
 
Schools very much need support, capacity building and professional 
development from organisations with appropriate experience and expertise to 
plan their ‘route’.  
 

 

8 c) Who do you think is best placed to provide it? 



 

Comments: 
Those experienced in working with schools who understand education rather 
than having a marketing/behaviour change approach.   
 
Our members are well placed to do this, see the list of members at 
www.dea.org.uk 
 
The Enabling Effective Support Strategy has an important role to play 
regionally and sub-regionally in supporting the global dimension to education. 

 

8 d) What practical actions could you take as a next step? 

 

Comments: 
We will continue to work with our members and with the government.  We’d be 
pleased to work towards the improvement of the ‘Sustainable Schools’ policy. 
 
We’d also be pleased to continue to be involved in the development of DfES’s 
indicator for SD 

 

9 a) Do you feel schools need incentives to support their progress towards 
becoming sustainable? 

 Yes  No  Not Sure 

 

9 b) If you answered 'Yes', what kind of incentives would you favour? 



 

Comments: 
Operating in silos does not work, there needs to be a broader DfES policy to 
support schools with more time for curriculum planning etc. 
 
The main way that we see for promoting both the global dimension and ESD is 
to demonstrate that they are good education. 
 
Schools need considerable support in this area. 
  

 

9 c) Which do you think would be most effective? 

 

Comments: 
Please move away from quick fixes and consider this in a broader context 

 

10 a) What is your opinion of voluntary award schemes such as Eco-Schools, 
Healthy Schools and International Schools? 

 Not a Solution X Part of the Solution  A Complete Solution 

 Other     

 

10 b) If you answered 'Not a Solution' or 'Part of the Solution', what else do you 
feel is required? 



 

Comments: 
The current plethora of awards can be confusing and their relationship to each 
other is unclear. 
 
Award schemes can imply that something is an add on rather than an integral 
part of good practice in schools. 
 
The International School Award measures the international dimension which 
may or may not contribute to ESD.  The global dimension is more closely 
related to ESD in that it has a focus on interdependence and critical thinking. 
 
The focus must be on learning. 
 
Award schemes are only an incentive for people who think the issues are 
important. Other support is essential.  There must be clear and consistent 
messages from the DfES.  

11 If you have any further comments on how you or others could promote 
sustainable schools please use the space below 

 

Comments: 

 



Thank you for taking the time to let us have your views. We do not intend to 
acknowledge individual responses unless you place an 'X' in the box below. 

Please acknowledge this reply X 

Here at the Department for Education and Skills we carry out our research on 
many different topics and consultations. As your views are valuable to us, would 
it be alright if we were to contact you again from time to time either for research 
or to send through consultation documents? 

XYes No 

All UK national public consultations are required to conform to the following 
standards: 
 
1. Consult widely throughout the process, allowing a minimum of 12 weeks for 
written consultation at least once during the development of the policy. 
 
2. Be clear about what your proposals are, who may be affected, what questions 
are being asked and the timescale for responses. 
 
3. Ensure that your consultation is clear, concise and widely accessible. 
 
4. Give feedback regarding the responses received and how the consultation 
process influenced the policy. 
 
5. Monitor your department’s effectiveness at consultation, including through the 
use of a designated consultation co-ordinator. 
 
6. Ensure your consultation follows better regulation best practice, including 
carrying out a Regulatory Impact Assessment if appropriate. 
 
Further information on the Code of Practice can be accessed through the 
Cabinet Office Website: http://www.cabinetoffice.gov.uk/regulation/consultation-
guidance/content/introduction/index.asp 

Thank you for taking time to respond to this consultation. 

Completed questionnaires and other responses should be sent to the address 
shown below by 31 August 2006 

Send by post to: Consultation Unit, Department for Education & Skills, Area 1A, 
Castle View House, East Lane, Runcorn, Cheshire WA7 2GJ 



Send by e-mail to: sustainableschools.consultation@dfes.gsi.gov.uk 


