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Introduction 
Our mission is to enable people to understand and critically think about global 
issues, motivating and encouraging us to act for a more just and sustainable world.  
We are a network organisation, and we do this by bringing together resources and 
expertise in global learning and skills development, developing policy focused 
activity and strengthening the UK’s global learning sector. 
 
Think Global has been a partner in the Global Learning Programme in England and 
Wales since 2012. As well as being part of the consortium leadership teams, we are 
responsible for supporting the GLP websites, and in England only - the schools 
programme, GLP-E badged resources and system for approving GLP-E Continuing 
Professional Development. 
 
We welcome this opportunity to contribute to DFID’s consultation on global learning. 
 
We know that people make decisions every day that affect whether the world is 
moving towards greater justice and sustainability. We also know that when people 
learn new knowledge and skills, it informs their decision-making. We believe that if 
we teach people about global issues, and give them the skills to think critically, their 
decisions, and subsequently actions, will be informed by this learning, therefore 
helping to create a just and sustainable world. 

Research substantiates this idea1, as well as showing that there is strong demand 
from teachers, business leaders, students and the public, for global learning: 

• People are 50% more likely to see the point of acting on environmental 
concerns, and to get involved in positive activity or supporting overseas aid 
efforts if they have learned about global issues 

• 86% of the public believe that young people should learn about global issues 
in schools 

• 80% of teachers agree that “thinking about how teaching contributes to 
making the world a better place motivates me to stay in teaching”. 

• Without an opportunity to learn about global issues in school, over a third of 
the population (34%) are neither involved in, nor interested in getting 
involved in, any form of positive social action.  

 
 

                                            
1 https://think-global.org.uk/global-learning/theory-of-change/ 
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Executive Summary  
We believe global learning in schools is key to ensure people have the skills, 
knowledge and values they need to participate in a globalised, outward looking 
economy and society.  
 
Global learning in schools is also a key way for the UK to implement Sustainable 
Development Goal (SDG) Target 4.7 in the UK by 2030. 
 
These are some of the key messages from each section below: 
 
Content: 
- Skills: The definition of ‘global skills’ needs to include both technical and 

vocational skills such as those relating to communication, collaboration, 
creativity, innovation and critical thinking which can be applied to global issues, 
as well as intercultural awareness and strategies for resilience.  

- Knowledge: It is important that global learning is viewed through the lens of the 
UN’s SDGs, as a key way of implementing SDG Target 4.7 in the UK.  In the 
context of the SDGs, it is not enough to teach about global poverty and inequality 
without also addressing issues around environment, sustainability and diversity.  

- Values: Global learning emphasises the values of social justice, interdependence, 
respect for and celebration of diversity and democracy. 

 
Methodology: 
- There needs to be a combination of face-to-face training and support for schools 

and teachers from locally based experts, and access to quality online resources 
and training. 

 
School Partnerships: 
- School partnerships are a popular and engaging introduction to global learning, 

but they need to be accompanied by quality training and support for the 
teachers involved in the project, to ensure depth and breadth of learning. 

 
Participation: 
The following needs to be in place 
- Raise the profile and status of global learning by referencing it within the 

national curriculum and Ofsted criteria (eg. through the current SMSC 
requirement) to give an incentive to school leaders to provide space in the 
curriculum for global learning. 

- Provide easy access for teachers to quality online resources and training. 
- Provide easy access for teachers to face-to-face support from a local resource 

centre, which is supported by a national network organisation and programme. 
- More opportunities to enable more students from disadvantaged backgrounds to 

access global learning.  
 

Delivery and design: 
- Joined up work across the four UK nations would be helpful, though delivery 

must consider the devolved nature of education. 
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- Teacher-led programmes are a stronger model than having ‘experts’ coming into 
schools, but teachers need to be properly trained and supported, in person by 
local experts and with effective, quality assured, online resources. 

- Local resource centres should be equipped to deliver recruitment, expert and 
tailored training and ongoing professional support to teachers and schools. 

 
 
_____________________________________________________________________ 
 
 

1. Content  
What skills, knowledge and values do British schoolchildren need to help tackle global 
poverty and inequality, and to thrive in a globalised, outward-looking economy and 
society?   
 
Key messages: 

1. Skills: The definition of ‘global skills’ needs to include both technical and 
vocational skills and skills such as communications, collaboration, creativity, 
innovation and critical thinking which can be applied to global issues, as well 
as intercultural awareness and strategies for resilience.  

2. Knowledge: It is important that global learning is viewed through the lens of 
the UN’s SDGs, as a key way of implementing SDG Target 4.7 in the UK.  In 
the context of the SDGs, it is not enough to teach about global poverty and 
inequality without also addressing issues around environment, sustainability 
and diversity.  

3. Values: Global learning emphasises the values of social justice, 
interdependence, respect for and celebration of diversity and democracy. 
 

Definition of ‘global learning’:  
We define global learning as education that puts learning in a global context, 
fostering: 

• critical and creative thinking; 
• self-awareness and open-mindedness towards difference; 
• understanding of global issues and power relationships; and 
• optimism and action for a better world. 

Critical and creative learning about the wider world enables people to develop 
knowledge about the challenges we face and skills to make decisions for themselves. 
Equipped with these global capabilities, people can help to make a more just and 
sustainable world.  
 
The Global Learning Programme (GLP) 
The GLP gives teachers the tools to help pupils learn how to live in a diverse society 
and develop an ethos of tolerance, fairness and respect. Global Schools across the 
UK are also seeing the positive impact that the Global Learning Programme is having 
on pupils’ engagement, knowledge, skills and values.  
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Clive Belgeonne (a GLP practitioner based in Sheffield) explains How the Global 
Learning Programme (GLP) supports current school priorities such as ‘British values’2: 
the Pupil Learning Outcomes (PLOs) of the GLP “include understanding the actions of 
governments and actions of citizens. It promotes skills such as enquiry, discussion, 
reflection, taking appropriate action and evaluation. Pupils consider values such as 
respect for diversity and rights.  
 
The GLP provides an opportunity for schools to work alongside others to engage in 
dialogue around the introduction of ‘British values’.”  Belgeonne goes on to argue 
that “Sharing and understanding multiple perspectives on global issues makes it less 
likely that young people will subscribe to one fundamentalist view of the world. The 
GLP helps schools develop an ethos promoting tolerance, fairness and respect”. 
 
Global learning helps children contextualise what’s happening in the world around 
them and helps prevent the development of extremist viewpoints, instead 
encouraging dialogue and collaboration. Projects such as Think Global’s Start the 
Change3 provide opportunities to focus on the views of young people around 
challenging issues, and use the findings to support teachers in creating safe spaces 
for discussing the often difficult and sometimes controversial topics around 
radicalisation, diversity and tolerance. 
 
Global skills:  
The way we think of and define ‘skills’ needs to move beyond technical and 
vocational skills to include skills such as collaboration, communication and problem 
solving – essential for participation in a changing, global world. By equipping young 
people with this ‘global’ skill set, we are working to ensure that all young people 
have what they need to not only fulfil their potential, but also work towards 
addressing the challenges we as a global community face. 
 
The World Economic Forum has categorised what it terms “21st Century Skills” into 
foundational literacies such as literacy and cultural and civic literacy; competencies, 
such as critical thinking and creativity; and character qualities, such as curiosity and 
adaptability4. The British Council has articulated ‘skills’ in terms of ‘core’ skills such 
numeracy, ‘employability’ skills such as self-management, vocational skills, and 
‘enterprise’ skills such as commercial awareness5.  
 
In the UK, where ‘a job for life’ is no longer the norm and young people will be 
required to re-train and upskill throughout their lives, working in a highly 
interconnected world, global skills are more relevant than ever.  As we work towards 
achieving the SDGs, it’s clear that global skills development will have a central part to 
play; both in facilitating lifelong learning, as well as in helping to achieve the goals 
themselves.  
 
                                            
2 How the Global Learning Programme (GLP) supports current school priorities such as ‘British values’  
http://clients.squareeye.net/uploads/glp/GLP_pdfs/Resources/Topics/Values/glp_british_values.pdf 
3 https://globaldimension.org.uk/help-us-to-start-the-change/ 
4 https://www.weforum.org/agenda/2016/03/21st-century-skills-future-jobs-students/ 
5 https://www.britishcouncil.org/education/skills-employability 

http://clients.squareeye.net/uploads/glp/GLP_pdfs/Resources/Topics/Values/glp_british_values.pdf
http://clients.squareeye.net/uploads/glp/GLP_pdfs/Resources/Topics/Values/glp_british_values.pdf
https://globaldimension.org.uk/help-us-to-start-the-change/
https://globaldimension.org.uk/help-us-to-start-the-change/
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Knowledge:  
The UK government has a responsibility to implement SDG Target 4.7 by 2030 in the 
UK - ‘Promote education for sustainable development and global citizenship’: 
“By 2030, ensure that all learners acquire the knowledge and skills needed to 
promote sustainable development, including, among others, through education for 
sustainable development and sustainable lifestyles, human rights, gender equality, 
promotion of a culture of peace and non-violence, global citizenship and appreciation 
of cultural diversity and of culture’s contribution to sustainable development”. 
 
Reaching this target involves joined-up thinking on education covering issues such as 
development, human rights, environment and sustainability, peace and non-
violence, anti-racism, diversity and gender equality. Global learning is key to 
implementing this target in the UK, and requires a specific focus; it is not enough to 
teach about global poverty and inequality without also addressing issues around 
environment, sustainability and diversity.  
 
Ofsted's Chief Inspector, Amanda Spielman, has recently expressed concern about a 
narrowing of the curriculum in both primary and secondary schools6, and how “It is a 
risk to social mobility if pupils miss out on opportunities to study subjects and gain 
knowledge that could be valuable in subsequent stages of education or in later life”. 
Access to high quality global education delivered by trained and supported teachers 
is essential to equip all students for life in post-Brexit Britain. 
 
Values:  
There is a growing need to promote the shared values and informed understandings 
that can help the UK build a safe, tolerant, cohesive and outward-looking society.  
 
Global learning emphasises the concepts of social justice, interdependence and 
respect for diversity and democracy.  Independent research to be published in 
Autumn 2017 commissioned by Think Global for its Start the Change project7 found:  
 
“Young people do not readily contextualise extremism in wider geo-political issues…. 
Such limited understanding of extremism and terrorism as having geo-political 
context is dangerous; increasing the risk that stereotypes remain unchallenged. We 
need to ensure teachers can help students recognise that extremism has context, so 
they can think critically about what is happening and foster resilience to prejudice.” 
 

British  global values:  
In an increasingly connected world, national interests cannot be separated from 
global interests; the values that all of us who live in Britain should share and support 
are the same for people across the world – “values of democracy, the rule of law, 
individual liberty, and mutual respect and tolerance of those with different faiths 
and beliefs” (Department for Education guidelines on promoting ‘British Values’). We 
would also add that our common values should be based on social justice, cultural 
understanding and a sense of social responsibility.  

                                            
6 https://www.gov.uk/government/speeches/hmcis-commentary-october-2017 
7 https://think-global.org.uk/our-work/projects/start-the-change/ 
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The UK’s decision to leave the European Union presents both challenges and 
opportunities when considering British Values. On the one hand, the rise of racism 
and xenophobia and retreats to a narrow form of nationalism and patriotism present 
a threat to such values; on the other, opportunities can be created to help people 
have a better understanding of Britain’s role in a global society, including our 
responsibilities to create a more just and sustainable world. The Prime Minister, in 
her speech of January 2017 on A Plan for Britain, declared that “Britain’s history and 
culture is profoundly internationalist” and talked about the need to “ensure every 
child has the knowledge and the skills they need to thrive in post-Brexit Britain”8. 
 
Global learning is a key way for the Government to ensure that the UK’s leading role 
on the world stage is maintained and enhanced as it leaves the European Union, by 
equipping our young people with the skills, knowledge and values to participate and 
thrive in a globalised, outward-looking economy and society. 
 

2. Methodology  
What are the best methods for teaching such skills, knowledge and values? For 
example, e-learning, community projects, textbook study, classroom debates etc. 
What resources are needed to deliver development education effectively? Do you 
have any views as to whether the emphasis should be on developing expertise in 
development education amongst teachers, promoting innovation in the classroom, 
resource development, or extra-curricular activities?  
 
Key messages: 

1. In terms of resources, the answer needs to involve ‘all of the above’. 
2. There needs to be a combination of face-to-face training and support for 

schools and teachers from locally based experts, and access to quality online 
resources and training. 

 
Independent research to be published in Autumn 2017 commissioned by Think 
Global for its Start the Change project9 found that support for schools and school 
staff to engage in global learning and citizenship is needed: “Teachers are unsure 
about what they need for their schools to be able to further support their students to 
engage in active citizenship activities, highlighting their need for support in this 
area.” 
 
Schools need to have access to face-to-face support in the form of a sufficiently 
resourced and equipped local resource centre (usually a locally based Development 
Education Centre - DEC), which can provide accessible, regular and appropriate 
global learning expertise. This locally based resource work (and therefore ultimately 
teacher engagement and global learning for students) would be best supported by a 
central hub. This hub would provid access to quality resources and training which 
would enhance local resource centres’ and teachers’ capacity to lead effective global 
learning activities. In addition, DECs and other local resource centres, if co-ordinated 
                                            
8 https://www.gov.uk/government/speeches/the-governments-negotiating-objectives-for-exiting-the-eu-pm-speech 
9 https://think-global.org.uk/our-work/projects/start-the-change/ 
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well, can act as a catalyst for learning around the SDGs, which would lead to these 
crucial goals being embedded in schools.  
 
Schools need ongoing and consistent support to build in opportunities for 
embedding global skills, knowledge and values into the new curriculum and new 
exam specifications.  Appropriately resourcing DECs and other global learning 
providers to provide this support is critical, as is providing resources for the effective 
coordination of the network and all its resources – especially in ensuring 
geographical reach across the country.     
  
Digital resources, which can be accessed anytime by teachers, are an increasingly 
important way to support delivery of global learning in schools. The Global 
Dimension Website (GDW) is a much-used ‘one-stop-shop’ for knowledge and 
resources for teachers and educators to support and embed global learning in 
schools. With hundreds of high quality resources including films and lesson plans 
that pick up current global issues and topics, training and other resources, the GDW 
effectively supports teachers to address and contextualise world events with their 
pupils. In a fast-changing world, there is a risk that published materials such as text 
books become out-of-date quickly if they focus on global learning content and 
current issues, rather than global learning pedagogy. Digital resources tend to be 
more responsive, flexible and easily updated to rapidly changing contexts. 

 
3. School partnerships  
Evidence shows that educational partnerships between UK schools and those in 
developing countries can be particularly effective in increasing pupils’ cultural 
understanding and knowledge of development issues. What are the best ways to 
create and sustain these partnerships? How can we ensure that, through some form 
of mutual learning, the programme can contribute to improving the quality of 
teaching and learning in both UK schools and those in developing countries? 
 
Key messages 

1. School partnerships are a popular and engaging introduction to global 
learning, but they need to be accompanied by quality training and support 
for the teachers involved in the project, to ensure depth and breadth of 
learning. 
 

School linking is a popular and engaging introduction to global learning for many 
young people, enabling a personal connection to be made across geographical 
boundaries. Research by Douglas Bourn showed that “developing a link has been of 
considerable value to the school. It has energised both teachers and pupils to look 
beyond their school to the wider world. Above all it has made global and 
development issues ‘real’ through practical examples of issues, people’s lifestyles 
and comparable forms of learning and education.”10  
 

                                            
10 School Linking and Global Learning - Teachers' Reflections 
https://www.researchgate.net/publication/303497721_School_Linking_and_Global_Learning_-_Teachers'_Reflections  
 

https://globaldimension.org.uk/
https://globaldimension.org.uk/
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While such projects are an inspirational way of sparking interest and engagement, 
they should be viewed as opening the door to more in-depth learning. Teachers 
need to be given training and support to deliver quality education that equips their 
students with the knowledge and skills to make the most of the links they establish. 
Without such training, there is a risk that partnerships with schools in Less 
Economically Developed Countries (LEDCs) will dry up, or revert to traditional north-
south donor relationships, once schools have gone through the process of comparing 
everyday lives in their respective countries.  
 
Research from the University of Bamberg in Germany from 2016 raised “concerns 
that sponsoring fosters simplistic understandings of and oversimplified approaches 
to global challenges, thus counteracting important learning processes regarding the 
complexity of the world society” 11. Some teachers have reported that a linking 
project can degenerate into the British school focusing its efforts on raising funds for 
its partner school, rather than the relationship being one of mutual learning. 
Without proper ongoing support, teachers may feel unable to respond to difficult 
questions that come up as a result of the linking, which could lead to a risk that 
stereotypes are perpetuated rather than challenged. 
 
Ongoing and sustained quality training and resources for teachers and schools are 
therefore essential to ensure that school partnerships involve transformative 
education. 

 
4. Participation 
Whilst the programmes in the UK have involved more schools in development 
education than any previous government-funded initiatives, it remains a challenge to 
recruit and sustain a school’s involvement. What are the barriers to participation and 
how can these be overcome? Ideally what would a programme need to contain or 
address to encourage and enable schools to take part? How can we best raise 
awareness of the benefits of development education? 
 
Key messages:  

1. Raise the profile and status of global learning by referencing it within the 
national curriculum and Ofsted criteria (eg. through the current spiritual, 
moral, social and cultural (SMSC) requirement) to give an incentive to school 
leaders to provide space in the curriculum for global learning. 

2. Provide easy access for teachers to quality online resources and training. 
3. Provide easy access for teachers to face-to-face support from a local resource 

centre, which is supported by a national network organisation and 
programme. 

4. Open more opportunities to enable more students from disadvantaged 
backgrounds to access global learning.  

 
Competing priorities:  

                                            
11 Learning experiences within child sponsoring – A reconstructive study of orientations of young sponsors in Germany 
http://www.sinergiased.org/index.php/revista/item/127 
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Barriers to recruiting and sustaining a school’s involvement include competing 
priorities, which results in a lack of time and capacity to dedicate to embedding 
global learning. This is compounded by the lack of global skills, knowledge and values 
in teacher training, particularly at secondary level where trainee teachers focus on 
one curriculum subject.  
 
Schools are exceptionally busy environments, with a huge number of interests, 
pressures, stakeholders and priorities. This means that anything that isn’t explicitly 
and directly related to their most pressing current priorities, whether that is 
inspection criteria or school league tables, attendance or budget, can get left behind.  
 
Curriculum development – which would embed global learning effectively if senior 
leadership teams had the knowledge and skills in this area – can take a back seat 
where it is not directly related to core pupil outcomes. Global learning may not be a 
priority for school leaders because of lack time, capacity or understanding of its 
potential contribution to school ethos and goals. The success of global learning in a 
school can be down to the energy and commitment of a single teacher, who may or 
may not have their work celebrated or supported by management, and whose work 
might be abandoned if they move to another school. 
  
These barriers can start to be overcome by:  
- providing teacher training to schools, free at the point of use, that doesn’t 

require teachers taking the time to leave school premises, or require them to 
complete multiple tasks to access training; providing cover to facilitate their take 
up of this training. 

- supporting schools to access regular outside expertise in the form of speakers 
and visitors who can provide high quality global learning experiences at a local 
level, by providing financial structures that enable schools to access this free at 
the point of use 

- raising the profile of global learning by referencing it within the national 
curriculum and Ofsted criteria (an easy way to do this would be through the 
current SMSC requirement).  

 
It is important to note that a complex system for expressing interest in, and 
accessing support, has been seen by some as a barrier to engagement in and of 
itself. Making funding available at a local level is crucial to supporting schools to 
embed global learning effectively. 
 
Leave no one behind:  
To thrive in a globalised society, young people first need to be given the 
opportunities to engage and participate.  It is imperative that global learning is 
embedded in UK education and is not an ‘add-on’ for schools that are already doing 
well, or for high-achieving children.  Opportunities for young people who may not be 
engaged at school to access global learning through the sector have been seriously 
curtailed by cuts in funding to the youth sector. Nonetheless, these people also have 
a right and a need to have access to the skills and knowledge about the world that 
will equip them to understand and participate in society.  
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Opportunities beyond the classroom:  
Solid infrastructures for greater youth work need to be further established; KS2 to 
adulthood is the prime time for this development and learning to take place. 
Stronger links need to be made between young people and the International 
Citizenship Service (ICS), particularly those from more deprived backgrounds. More 
opportunities should be made for young people from such backgrounds to 
participate in ICS beyond formal higher education. A greater emphasis on digital 
literacy and skills through global learning can strengthen lifelong learning and 
engagement in global issues, and as a result enable more people to transfer these 
crucial skills to a global world. 

 
3. Delivery and design  
Do we need different approaches for each of the four nations of the UK, given the 
devolved nature of education policy? One of the successes of the Global Learning 
Programme across the UK has been that they have been teacher-led. Do you have 
any observations about the strengths and weaknesses of having teacher-led 
programmes? How can DFID ensure that any future programme recognises the 
expertise and experience from civil society organisations and higher education 
providers, including local Development Education Centres?  
 
Key messages: 

1. Joined up work across the four UK nations would be helpful, though delivery 
must consider the devolved nature of education. 

2. Teacher-led programmes are a stronger model than having ‘experts’ coming 
into schools, but teachers need to be properly trained and supported, in 
person by local experts and with effective, quality online resources. 

3. Local resource centres should be equipped to deliver recruitment, expert and 
tailored training and ongoing professional support to teachers and schools. 

 
Management of the GLP across the four nations through a single programme has 
advantages in terms of being joined up and co-ordinated.  A central management 
mechanism would ensure a focus on core principles, goals and outcomes building 
strength through economy of scale and shared learning.  

Delivery to each of the four nations must then consider the devolved nature of 
education, working with partners in-country to implement the programme. 
Mechanisms of ensuring cohesion and shared learning should be considered, such as 
events for teachers from different nations. 

Practically speaking, where curriculum development and embedding global learning 
is concerned, there is probably more value for teachers to share best practice with 
others teaching the same curriculum, than there is sharing best practice with 
teachers in a different home nation. 

One of the strengths of teacher-led programmes is that they embed Global Learning 
within the school, providing realistic role models for teacher-to-teacher training as 
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well as for students; this together with access to local ‘experts’ coming into schools 
to deliver Global Learning training, demonstrate teaching methods and provide 
support on curriculum development, this is a strong model. It’s crucial that teachers 
are properly trained and supported in their work, face-to-face with local expert 
providers, and online via resources such as the Global Dimension website. 

The current marketing model for GLP has some challenges, in particular that the GLP 
is not allowed to market the programme directly, leaving publicity and marketing to 
the limited capacity of individual providers.  Mechanisms need to be in place to allow 
for improved approaches to awareness raising to improve the reach of the 
programme - either by allowing marketing from the management centre, or by 
facilitating providers with resources, training and funds to do so themselves.   

Instead of schools being given the choice of whether or not to engage and which 
providers to choose from, the model would be more effective if local expert 
centres/providers were directly funded to recruit schools in their regions.  

Ensuring that Global Learning is a priority for schools’ Senior Leadership Teams in 
achieving high Ofsted ratings would help uptake of global learning programmes. 

Higher Education organisations could be a key provider for Global Learning expertise 
to teachers and should therefore be a prime target for the programme.    

4. Research and evaluation 
A strength of development education in the UK has been its strong evidence-based 
approach. This has been a feature of both Connecting Classrooms and the Global 
Learning Programme. What do you see as the most important issues to consider in 
ensuring that research and evaluation remain central to any future development 
education programme? 
 
Key messages 

1. An evidence-based approach is essential in proving impact. However, 
academic research needs to be communicated and promoted in an accessible 
way in order for it to be relevant to practitioner and policy makers. 

 
Communicating the positive impact and benefits of global learning can be achieved 
by effective dissemination of evidence-based impact research. This needs to be 
properly funded, continuing some of the best practice of the GLP.  
 
There is a lot of research that accompanies the GLP. While academic rigour in 
research and evaluation is necessary and useful, partners could work together to 
create communications for specific audiences to ensure research completed is easily 
understood and used by all stakeholders. 
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In order to demonstrate impact, the development of a theory of change for global 
learning should be further refined and tested to establish a causal, as well as 
correlative, link between global learning and specific educational outcomes12.  
 
Global learning encompasses many overarching concepts, such as curiosity, 
connection and critical thinking. When there is a global focus to curriculum content 
that looks at the world through multiple perspectives, then young people will 
develop the global knowledge, values and skills that will enable them to imagine a 
better world and act to create it. 
 
 
END 

                                            
12 See Think Global’s theory of change: https://think-global.org.uk/global-learning/theory-of-change/ 


