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Background  
The current Global Learning Programme has been extended and will now finish in all four UK 
nations in July 2018. The British Council’s current Connecting Classrooms Programme also 
finishes in July 2018.  
 
The Department for International Development (DfID) are inviting teachers, educators and all 
those interested, to take part in a consultation on the future of the Global Learning Programme. 
They have devised six open questions (which are copied below) as the basis for this 
consultation, which is open until 31 October. The results of the consultation will feed into 
consideration of a new programme design.  
 
These questions have been added to an online survey, which Think Global is encouraging all 
those interested in global learning to respond to. Think Global has also compiled some 
suggested key messages for its members to use if helpful to assist their responses.  
 

Questions 

1. Content  
What skills, knowledge and values do British schoolchildren need to help tackle global poverty and 

inequality, and to thrive in a globalised, outward-looking economy and society?   

 

- Skills: Definition of ‘global skills’ needs to include both technical and vocational skills and 
skills such as communications, collaboration and critical thinking which can be applied to 
global issues, as well as intercultural awareness and strategies for resilience. 

- Knowledge: It is essential that global learning is viewed through the lens of the UN’s 
Sustainable Development Goals (SDGs), as a key way of implementing SDG Target 4.7: 
‘Promote education for sustainable development and global citizenship’. In the context 
of the SDGs, it is not enough to teach about global poverty and inequality without also 
addressing issues around environment and sustainability. 

- Values: Global learning emphasises the values of social justice, interdependence and 
respect for diversity. 

 

2. Methodology  
What are the best methods for teaching such skills, knowledge and values? For example, e-learning, 

community projects, textbook study, classroom debates etc. What resources are needed to deliver 



development education effectively? Do you have any views as to whether the emphasis should be 

on developing expertise in development education amongst teachers, promoting innovation in the 

classroom, resource development, or extra-curricula activities?  

 

- The answer needs to involve ‘all of the above’.  
- There needs to be a combination of face-to-face training and support for schools and 

teachers from locally based experts, as well as access to quality online resources and 
training. 

 

3. School partnerships  
Evidence shows that educational partnerships between UK schools and those in developing 

countries can be particularly effective in increasing pupils’ cultural understanding and knowledge of 

development issues. What are the best ways to create and sustain these partnerships? How can we 

ensure that, through some form of mutual learning, the programme can contribute to improving the 

quality of teaching and learning in both UK schools and those in developing countries? 

 
- School partnerships are a popular and engaging introduction to global learning, but 

they must be accompanied by quality training and support for the teachers involved 
in the project, in order to ensure depth and breadth of learning. 
 

4. Participation 
Whilst the programmes in the UK have involved more schools in development education than any 

previous government-funded initiatives, it remains a challenge to recruit and sustain a school’s 

involvement. What are the barriers to participation and how can these be overcome? Ideally what 

would a programme need to contain or address to encourage and enable schools to take part? How 

can we best raise awareness of the benefits of development education? 

 

- Raise the profile and status of global learning by referencing it within the national 
curriculum and Ofsted criteria (eg. through the current SMSC requirement) to give an 
incentive to school leaders to provide space in the curriculum for global learning.  

- Provide easy access for teachers to quality online resources and training.  
- Provide easy access for teachers to face-to-face support from a local resource centre, 

which is supported by a national network organisation. 

 

5. Delivery and design  
Do we need different approaches for each of the four nations of the UK, given the devolved nature 

of education policy? One of the successes of the Global Learning Programme across the UK has been 

that they have been teacher-led. Do you have any observations about the strengths and weaknesses 

of having teacher-led programmes? How can DFID ensure that any future programme recognises the 

expertise and experience from civil society organisations and higher education providers, including 

local Development Education Centres?  

 

- Joined up work across the four nations would be helpful, though delivery must take into 
account the devolved nature of education. 



- Teacher-led programmes are a stronger model than having ‘experts’ coming into 
schools, but teachers need to be properly trained and supported, in person by local 
experts and with effective online resources. 

- Local resource centres should be equipped to deliver recruitment, expert and tailored 
training and ongoing professional support to teachers and schools.  

 

 

6. Research and Evaluation 
A strength of development education in the UK has been its strong evidence-based approach. This 

has been a feature of both Connecting Classrooms and the Global Learning Programme. What do 

you see as the most important issues to consider in ensuring that research and evaluation remain 

central to any future development education programme? 

 

- An evidence-based approach is helpful in proving a positive impact. However, academic 
research needs to be communicated and promoted in an accessible way in order for it to 
be relevant to practitioners and policy makers. 

 

 


