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Introduction to the guide
Who is this guide for?
This guide is for anyone looking for ideas and inspiration for
monitoring and evaluating projects and programmes that
promote global, intercultural or environmental
understanding. That might include NGO and local authority
staff, youth workers, and those involved in worker
education and community education – whether they are
working with young people, teachers, teacher-trainers,
adults in the work place or any other target group.

What is the aim of this guide?
This is a guide to monitoring and evaluating the outcomes of work to promote global, intercultural or
environmental understanding. We use the term ‘global learning’ to refer to this area, but others may talk
about education for sustainable development, promoting intercultural understanding or other terms. The
key is not the language but the underlying aim, which is to put learning in a global context, fostering:

• critical and creative thinking

• self-awareness and open-mindedness towards difference

• understanding of global issues and power relationships

• optimism and action for a better world.

Why is this guide focused on monitoring and
evaluating outcomes?
Changes in knowledge, attitudes and actions are at the heart of
global learning. However, they are also among the hardest kind of
changes to assess, raising questions such as: What simple indicators
can be used to assess the outcomes of complex learning processes?
How can we know how much of the change can be attributed to
our project? How can we know what the long-term outcomes of
global learning are?

Not all of these questions can be addressed through short-term
evaluations: there is a need for longitudinal research into the impact of global learning experiences.
However, we still need to be able to demonstrate the effectiveness of our work in the short-term,
including doing our best to evidence the learning outcomes we contribute to. This guide brings together
the expertise of Think Global and CES to offer guidance on monitoring and evaluating the outcomes of
global learning, both to provide good quality information to stakeholders to demonstrate our
effectiveness and to better understand for ourselves what is working well and less well.
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What will you find in this guide?
Sections 1 and 2 of the guide set the scene by presenting the key issues in monitoring and evaluation
broadly and the questions you will explore in planning your evaluation. Building on this foundation,
Sections 3 and 4 focus more specifically on the evaluation of global learning outcomes. Section 3
addresses the setting of intended learning outcomes and indicators, particularly those which relate to
changes in understanding, attitudes and behaviour. Section 4 explores the collection, analysis and
reporting of outcomes information.

Terminology in monitoring and evaluation can be confusing, with terms used in different ways in
different contexts. Throughout the text you will find key terms highlighted and defined. Many of these
key terms and their definitions are also given in Appendix 3 on page 40.

The guide includes a range of real-life case examples of ways in which organisations have approached the
evaluation of global learning outcomes. The examples chosen cover a range of different sizes of
organisation, working with different groups (young people, teachers, teacher trainers), and evaluating
different outcomes (knowledge, attitudes and action). Each real-world case example includes background
information on the aims of the project and the evaluation, the approach taken and what worked well and
less well, with a particular focus on the kind of tool used for collecting data (including questionnaires,
interviews, participatory activities, etc). Appendix 1 on page 36 provides a summary of all the
organisational case examples and why they were selected for inclusion in this guide.

The CES approach to monitoring and evaluation is a logic-based one. CES believes that taking time to be
clear about the aims and objectives of planned projects and programmes of work allows an organisation
to effectively monitor and evaluate its progress in delivery and achievement of results. However, the CES
approach also draws on useful elements of other approaches to evaluation, including those which avoid a
total reliance on predefined outcomes, and seek instead to discover results as and when they appear.
Consequently, while the body of the text focuses on how to use an aims and objectives approach
effectively, you will find illustrations of work drawing more heavily on open and participatory approaches
in the real-world case examples.

Whatever approach, or blend of approaches, you choose to take, your most important step is being clear
about the questions you are trying to answer about your work. We hope this guide will prove useful in
supporting that thinking, provoking questions and providing ideas on how you can build a picture of the
outcomes of your global learning work.

©
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Section 1
Monitoring and evaluating global learning
This section starts from the basics, setting out the key questions you will need to explore in developing
monitoring and evaluation plans for your global learning projects and programmes:

1. Why is monitoring and evaluation of global learning important for your organisation?

2. What is the difference between monitoring and evaluation?

3. Should we self-evaluate or pay for an external evaluation?

4. What should our evaluation focus on?

5. Who is the evaluation for and who should be involved?

6. When should we carry out our monitoring and evaluation?

7. Which evaluation approach is most suitable?

8. How will we present our evaluation findings?

Ideally you should consider these eight questions as part of the initial thinking and planning of any
project, so that you are clear about what you want to find out about your work from the very start, as
well as periodically throughout the life of the project.

1. Why is monitoring and evaluation of global learning important for
your organisation?

Assessing the effectiveness of global learning projects and programmes is important for several reasons
including:

• to learn from and improve on the activities and services you deliver

• to capture, replicate, share and develop good practice

• to be accountable and demonstrate the value of your work to funders and other stakeholders.

You are likely to find that your evaluation is motivated by a mixture of these factors. It is important to be
clear on why you are evaluating to make sure the process fits your purpose(s).

2. What is the difference between monitoring and evaluation?
Many organisations think about monitoring and evaluation together. Though they are related, monitoring
and evaluation are different.

Monitoring is about keeping records and notes of what you do, and the results you achieve, in a regular
and systematic way. You may already be collecting some relevant information in your role as project
manager, for example, keeping a log of telephone calls received or of staff time spent on a particular
project. It is important to consider what other information you may need and when and how you will
collect it, so that it is done routinely and is not forgotten. Reviewing this information at particular points
during the life of your project and thinking about what it all means, is the process of evaluation.

Evaluation is about using the monitoring information you have collected, and other supplementary
information, to make judgements about your project. This information will help you to answer questions
posed by your funders and other stakeholders, as well as to help you plan future work. For example:

• who did we reach?

• how well are we doing?

• what difference are we making?

• how did our approach lead to learning?

• what can we improve on?

• have we provided value for money?
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Thinking about your evaluation needs in advance will enable you to collect baseline information and then
to monitor systematically throughout the duration of your project. You will have fewer gaps in the
information collected and less need to ask your staff, project users and other stakeholders to ‘think back’
to the start of your project, which is likely to yield less accurate information than that gathered at the
time. However, if you are already part-way through your project, it is not too late to think about
monitoring and evaluation. For example, in the absence of baseline information, participants and
teachers can be asked to self-assess their progress from the start of your work with them.

Some organisations do a lot of monitoring but do not allocate time and resources to reflect on and learn
from the information they have collected – they do not evaluate. This is a wasted opportunity to learn
valuable lessons from shortcomings and to celebrate achievements. The ideal is therefore to plan regular
monitoring and periodic evaluation.

3.Should we self-evaluate or pay for an external evaluation?
Evaluation can be internally led, which is known as ‘self-evaluation’, or carried out by an external
evaluation consultant. Each has advantages and disadvantages – some of which are mentioned below.

Self-evaluation is when organisational staff use their own expertise and resources to carry out one or
more of the elements of monitoring and evaluation. That might include deciding on what aspects of the
organisation’s work they want to monitor and evaluate, defining the indicators against which to gather
evidence, selecting the means by which the information will be collected, and carrying out the tasks of
collecting, analysing and reporting on project information. Self-evaluation is increasingly expected by
funders as it demonstrates an organisation’s commitment to a culture of learning, improvement and
accountability.

To be successful, self-evaluation needs:

• careful planning

• explicit clarification of monitoring and evaluation tasks and responsibilities in job descriptions and
workplans

• involvement and commitment of relevant stakeholders (internal and external), so that staff have the
freedom to ask questions and access to the information to answer them

• allocated resources, particularly staff time but also money to train staff, appropriate IT software, etc.

External evaluation is when information is gathered, analysed and reported by a consultant from
outside your organisation, who is usually paid to do the evaluation (sometimes consultants work pro
bono). Bringing in professional evaluators can be useful to provide ‘critical distance’ from your project
and to provide a more objective assessment of your work. However, there are cost and other resource
implications to consider. Some funders may request an external evaluation. For further guidance on using
an external evaluator, see CES’ free-to-download Guidance Papers 1 and 2, and the UK Evaluation
Society’s Code of Conduct (all listed in ‘Where to find out more’ on page 35).

Your internal monitoring information will be an important starting point for both self-evaluation and
external evaluation. Often the two can be integrated within the same evaluation plan: the external
evaluator undertakes their own information collection while the organisation continues to collect its
regular monitoring information which the external evaluator also reviews.

4.What should our evaluation focus on?
Your evaluation could cover a number of aspects of your work (such as inputs, outputs, or outcomes) at
various levels (for example, project level or programme level). It is important to prioritise which of these
you want to focus on.

Ideally, project level evaluation will be an integral part of your global learning work. This means that you
will need to build in monitoring from the very start of your project so that you can establish a baseline
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and keep notes and records over the lifetime of the project. This will help you to learn and improve the
project as it develops.

Depending on the size and nature of your organisation you may also do a programme level evaluation
to capture the results of various projects that link under a specific theme or are directed at a particular
target group. This will mean that, periodically, you will need to put together the evaluations from your
projects and review them to draw out themes on the successes and challenges across the programme of
work. This will help your organisation to learn, improve and show results over time.

Although projects are most frequently asked to report on outputs and outcomes of their work, there are
other aspects that you may consider assessing, as shown here.

Planning and implementation chain
Below is a planning and implementation chain from inputs to impacts. When you are planning your
project, think first about the impacts you want to make and work backwards (for definitions of terms,
see page 40).

How you focus your evaluation – which aspects of your work you want to look at, the stage in the
project cycle you are at, and the stakeholders you need to satisfy – will have a bearing on the types of
questions you want answered.

For example, if you need to demonstrate ‘value for money’ in your work you would need to monitor the
money input – that is, the financial resources that you put in, and the outputs and outcomes that are
achieved in relation to funding, or overall costs. Alternatively, if you want to know whether you are on
target with rolling out a programme, you will focus on processes, outputs and associated milestones. If
you are trying to answer the question ‘What difference did we make?’ the focus of your evaluation is on
the outcomes and impact of your work.

It is best to decide on the key questions for your evaluation at the start and use these to focus your data
collection.

5. Who is the evaluation for and who should be involved?
Identify the key internal and external stakeholders in your work. These may include your funders, your
members and participants in your work, as well as policy makers and other organisations and individuals.
Remember that project staff are also key stakeholders, and that the process of evaluation can provide
valuable information on managing the project and how it could be improved, as well as the information
needed for funder-based reporting. When you have considered who will have an interest in the process
and findings of the evaluation, you can then decide:

• to what extent they want or need to be involved in the various stages of the monitoring and
evaluation process

• what they will want or need to see in the evaluation process and types of findings.

Answers to these questions will contribute to decisions about what aspects of the project you choose
to evaluate and the approach you take.

Input Process Output Outcome Impact



8

6. When should we carry out our monitoring and evaluation?
Monitoring should be ongoing as mentioned in response to question 2 above. It is the routine and
systematic collection of information that is particularly important for outcomes monitoring so that you
can assess changes – positive or negative, intended or unintended.

Evaluations can be done ‘formatively’ or ‘summatively’. If you want to find out what is going well and not
so well for a project, to help you to consider how to improve your work, a formative evaluation would be
most appropriate. If you are looking just for the overall results of your work then you would do a
summative evaluation at the end of the project. Most organisations do both formative and summative
evaluations (though they may not refer to them as such!).

Formative evaluations are designed and used to improve a project, especially when it is still being
developed. Typically during a three-year project, a formative evaluation would be done at the end of
year one and again at the end of year two so that lessons learnt can then help to shape the following
year’s work. Tools for collecting information for formative evaluations can also form a valuable and
integral learning opportunity for the participants of a project.

Summative evaluations are designed to present conclusions about the merit or worth of a project,
taking into account processes and changes effected by the project. Typically this is done towards the end
of the third year of a three-year project, to show overall results.

7. Which evaluation approach is most suitable?
There are various approaches to evaluation, some which are summarised below. When you have
considered questions 4, 5 and 6 you will be able to consider these approaches more fully. A list of
relevant resources on each approach can be found in the CES ‘Monitoring and evaluation resource guide’
(see ‘Where to find out more’ on page 35).

Approaches to evaluation
• Logic-based approaches, include:

• Taking an objectives or results-based approach, which will enable your project to focus on tracking
progress on planned activities and planned results. These objectives or results are often captured in
a logical framework which acts as a tool for analyzing progress made towards results.

• Theory-based evaluations, which begin with a theory or logic against which evaluations are carried
out. For example, you may have a theory of change that states, if we do a, b and c, the expected
results are x, y, z.

• Realist evaluation, which considers the key questions: what works for whom, in what circumstances
and how?

• Scientific approaches: using randomised control trials (RCTs) or comparison groups to look at what has
been achieved for the people with whom you have worked and those that you have not, to see the
difference made.

• Open approaches: goal free and case study approaches are more exploratory, allowing themes to
emerge from the information collected. They are ways of sharing depth and detail about particular,
often complex, situations rather than being able to generalise across a wider group. If you are able to
collect a number of stories, you can compare and contrast and pull out common themes. The ‘most
significant change’ methodology is one approach that will allow you to do this (for more information,
see www.mande.co.uk).

• Participatory approaches/empowerment evaluations actively involve project stakeholders in the
various monitoring and evaluation tasks. PLA (participatory learning and action) tools are often used.
You can read more in the CES discussion paper ‘Involving service users in evaluation’ (see ‘Where to
find out more’ on page 35).
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These different approaches to evaluation are not mutually exclusive and you are likely to blend elements
from various approaches according to your type of organisation, the nature of your work, your budget,
and the specific requirements of your user groups, funders and other stakeholders.

The CES approach to monitoring and self-evaluation, which is the focus of this guide, is one such
blended approach. Based on using clear aims and objectives as a foundation for evaluation, it also draws
on other approaches as appropriate, to meet the project circumstances and evaluation needs. It has
grown from the needs of the UK voluntary and community sector and is a simple – though not simplistic
– approach to self-evaluation which encourages:

• linking monitoring and evaluation to the planning process so that data can be collected at the start (as
a baseline) and throughout the life of the project, so that it is integral rather than an add on

• setting aims, objectives, outputs and outcomes, ideally at the start of any project

• choosing appropriate quantitative and qualitative indicators against which to collect monitoring data

• using various tools such as PLA, questionnaires, interviews and focus groups to gather monitoring
information

• integrating data collection within the educational process itself so that self-reflection becomes useful
for individual learning as well as project evaluation

• involving stakeholders as much as is appropriate throughout the monitoring and evaluation process

• reporting on processes, outputs and outcomes using statistics as well as qualitative information, for
example, in case studies

• flexibility to pick up the unexpected as well as the expected, the positive and the negative, that is,
what did not work in addition to what did

• using information to learn and improve, as well as to be accountable to stakeholders.

There is more about the CES approach to monitoring and self-evaluation in Section 2. Many of the real-
world case examples included in this guide adopt a blended approach similar to that of CES, with an
emphasis on aims and objectives. However, others describe blends which particularly draw on other
approaches. For example, ‘An open approach to exploring returned volunteers’ experiences’, page 12,
describes an evaluation based on a more open approach, and ‘How do we know it’s working’, page 10,
illustrates the use of participatory information collection tools.

8. How will we present our evaluation findings?
The final question to consider is what the users of your evaluation will expect to see when they receive
your findings.

Ideally you would consult the intended users to be clear about their expectations. Do they want or need
to see quantitative or qualitative information? What format is required (for example, statistical charts or
case examples, or a mixture of these and others)? These expectations will influence the type of
methodology you use to collect and analyse data and how you report on the information about your
project.

The last part of Section 4,‘How to communicate and use your evaluation findings’ (page 30), explores this
question of presentation further, and the real-world case examples ‘Evaluating medical students’ learning
about global health issues’ (page 24) and ‘Online questionnaire to assess global learning through a soap
opera’ (page 27) show different ways of displaying information in charts and graphs.
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How do we know it’s working?
Reading International Solidarity Centre (RISC) works with schools and community groups to raise
the profile of global issues and promote action for sustainable development, human rights and
social justice. Its Global Schools Project began from partnerships with four primary and two
secondary schools. RISC wanted to design the partnerships in close collaboration with each school,
focusing on what support was most relevant and needed. To help them do this, they began by
conducting a baseline audit to give a snapshot of pupils’ current thinking, attitudes, knowledge and
perceptions of the world, locally and globally.

Participatory, engaging activities were chosen to reflect a range of Global Citizenship concepts,
such as: social justice, sustainability, peace and conflict, and diversity, locally and globally. The
activities were deliberately a mixture of image-based, text-based, sorting, voting, consensus
reaching and individual response, to meet the needs of any pupils engaging with them. Pupils in
years 2, 4, 6, 7 and 9 took part in the activities, and observers recorded the pupils’ discussions as
well as their final answers. RISC found that it was the content of these discussions which offered
the best insight into pupils’ values, perceptions and attitudes, as opposed to just looking at
quantity of knowledge. Some pupils initially found it difficult that there was no ‘right’ or ‘wrong’
answer, and RISC staff found it was important to brief observers and teaching staff to remain
impartial, neither correcting nor adding to pupils’ responses.

In one activity, pupils were asked to draw and write in response to the stimulus question ‘What
would you expect to find if you visited a country in Africa?’ When
analysed, the images were transcribed into
words and phrases, with the help of notes taken
by observers about pupils’ discussions. Many
children were found to hold negative and
stereotypical images of the continent, with the
most frequent responses across the age range
being phrases such as ‘disease’, ‘poor people’,
‘mud huts’ and ‘conflict’.

In another activity, pupils were asked to identify
whether a range of photographs were taken in
India or the UK. Pupils struggled to recognise
diversity in the UK, often insisting that pictures of
people with Asian heritage must be taken in India
or Pakistan. Similarly, when pupils were shown a
photograph of an Asian child playing with a kite
and asked what they had in common with the
child, 70% of the responses related to wide
ranging, perceived differences between them,
rather than similarities.

With support from RISC’s education team, teachers
used the audit information from their pupils to develop their plans for Global Citizenship within
and across a range of curriculum areas. Feeding back the findings of the audit to teachers had to be
handled sensitively as it sometimes revealed significant gaps in pupils’ knowledge: the RISC team
always focused on plans to bring about change. Two years later the activities were repeated, and
the results compared with those of the baseline audit. This enabled RISC and the teachers from
each school to gauge the effectiveness of their Global Citizenship work, determine the extent to
which the key learning objectives were being met, and then plan and further develop their Global
Citizenship delivery in each curriculum area.

©
RI

SC



C
ase

exam
ple

Evaluating the outcomes of work to promote global, intercultural and environmental understanding

11

Two years after this, a final audit concluded the project and showed significant change in pupils’
abilities to find commonalities between themselves and people from other countries. They were
far more able to recognise diversity across the UK and the rest of the world, and more confident in
acknowledging and challenging stereotypes. Their understanding of interdependence, through
trade and through issues such as climate change, had greatly increased and there was a significant
shift in pupils’ awareness of the many opportunities to make a difference.

The full toolkit of 17 activities has since been published to enable other teachers to use the
activities and tools for analysis. The toolkit “makes a real contribution to current debates about
monitoring and evaluation - it responds to the challenge of measuring what is valuable, rather than
valuing what is measurable” (Senior Schools’ Advisor).

Find out more:
The toolkit ‘How do we know it’s working? A toolkit for measuring attitudinal change in global
citizenship’ can be purchased online from RISC at www.risc.org.uk/education/risc_publications.php

To find out more about RISC’s work visit www.risc.org.uk or contact Liz Allum (liz@risc.org.uk).

©
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An open approach to exploring returned volunteers’ experiences
Each year VSO UK supports hundreds of skilled professionals to complete work placements in 44
countries worldwide. The organisation then aims to support returned volunteers (RVs) to use their
experience to increase understanding of global issues in their communities.

VSO UK was interested to find out more about RVs’ changing motivations and engagement in global
learning work and commissioned the Development Education Research Centre at the Institute of
Education to undertake an open study into the ways in which RVs take forward their enthusiasms, skills,
passions and learning.

The study was a longitudinal one, carried out between May 2009 and April 2010. Twenty-one RVs were
involved, drawn from a range of ages, backgrounds and types of placement that VSO UK offers. After
completing an initial baseline questionnaire they then participated in three rounds of semi-structured
telephone interviews, allowing shifts of attitude and behaviour over time to be explored.

Key areas of questioning were about RVs’ perspectives on their VSO experiences, their current or planned
engagement with global learning activities, and the perceived impact of VSO on their personal and
professional lives. Notes from each interview were taken, agreed with the interviewees and kept
confidential by removing names and giving each RV a code. The data from the questionnaires was coded in
terms of selected themes, and the interview data was analysed more loosely, following themes that
emerged from discussions.

The study revealed that RVs share a commitment to securing a more just and equitable world, as well as a
strong sense of solidarity with the people and colleagues with whom they worked in their placements.
However, while this means that most volunteers want to continue to contribute once they return home,
there are a huge variety of ways in which they view their contributions. For example, some volunteers
would like more opportunities to raise awareness and enable action on global issues through their
professional skills and career choices, such as by conducting research or writing for professional
publications.

VSO UK is now using the findings of this study to develop new and more tailored opportunities for RVs to
engage with global learning work in ways that match RVs’ priorities, interests and time commitments while
looking to bring about tangible benefits for communities overseas.

Find out more:
To find out more about VSO’s work and research, please contact Rachel Trayner at VSO’s press office
(rachel.trayner@vso.org.uk).

To find out more about the Development Education Research Centre, Institute of Education, visit
www.ioe.ac.uk

Research and evaluation are closely related activities, and at the
Development Education Research Centre we believe that there is much to be
learnt from research practices in planning evaluation. Prescribing exactly
what you are looking to find before you start can significantly narrow and
determine what you find about learners’ experiences. Taking an approach
informed by research allows a much more open exploration and the
possibility of uncovering the unexpected.

Dr Doug Bourn,
Director of the Development Education Research Centre, Institute of Education
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Section 2
Planning for monitoring and self-evaluation –
the CES approach
When you have considered the eight questions outlined in Section 1 you are ready to start planning the
monitoring and evaluation of your global learning project or programme. The next section outlines the
CES approach to this planning stage.

We recommend that before you start your project, you clarify the needs of the group(s) you plan to
work with. You might do this by carrying out a needs assessment or accessing relevant research. The
needs you identify inform your aims and objectives and the rest of the planning process, as pictured
below.

Self-evaluation cycle

Setting aims and objectives is central to CES’ approach to monitoring and evaluation.

Aims are statements of planned changed – they explain the difference you are trying to make in the lives
of the groups you are working with. An overall aim or mission statement sets the broad direction of
change. An organisation or project would often have two or three specific aims flowing from this, which
are the component parts that, together, will help to achieve the overall aim.

Objectives are statements of planned areas of activity or service delivery. They explain what you plan to
offer or provide your user groups with in order to meet your aims. Aims and objectives should be linked,
ie if you want to meet a need and achieve a change, you have to provide a means of doing so.

The CES planning triangle (see page 14) is a helpful way of thinking about the relationship between aims
and objectives.

Adapted from www.ces-vol.org.uk/becomingmoreeffective

Development
What must we do differently

to increase our success?

Evaluation
Have we succeeded in

producing the desired change?

Aims
What change do we want

to achieve?

Monitoring
How can we tell what

progress we are making?

Objectives
What must we do to
achieve these aims?

Indicators
How will we know when

change has occurred?

Needs assessment



14

The CES planning triangle ©

When you have identified your aims and objectives, you are ready to think further about outputs and
outcomes.

Outputs are the specific activities, services and products you actually propose to deliver. The outputs
are the activities you will carry out to meet your objectives and often there is more than one output for
each objective.

Outcomes are the changes you are hoping to achieve as a result of delivering your outputs. Your
intended outcomes will link to your specific aims, and often there are several outcomes associated with
each specific aim, which together build towards meeting the overall aim. These are known as
intermediate outcomes. More detail on this can be found in Section 3, and the case example ‘Steps to
resilience’ on page 19 illustrates the British Red Cross approach to developing intermediate outcomes.

You can find a worked example of the aims, objectives, outputs and outcomes of a fictitious global
learning project on page 17 in Section 3.

Setting indicators
When you have decided which aspects of your project you are going to monitor and evaluate – most
commonly these will be your outputs and outcomes – the next step is to set indicators. Indicators
provide the foundation for the task of information collection. They can be turned into questions for use
in online surveys and interview schedules, or used in the design of other collection tools.

Ideally, indicators are selected from the start of a project so that you can collect baseline information.
The same questions are then asked again periodically during a project so that you can determine the
progress of your work.

Different stakeholders may regard different indicators as important, so the indicators you choose will
depend on whose information needs you are trying to meet. For example, a funder may want you to
evidence that you delivered your output of a residential for young people on environmental issues. For
this you would select output indicators including: the number of young people who attended, their
profile (age, gender, ethnicity) and the level of user satisfaction. To help improve the content of the next
residential, your staff team may want to know what young people learnt, using outcome indicators such
as: young people’s level of knowledge of the causes of climate change, the different impacts of climate
change they can identify, and the number of personal actions they can list to mitigate these.

You may choose not to use an approach that pre-defines outcomes and indicators, but rather adopt a
more open stance as illustrated by the real-world case example of North West Global Education
Network’s evaluation of Local Learning Networks of Schools, an adaptation of the Most Significant
Change approach (see page 15).

Overall
aim

Specific aims
This is why we do it

Objectives
This is what we do

Outputs

Outcomes

Impact
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Exploring the most significant change
North West Global Education Network (NWGEN) was one of 11 regional programmes funded by the
Department for International Development through its Enabling Effective Support Programme. Part of the
support NWGEN provided for global learning in schools was the creation of a number of Local Learning
Networks of Schools (LENS) across the region, aiming to embed the global dimension in schools through a
process of shared peer learning and activities.

The evaluation of the LENS programme combined different methods, including secondary analysis of
existing reports and resources, interviews, and a version of a participatory evaluation method called Most
Significant Change. This latter process involved the collection of significant change stories from teachers
through a combination of written templates sent into schools and phone interviews. Teachers were asked
to respond to the questions: ‘Looking back what do you think was the most significant change on global
learning as a result of your involvement in the network? In what way was this so significant?’

Thirty-four change stories were selected, and all of these were included in the appendix of the evaluation
report. From this full set, a group made up of the LENS co-ordinators was asked to select 10 stories that
they felt reflected the most significant change of all. From these 10, the NWGEN Management Group
selected five that they felt were most significant, and these were detailed in the evaluation report. In this
way, judgements about what had been most significant about the programme were made by participants
in the system rather than by external evaluators, who acted as facilitators.

The stories reflected a range of different changes, including activities schools had undertaken and staff
development, as well as staff and student learning. For example, one story identified the most significant
change as being an awareness that when planning, teachers think of the Global Dimension in everything,
rather than putting it in separate areas. Another school felt their most significant change was a realisation
of where their students were in terms of their attitudes on global issues.

The advantage of using this adaption of the Most Significant Change approach was that its participatory
and accessible nature enabled the engagement of a range of stakeholders relatively easily. It also meant
that unexpected and thought-provoking themes arose, with the most significant change often being seen
differently by teachers and project staff.

Find out more:
Read the full LENS evaluation report at
www.lgec.org.uk/resources/assets/files/nwgen/NWGEN_External_Evaluation_Final_Report_2010.pdf

Find out more about the Most Significant Change evaluation approach at www.mande.co.uk
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Section 3
Focusing on the outcomes of global learning
Of all the various aspects of a project that could be monitored and evaluated, measuring the outcomes
of global learning projects is often a high priority for organisations working to promote global,
intercultural and environmental understanding. Changes in knowledge, attitudes and actions are at the
heart of global learning, but are also amongst the hardest kind of changes to assess. The next section
looks at how the CES approach can help you to do this, by giving a worked example of a fictitious global
schools project.

Clarifying needs, defining aims and objectives
The global schools project is run by a small UK-based NGO working in schools to support 11-16-year-olds’
learning on global issues. Discussions between project workers and staff at five schools participating in
the project, and a survey of Year 8 students indicated that:

• students currently have few opportunities to learn about issues of global inequality and
interdependence

• students have stereotypical views of life in countries of the South and the reasons why poverty exists

• few students feel that they have the power to bring about change on issues of global poverty

• teachers don’t have sufficient knowledge, skills and confidence to bring a global dimension into their
teaching.

Reflecting on this, the project workers turned these needs into statements of aim (the changes they
want to see in the young people/teachers) and have thought about the ways in which they can achieve
those aims (their objectives). These have been captured in the planning triangle below:

Evaluating the outcomes of work to promote global, intercultural and environmental understanding
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Global Schools Project planning triangle

To enable
students to

understand and
respond to the challenges

of global poverty

To increase teachers’ ability to
include a global dimension in their teaching

To improve students’
understanding of life in countries of the south

To increase students’ awareness of a
range of actions they can take to bring about change

To provide training for teachers

To signpost teachers to a range of resources

To provide ongoing tailored support

To offer extra-curricular activities for students

Overall aim

Specific aims

Objectives



18

Identifying outputs and intended learning outcomes
The next step for the project workers was to be more specific about what they planned to deliver
(their outputs) and what results they hoped these would achieve, that is, the changes that would
happen (their intended outcomes).

The table below illustrates some of their initial thinking:

Thinking more about what success would look like, the project workers realised that there were likely
to be a number of step changes that led to their intended, end outcomes, ie a set of intermediate
learning outcomes, or ‘changes along the way’ to what they hoped would happen. The project
workers developed the intermediate outcomes below, which they hoped teachers attending a global
dimension workshop would experience.

It is worth noting that not all ‘stories of success’, ‘theories of change’ or intermediate outcomes are
linear – as the real-word case example from the British Red Cross, page 19, demonstrates.

Teachers attending the global dimension workshop will:

What we plan to offer
A series of workshops for teachers on the
global dimension

A global citizenship after-school club for
young people

What we hope will happen
Teachers incorporate more opportunities for
students to learn about issues of global
poverty into their unit and lesson planning

More young people take critical, informed
action as active global citizens

Be more open to learn about practical ways in which issues of
global poverty can be brought into the subject area

Try out a learning activity in the workshop and feel more
confident about the participatory methodology

Amend a lesson plan to include a global dimension

Reflect and share good practice with colleagues on how to
include the global dimension in their teaching

Incorporate more opportunities for students to learn about
issues of global poverty into their unit and lesson planning

Reflect more on the significance and meaning of the
global dimension to education
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Steps to resilience
The British Red Cross (BRC) is part of a global voluntary network that helps people in crisis, whoever and
wherever they are. Part of their work includes humanitarian education, supporting people and
communities to be more resilient, and more confident, able and willing to help themselves and others
when faced with a crisis.

BRC designs humanitarian education activities to respond to needs, such as improving the reception of
refugees and asylum seekers in communities, or reducing the stigma experienced by people living with HIV
or AIDS. The work of project staff begins with identifying the change needed in a community, group or
person. This is where evaluation starts too, with the selection of core intended outcomes that relate to
this change.

BRC are just beginning a four year process of improving the evaluation of their activities. As part of this
they have developed a set of attributes (skills, values and beliefs) which they believe contribute to people
being more resilient. These are broken down into attributes that mean an individual is more willing to help,
more able to help and more confident to help themselves and others. Some examples of these
intermediate outcomes are included below:

Project staff are required to be clear about how their work contributes to this profile and select indicators
for their evaluation that relate to the profile. As a result, staff are clear on the questions they need to ask
as part of the evaluation.

The next step is for staff to assess an individual’s or a group’s attributes before the start of their project –
that is, to establish a baseline – so that they are better able to see the change their activity brings about.
BRC point their staff to the huge range of publications and tools available for collecting data, and provide
training so that they are confident to select and implement the right tool for the context. Tools might
include: a visual scoring activity, traffic lights, or identifying ‘locks and keys’. Whichever tool is chosen will
generally be creative, flexible and easy to use without IT or other equipment.

A data collection tool is used again after the humanitarian education activity, focusing on the same
questions. Learning diaries are particularly helpful here for participants to keep a record of their
experiences and what they have learnt. The hope is that, by establishing a habit of measuring both before
and after the activity, staff will consider how effectively the needs of participants are being met. This
should be the case whether the activity is a small one-off event, like a workshop, or a much longer project,
enabling staff to develop a broad picture of their strengths and weaknesses and how they can improve and
adapt the humanitarian education service in their area.

Find out more:
To find out more about the humanitarian education work of the British Red Cross and its approach to
evaluation, contact Andy Lloyd (alloyd@redcross.org.uk).

The British Red Cross point staff to a range of publications and tools for data collection, including:
‘Capturing the evidence’ by Hilary Comfort, with Bryan Merton, Malcolm Payne and Wendy Flint, from the
National Youth Agency. Available to order at www.nya.org.uk/catalogue/ebooks/capturing-the-evidence-
tools-and-processes-for-recognising-and-recording-t

Willing to help...
Increased courage

More inspired

Greater understanding of and
values humanity / action

More empathy / sympathy

Better able to recognise needs
of self and others

Able to help…
Can manage own safety

Improved emotional
intelligence

Improved critical thinking

Better able to recognise
multiple perspectives

Improved communication skills

Confident to help...
Improved self-esteem

A stronger belief that ‘I’ and
‘we’ can do it

Increased conviction that
helping makes a difference

Improved emotional
intelligence
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Identifying indicators
Identifying outcome indicators is the next step. Outcomes and their indicators are sometimes confused,
but are actually quite different. Outcomes are changes or benefits experienced. Indicators are clues that
demonstrate this change has taken place. For the young people attending the fictitious global citizenship
after-school club, the following outcomes and indicators were indentified:

While they were particularly interested in evaluating the outcomes of their work, staff working on the
global schools project also set indicators for the outputs of the project so that the difference they made
could be linked back to the activities they carried out.

Output indicators help to demonstrate the work of an organisation, what it has delivered, and the
progress made towards meeting objectives. Output indicators can be set for:

• quantity (how many services or products)

• take-up (used by how many people)

• accessibility (used by what types of people)

• quality (including user satisfaction)

• cost.

Staff on the global schools project identified the following output indicators for their workshops with
teachers and their after-school club:

Outputs
Workshops for teachers on the global dimension

Global citizenship after-school clubs for young
people

Output indicators
Number of workshops/club sessions

Length of workshops/club sessions

Frequency of workshops/club sessions

Number of attendees

Profile of attendees

Breakdown of activity type within the
workshops/club sessions

Outcomes including intermediate
outcomes
Young people are more aware of global
interdependence

Young people see themselves as agents of
change

More young people take critical, informed action
as active global citizens

Outcome indicators

Level of understanding of the term ‘global
interdependence’

Ability to give examples from their own lives of
interdependence, for example, through trade, the
media, personal relationships etc

Level of awareness of opportunities to make
change

Level of confidence to take action

Number of actions taken as part of the club

Number of actions taken outside the club

Types of actions taken

How often action taken

Adapted from CES, ‘Practical monitoring and evaluation: a guide for voluntary organisations’ (3rd edition)

Adapted from CES, ‘Practical monitoring and evaluation: a guide for voluntary organisations’ (3rd edition)



To help them plan, staff considered setting some targets for their outcomes and outputs. Targets are
countable or measureable results that you are trying to achieve. They can be set against output and/or
outcome indicators. It is not always appropriate to set targets, but it can be a useful exercise to enable
good planning, and is sometimes required by funders. It is best to avoid setting targets too low or too
high as this can lead to complacency or demotivation of those trying to achieve them.

Turning indicators into questions or statements
Next, staff working on the global schools project needed to turn their indicators into questions or
statements against which information could be collected.

One of the intended outcomes of the after-school global citizenship club was that young people would
begin to see themselves as agents of change. The selected outcome indicators were: the level of
awareness young people had about opportunities to bring about change, and the level of confidence
they had to take action. Staff developed statements which they put onto the following worksheet to
use at the end of one of the global citizenship club sessions.

In the event, rather than using the worksheet, they made the activity more active and participatory, by
creating a continuum from ‘Strongly agree’ to ‘Strongly disagree’ across the room and asking students to
stand at the position that indicated their viewpoint. Staff recorded where students’ stood on the line,
and how they explained their position.

In the real-world case example on page 22, staff working on a global learning project at university level
turned indicators into a set of statements against which measurement took place.

Evaluating the outcomes of work to promote global, intercultural and environmental understanding
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Output indicator
Frequency of club sessions

Output target
Once a week during term-time

Full week during summer holidays

Outcome indicator
Number of actions taken outside the club

Outcome target
70% of attendees take at least one new action
within 3 months of attending the club

I can list 5 things I have done
today which link me to people
and places in other parts of
the world

I feel confident to be an
active global citizen

I can think of ways to take
action to change things for
the better

I know what ‘global
interdependence’ means

Strongly
agree

Agree Neither
agree nor
disagree

Disagree Strongly
disagree



C
as

e
ex

am
pl

e

22

Measuring teachers’ attitudes towards global learning
In 2007,Merseyside Window on the World and Liverpool World Centre began working with Liverpool
Hope University to embed the global dimension into teacher training courses at the university.

One element of the project was the development of a tool for measuring changes in attitudes to global
learning among trainee teachers and teacher trainers. This process had the positive outcome of involving a
range of university staff not previously interested in the project. Working with the project evaluators,
academics from the University of Chester, the team developed an inventory using Thurstone Scaling
Methodology.

The first step was for project staff and teacher trainers to generate a series of statements that they felt
represented different levels of willingness to engage with global learning. Examples included: ‘Global
education adds to pupil learning’; ‘I hate the whole idea of teaching about global learning’; and ‘I think
global learning is significant but honestly don’t know if it is more or less important than Mathematics and
English’.

Other staff then ranked the 110 statements that were generated, placing them at what they felt were the
appropriate points on a seven point scale (where 7 = very keen to engage with global learning and 1 = not
keen at all). From these, the original group of staff and teacher trainers then selected the two most
appropriate statements for each point on the scale (fourteen statements in total). These statements were
randomly ordered and presented in worksheet form.

The inventory was distributed to students on the BA in primary education, just before they began a global
learning unit called ‘Wider Perspectives’. The trainees were given a short period of time to tick any of the
statements they agreed with. A formula was used to place each participant on the seven-point scale in
relation to the statements they ticked. This information formed a baseline assessment of trainee teachers’
attitudes towards global learning.

The trainee teachers were asked to complete the inventory for a second time at the end of their global
learning module. The responses students gave before and after participating in the global learning unit
were compared, and the results provided useful information for the course leaders in planning the
following years’ course.

The tool is an easy-to-use measure of attitudinal change, and worked well with trainee teachers. However,
it relies on participants honestly reporting their views, which may be more difficult for experienced
teachers in schools who may feel that their practice is being judged.

Find out more:
The inventory is available for organisations to use, at a small cost. If you would like to find out more,
please contact Phil Bamber at Liverpool Hope University (bamberp@hope.ac.uk).
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Section 4
Collecting, analysing and reporting on outcomes
information
When you have identified measurable indicators, and used them to develop questions, you are ready to
think about how you will use these questions to collect information. This next section looks at a range of
data collection tools before moving to consider how to analyse and report on outcomes information.

Information collection matrix
When you have decided on the indicators for your outputs and outcomes, you might find it helpful to
create an ‘information collection matrix’ to plan the methods you can use for each area of enquiry. You
will be able to assess which method will give you the richest source of information, how you can cross-
check the reliability of the information by collecting it from a number of sources and how to balance
what you are asking when using each method, to keep your work manageable.

You will also need to consider when is the best time to collect information. It is ideal to look for ‘natural’
places to gather the evidence of your work. For example, you may ask teachers to submit an evaluation
form before leaving a training session.

Below is an example based on the global citizenship after-school club described in Section 3.

Sampling
Whichever method you select, you may decide to gather information from only a sample of your users.
This might be because you only have limited resources or because you want to focus on getting in-depth
answers from a small group of individuals.

There are different types of sample including:

• random samples, which are mainly used for quantitative studies from which you can make statistical
generalisations. A random sample might, for example, be selected by putting the names of your
participants in alphabetical order and then picking every 10th name.

• purposive samples, where each case in the sample is selected according to its type so as to ensure that
an adequate representation of different types can be explored.

Number of club sessions

Length of club sessions

Number of attendees

Profile of attendees

Level of confidence to affect change

Number of actions taken outside the
club

Level of understanding of the term
‘global interdependence’

Ability to give examples from their own
lives of interdependence, for example,
through trade, the media, personal
relationships, etc

Face-to-face
interviews
with users

In-class quiz Follow-up
questionnaire

Register/log

Y

Y

Y

Y
Y Y Y

Y Y

Y Y

Y Y

Adapted from CES, ‘Practical monitoring and evaluation: a guide for voluntary organisations’ (3rd edition), p104
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Evaluating medical students’ learning about global health issues
Skillshare International works in long-term development and capacity building in Sub-Saharan Africa and
Asia. Their development awareness programme in the UK focuses on work with undergraduate medical
students. Skillshare works in partnership with Nottingham University, Leicester University, and Trinity
College Dublin to offer courses which explore global development issues and their relationship to access
to health care and health outcomes.

In terms of receiving a grade for their work on the courses, students’ learning is assessed in a number of
ways. Small group work on a topic relevant to the course is assessed on a poster the group develop and
two presentations they give. On the Leicester course, students also submit an academic essay.

The course coordinators use a combination of tools to understand students’ learning across the cohort.
Firstly, students complete an attitude survey before and after the course. A new version of the survey was
developed in 2010, comprising 18 statements based on the aims of the course at Trinity College Dublin,
and 82 students completed the survey. Changes in students’ attitudes towards one of these statements,
‘Educating women is the key to ensuring accessible health care for everyone’, is shown in the histogram
below.

Students rate their agreement with the statement against a four-step Likert scale (strongly agree; agree;
disagree; strongly disagree) and the histogram represents any movement between steps that students take
between the first and second survey. The majority showed no change, a large minority changed in favour
of the statement by one or two steps and a small number disagreed more after the course than before.
Overall the cohort as a whole was significantly more in agreement with the statement after the course.

Students also complete a self-evaluation, in which they respond to six questions to reflect in writing on
what they have achieved in relation to the aims of the course. This data is analysed using content and
discourse analysis, putting statements into categories or under code headings and then quantifying the
frequency with which these codes appear. However, this method of using content and discourse analysis is
technical and time consuming to use and only feasible when funding is available for staff time.

Analysis of the reflective writing showed that almost all students believed they had increased their
knowledge and understanding of the subject matter taught in the module. About a fifth of the students
demonstrated deeper understanding of the complexity of global health issues, the relationships between
the different agencies and how health inequalities arise from wealth and power inequality within and
between nation states. A similar proportion wrote that the course had increased their interest in working
in a developing country in the future.

Find out more:
To obtain permission to replicate the tools described here, and to find out more, please contact the
authors of this evaluation model:

Dr Adrian Hastings, Senior Clinical Educator, Department of Medical and Social Care Education, Leicester
Medical School, University of Leicester, Leicester LE1 9HN. Email: amh5@leicester.ac.uk

Dr Raúl Pardíñaz-Solís, Global Health Manager, Skillshare International, 126 New Walk, Leicester, LE1 7JA.
Email: raul-pardinaz-solis@skillshare.org

Change in medical students’ agreement with the statement ‘Educating
women is the key to ensuring accessible health care for everyone’.
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Choosing information collection tools
There are several tried and tested ways in which information can be collected, including:

• face-to-face or telephone interviews (see the case example ‘The power of in depth interviews’ on
page 26)

• focus groups or group discussions

• self-assessment through questionnaires or quizzes (see the case examples ‘Measuring teachers’
attitudes towards global learning’, page 22, and ‘Online questionnaire to assess global learning through
a soap opera’, page 27)

• observation against a schedule

• PLA (participatory learning and action) tools such as learning diaries, drawings and group activities (see
for example ‘How do we know it’s working?’, page 10 and ‘Participatory evaluation in the classroom’,
page 28).

Some organisations create their own tools from scratch. Others use existing packages such as online
surveys (eg, Zoomerang, SurveyMonkey) to create questionnaires.

When you are choosing which tool or tools to use, consider:

• The depth of information you require – tools such as interviews and focus groups give much richer
information as you spend longer finding out about the individual, you can ask more probing questions
and can follow emerging lines of enquiry.

• The reliability of the tool – if repeated, would you get the same results? If you want to compare
information across individuals or groups of individuals, well-defined questionnaires, online surveys, or
focus groups can work well (as a pre-defined set of questions are asked of all individuals often both
before and after the intervention). The data collected using participatory tools can be more difficult
to interpret.

• The validity of the tool – does it capture what you intend to measure? For example, if you are trying
to gather information about how a young person feels about their environment, a valid way to do so
might be to ask them to take photos of their local area – what they like, what concerns them etc.

• How easy the information is to collect and analyse – getting students to draw maps or illustrate their
aspirations for the future may be valid tools but the information they provide is difficult to collate,
analyse and report on. In many cases, following up with an interview is the best way to get some
explanation of visual or creative displays.

• Credibility – will the users of your evaluation see your tool as a credible way of collecting information?

• Appropriateness to the service and users’ views – some tools may be too difficult to administer by
your staff and/or feel excluding to some individuals. So while they may be credible, reliable and valid,
they may not be right for the people from whom you want to gather information.

• Ethical implications – refer to guidance on social research and the Data Protection Act at this stage,
and also as you make plans to store and report on the data.

• Time and resources available.

There is value in combining two or more tools to provide complementary parts of the picture and so
that the validity of the information you collect can be cross-checked (or ‘triangulated’). It can be
particularly useful to use two quite different tools together, for example a large-scale statistical survey
and a set of in-depth interviews that get reported as case studies. Analysis of the quantitative data from
the survey can show you what change seems to have occurred across a broad group, while the case
studies can validate (or invalidate) this picture, and start to explain why the change has occurred.
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The power of in-depth interviews
The Sustainable Design Award (SDA) provides an opportunity for A-level students in Design and
Technology (D&T) to explore environmental, economic and social issues and to help them see that all
designing and making involves moral judgements. The SDA project was implemented by Practical Action
in England, The Centre for Alternative Technology in Wales and Amstel Instituut, Amsterdam. The project
aimed to improve the profile among educators of sustainable development within specific and
appropriate areas of the curricula, and to enable its effective delivery and take-up.

The project evaluation was carried out by academics at the Centre for Innovation and Research in Science
Education at the University of York. The evaluation explored a range of questions, including the uptake
and achievement rate of the Award, the use of project materials, the impact of the project on curriculum
documents and the practice of examination boards. The evaluation also focused on changes in teachers’
understanding, confidence and commitment to integrating sustainable development into their D&T
teaching.

The main body of data for the evaluation was collected through 20-30 minute semi-structured interviews
with teachers and key professionals in England, Wales and The Netherlands. These educators were asked
to reflect on the ways in which taking part in the project had influenced their understanding of
sustainable development and how to integrate it into the D&T curriculum, and their confidence in doing
so. Altogether 30 teachers and 21 key professionals were interviewed. The interviews were electronically
recorded and notes were made of significant issues raised, but the interviews were not transcribed
verbatim. The analysis used interpretive methods by reading repeatedly through interview notes and
documents, identifying common issues and patterns. The reliability of the analysis was increased by the
independent analysis and subsequent comparison by two researchers of 20% of the interview data.

The analysis indicated that changes took place in teachers’ understanding of, and confidence in the
integration of sustainable development in their teaching. These changes were considerable for most
English teachers, and small but observable for most teachers in Wales and The Netherlands. The size of the
change was related to the teacher’s motivation for engaging in the SDA project. The main factor in
facilitating change in understanding and confidence was found to be the availability of high-quality
project resources.

The evaluation report was presented to senior managers at Practical Action, and helped give them a sense
of the role of global learning within the wider organisation. Use of an external, academic evaluator meant
that the report was seen as more objective, lending the project greater credibility within the organisation.
The report’s recommendations also fed into the education department’s annual and longer term planning,
helping to focus their priorities around policy influence and support to teachers through training.

Find out more:
To find out more about the SDA and Practical Action’s work, contact Bren Hellier
(Bren.Hellier@practicalaction.org.uk).

To find out more about the evaluation contact James Pitt (Jp24@york.ac.uk). More details of the evaluation
have been published in Pitt, J. and Lubben, F. (2008). ‘The social agenda of education for sustainable
development within design & technology: the case of the Sustainable Design Award’. International Journal
of Technology and Design Education, 19(2), 167-18.
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Online questionnaire to assess global learning through a soap opera
Makutano Junction (MJ) is a Kenyan-produced TV soap opera, watched by over seven million viewers in
Kenya alone. Like BBC Radio 4’s The Archers, MJ was conceived as a means of disseminating information,
and issues such as income-generation, mental and physical health, and rights and responsibilities are
incorporated into the storylines. The soap’s producers,Mediae, teamed up with Just Ideas to bring the
soap to UK schools. Working with Development Education Centres they achieved their objectives of
providing teaching materials to accompany the soap opera and supporting teachers across the UK to use
them through workshops and individual support.

Suitable for Key Stage 3 and 4 and for use in subjects such as Geography, English/Drama, Media Studies,
ICT and Citizenship, the resources can support a school in developing a global dimension across the
curriculum. The aim was to increase students’ understanding of issues of development and
interdependence. Intended outcomes included greater awareness among students of the Millennium
Development Goals and of similarities and differences of lifestyles and issues faced in UK and Africa,
increased positive action for development and increased critical analysis of images of development and
Africa.

Before and after using the MJ activities, teachers involved in the project were requested to ask their
students to complete a brief, online questionnaire, designed to probe their knowledge, beliefs and
understandings in relation to the intended learning outcomes of the project. For example, students were
asked to list five words that came into their head when they thought of Africa, to select from a list of
actions the things they do to make a difference to the world, what they think of the MDGs, and to identify
the biggest killer in Africa. In total, the questionnaire was completed 825 times by students from 12
different schools.

The survey provided results which Mediae and Just Ideas were able to use to show the project’s funders
that involvement in MJ activities led to changes in students’ associations, knowledge and sense of efficacy.
For example, students who had been involved in MJ activities were less likely to associate Kenya with
misery, violence, drought and poverty and less likely to agree that ‘there is nothing we can do about the
global HIV/AIDS crisis’. There was a 16% rise in the number of students who agreed that ‘there are things I
can do to tackle poverty’ (see diagram below).

The use of before and after surveys does not make it possible to prove that it was the MJ activities which
caused these changes. However, repeating the questionnaires over a short period of time and directly
before and after the activities helped to isolate the cause of change to some extent. The evaluators were
also aware that the nature of the questionnaire only allows for simple responses to specific questions and
so does not allow for a detailed evaluation of the range of learning outcomes that MJ might have
produced or the long term impact of the project.

Find out more:
Read more about the Makutano Junction project at www.makutanojunction.org.uk

The full results of the evaluation are available at
www.makutanojunction.org.uk/images/stories/reports/MJ-evaluation.pdf

There are things I can do
to help tackle poverty.

I do care about poor people
but there is nothing I can do.

Poverty is not my problem.

Done any MJ activities Not done any MJ activities

67%

51%

28%

39%

6%

10%

0% 10% 20% 30% 40% 50% 60% 70% 80%
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Participatory evaluation in the classroom
Between 2006 and 2009 Cheshire Development Education Centre (CDEC) – Developing Global
Learning ran a project entitled ‘Millennium Development Goals: Working With Cheshire Schools’, which
aimed to raise awareness and understanding of the MDGs (Millennium Development Goals) among
teachers and young people.

A key element of the project was to use participatory evaluation techniques to explore students’
knowledge, understanding, feelings, perceptions and ideas for investigation and action. CDEC wanted to
develop teachers’ knowledge of, and confidence with, participatory evaluation activities and so at termly
project meetings and events with students a range of different activities were modelled:
• Brainstorm based on a stimulus material (an MDG poster or statement) and stimulus questions (What
do you know? What do you feel about it? What would you like to do next? How can you experience the
issue?).

• Trigger photo or issue. A photograph, issue or statement is placed in the middle of a page, with pre-
prepared questions arranged around it (for example, How does it affect people in your local area? How
does it affect the environment? What are the solutions to it? How is this a global issue?).

• Ranking. This activity could take the form of a values continuum or diamond ranking. For the values
continuum, a statement is read out to students and they arrange themselves along a line across the
room from Strongly Agree at one end, to Strongly Disagree at the other. A diamond ranking challenges
students to rank nine statements or issues in a diamond shape according to the importance of each
statement.

• Voting on issues. A range of issues (racism, crime, bullying, refugees, HIV/AIDS etc) are pictured or
written on cards. Students are given dot stickers and asked to place their dot on the issue they think is
most important, or the issue they think their class can make the most difference to. Alternatively, the
issues can be written on worksheets, and students asked to complete a grid.

• Feelings wheel. Ask students to identify their feelings about a particular issue (happy, scared, angry, sad,
thoughtful, satisfied...) using a wheel shape and pointer.

• Problems tree. Students are challenged to explore and share their ideas about an issue, based on the
shape of the tree. They write the issue on the trunk,
the effects on the branches, and the causes on
the roots.

Teachers were encouraged to use what they found from
the activities to plan their unit on the MDGs,
responding to students’ existing knowledge and
attitudes. CDEC also encouraged teachers to revisit the
activities at the end of the unit of work, to explore
what their students had learnt. This information could
then be fed into planning the unit for the next year.

Giving the teachers ownership was fundamental to the
project, but made it difficult to track the ways in which
they used the participatory evaluation activities and
the findings. One challenge was that some teachers
were nervous about the process because it could mean re-planning their unit of work on short
notice to better fit students’ interests and needs. However, generally the activities were received really
well; it was felt that they really encouraged deep thinking around the issues among students, as well as
providing important insights for teachers about their students’ learning. In this way, the evaluation was an
integral part of the learning of the project, rather than just an additional element ‘bolted-on’.

Find out more:
More details of the Millennium Development Goals Project and the participatory evaluation techniques
described here can be found in CDEC’s publication ‘Going for Goals! A toolkit for teaching and learning
about the Millennium Development Goals’, available at www.cheshiredec.org/html/publications.htm
Find out more about CDEC – Developing Global Learning at www.cheshiredec.org or contact them at
info@cheshiredec.org
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Analysing and storing information
There is a range of ways to analyse information – some are more academically rigorous than others, some
more focused on quantitative methods than qualitative methods and vice versa. We recommend that
you be clear about what type of analysis you are doing and have some rationale for the choice you make.

In practice, the process of analysis begins before you have all your data ready to analyse. As you collect
your monitoring information you will spend time organising it and, through re-visiting your initial
evaluation questions, consider how the evidence you have gathered can be used to answer these
questions.

When you come to the end of your data collection, we recommend you take the steps below. Each step
is important and requires time allocated to it to do it properly.

For most evaluations it is sufficient to use common spreadsheet software for basic quantitative analysis,
and to use basic wordprocessing software to store qualitative information. However, there are other
packages that may help you store and analyse data more effectively. A real-world case example
illustrating how staff at Oxfam collect and store their data in a bespoke software package can be found
on page 31.

,

1. Familiarise yourself with all the data collected
Read through the information, fill any gaps (eg, find any missing information if possible).

3. Interpret and draw conclusions
Asking yourself ‘so what?’ will help to give meaning to the data you have analysed and
described. For example, is the 75% increase in understanding among teachers a good or
bad achievement? What has it been in the past? What was the expected result? How
can you explain the rise or fall?

4. Make recommendations
Thinking about the practical consequences that emerge from the information you have
described and interpreted will yield various recommendations. Some of this may be for
learning or for action; some may be short, medium or long term. Not all evaluations
require recommendations but they can be worthwhile, especially if produced
collaboratively (for example with key stakeholders).

2. Analyse and describe your data
The type of data you have collected will determine whether you use quantitative or
qualitative data analysis techniques – as described on page 30 - or both. You will then
be able to collate, analyse and describe the findings that emerge from the information
collected, eg, 75% of our teachers said that they have a greater understanding of how
to include the global dimension within their curriculum.
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Quantitative data analysis is used to deal with information collected through quantitative methods. For
example, when you have tick boxes on a questionnaire you can count up responses and present statistics
such as frequencies, averages, trends and so on.

You can also carry out a quantitative analysis of text data by using a coding framework. For example, if
you provide space at the end of a questionnaire for people to give suggestions for improvements, when
you come to analyse the data you could identify different types of response, giving each type a code.
You can then assign codes to each response (one response may get more than one code) which you can
then count up and treat as if it were numerical data. For example, code ‘v’ for comments to do with
improving the venue for training; code ‘m’ for better materials and resources, and so on.

Qualitative data analysis is used for information collected through interviews or other methods where
the information is mainly text. For example, you might ask a group of students to draw a map of how
they relate to certain people or places, and then use these maps as the basis of semi-structured
interviews with the students. The transcribed recordings of the interviews, together with the map, would
be analysed qualitatively. The most common way of doing this is by finding themes and patterns in your
respondents’ views. You may already have a sense of what these themes are or you may let them emerge
from the data. Either way, these themes provide a framework for categorizing the data into groups of
quotes and ideas that are relevant to your evaluation questions.

How to communicate and use your evaluation findings
Most evaluations are presented as a written report but there are other ways to share findings. For
example:

• make a presentation at a meeting, or a specifically organised seminar

• design an eye-catching poster with the key facts and figures

• produce a script for a dramatic telling of your findings

• appeal to the media, eg press release, radio broadcasts

• post on your website or feature in your monthly newsletter.

Selecting the most appropriate format for conveying your findings will depend on various criteria
including:

• permanence – if you are doing an evaluation ‘for the record’, a written report is almost non-negotiable

• accessibility – a drama or poster will potentially attract more eyes; hyperlinks in documents can help
get the reader more quickly to areas of interest in your report

• sensory impact – giving a verbal presentation and having a question and answer session is likely to
ensure that people retain more of the information.

Remember that disseminating your findings is no guarantee that they will get used to improve service
delivery or to influence policy or other decision makers.

So it is worthwhile considering:

• involving key stakeholders to review the draft report and give them the opportunity to provide
feedback and discuss any surprising findings

• a communications strategy both for within the organisation and externally so that your evaluation
findings get used

• having a plan of action to get the recommendations implemented

• setting learning sessions, for stakeholders to reflect on the findings and make changes to improve in
the future.
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Counting Oxfam’s Outcomes Together (COOT)
Oxfam works with people around the world to respond to emergencies and find lasting answers to chronic
poverty. In the UK, the charity works to engage the public on development issues, including through their
work with youth, schools and communities. As well as a central office in Oxford, Oxfam has offices across
the English regions and in Scotland and Wales, and works to balance locally-appropriate work with this pan-
UK reach. Oxfam sets targets for political change for its campaigns work and the intended outcomes of
each team are nested within these. Staff use an internet database called Counting Oxfam’s Outcomes
Together (COOT) to record and store monitoring information across the UK Campaigns department.

To take one example, for a recent submission to the Department for International Development, Oxfam
committed to reporting on a number of outcomes of its work with young people across the UK, including
the following:

‘An increase in the number of young people taking pro-poor action via Oxfam and its partners’

‘Specific cases are documented where young people involved with Oxfam and its partners
demonstrate increased skills for effective pro-poor change’

Across the regions and nations, Oxfam’s work with young people varied and included school conferences,
campaign activities, youth boards, guest speakers, a youth change award, groups and teacher resources. To
collect data across these activities, staff regularly logged ‘actions’ taken by young people on the COOT
database system. In addition, young people involved in four case study groups were asked to indicate the
extent to which they agree/disagree with four standard statements:

• I have a personal responsibility to do something about poverty

• I can do something that makes a difference

• I am too young to make a difference

• Giving money is the only thing I can do.

Depending on the project, this data was collected in a number of different ways, for example:

• Young people were simply asked to raise their hand if they agreed with each statement.

• Young people were asked to fill out a ‘tick-box’ sheet indicating whether they agreed strongly, agreed
slightly, disagreed slightly, disagreed strongly or neither agreed nor disagreed with each statement.

• ‘Run to the spot’ activity. Four corners of the room were labeled agree strongly, agree slightly, disagree
slightly, disagree strongly and the centre neither/nor. The four statements were read out, and students
asked to run to the corner of the room they most identify with.

• Young people were interviewed by telephone – which enabled their answers to be explored in greater
depth.

Rich case studies that emerged were transcribed into documents and saved both on standard shared drives
and COOT, and ‘actions’ taken by young people were inputted and stored directly onto the database.

Storing data on COOT in this way has had many advantages: over time a large pool of data has collected,
and this can be drawn on and analysed in various ways, for formal reports and informally by team members
wanting to monitor their own progress. In terms of challenges, while the range of rich case studies of young
people’s learning through Oxfam’s activities can be stored on the system, they are not easily searchable in
the same way as the quantitative material, and Oxfam is working on how they can best utilise this rich
qualitative material.

Find out more:
To find out more about Oxfam’s approach to monitoring and evaluation as part of their UK-based public
engagement and campaigns, contact Kimberly Bowman (KBowman@oxfam.org.uk).
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Below are some dos and don’ts to consider when producing a written report.

Do
• remember your audience and the key evaluation questions – you may need to produce different
editions for different audiences though the substance will remain the same

• plan out the structure of your report before you begin writing

• keep your report short, including only what the reader really needs to know

• use plain English and avoid jargon

• use a readable font

• include one page of key messages and up to three pages of an executive summary

• use tables, charts and diagrams to break up the text

• use quotes, narratives and case examples to bring your findings to life and to convey complex
information in an understandable way

• balance positive and negative findings – leaving out negative points will discredit your evaluation

• present negative findings as learning points

• maintain the confidentiality of your respondents

Don’t
• include information that is not relevant to the evaluation questions you are trying to answer

• write in a way that is too academic and dense

• include acronyms and abbreviations without explanation

• forget to put the date of the period of the evaluation as well as the date of the report. These may
not be the same, for example, ‘A summative evaluation in 2010 to cover the period 2007-2010’
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Monitoring and evaluation framework
You might find it useful to consolidate all the various elements of your monitoring and evaluation plan
into a monitoring and evaluation framework.

Specific aims

Aim 1

Aim 2

Outcomes Outcome
indicators

Information
collection
tools

When will the
information be
collected and
by whom

How to report
and use the
information

Objectives

Objective 1

Objective 2

Outputs Output
indicators

Information
collection
tools

When will the
information be
collected and
by whom

How to report
and use the
information

Adapted from www.ces-vol.org.uk/framework
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Your monitoring and evaluation checklist

Have you thought about the following questions.. Find out more
on page..

Will an external evaluator or self-evaluation approach work best for your project? 6

What approach, or blend of approaches, to evaluation will you take? 8

Who is your evaluation for? What does your funder need to see, and what would be 7
most useful for you?

When will be best to collect monitoring information and when will you use this to 8
evaluate your work?

What will your evaluation focus on? Will you evaluate at project or programme level? 6
Will you focus on inputs, processes, outputs, or outcomes?

What are your aims and objectives? How do they link together and relate to the 13
overall vision of your organisation and needs of users?

What are your intended outcomes and outputs? Are they in line with your aims 14
and objectives?

Have you set measurable indicators that will provide useful clues on your progress 14
towards your planned outcomes and outputs?

Have you turned your indicators into questions and statements that can be used to 21
collect the kind of data you want?

Will you set targets against your indicators? 21

Of the many data collection tools available, which tools or combination will work 25
best for your project and evaluation? When are they best used?

How will you select a sample of your users from whom you will collect information? 23

How will you store and analyse the data you collect? 29

How will your evaluation be reported so that it is most useful for you and your 30
stakeholders?

How will you use the findings from your evaluation in planning your work going 30
forward and to influence others?
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Where to find out more
CES. Becoming more effective: an introduction to monitoring and evaluation for refugee community
organizations. Available online at: www.ces-vol.org.uk/becomingmoreeffective

CES. Discussion paper 4: Involving service users in evaluation. Available to order at:
www.ces-vol.org.uk/discussionpapers

CES. Monitoring and evaluation resource guide, containing over 100 online and published books, tools,
discussion papers and factsheets on all aspects of evaluation. Available at:
www.ces-vol.org.uk/resourceguide

CES. Practical monitoring and evaluation: a guide for voluntary organisations (3rd edition).
Available to order at: www.ces-vol.org.uk/publications

CES. Quality and evaluation in voluntary and community organisations, Guidance paper 1: How to cost an
evaluation. Available online at: www.ces-vol.org.uk/downloads/guidancepaper1-422-430.pdf

CES. Quality and evaluation in voluntary and community organisations, Guidance paper 2: What to
include in an evaluation brief. Available online at:
www.ces-vol.org.uk/downloads/guidancepaper2-423-431.pdf

CES. Your project and its outcomes. Available to download at: www.ces-vol.org.uk/publications

Information Commissioner’s Office. Information on the Data Protection Act, available online at:
www.ico.gov.uk/for_organisations/data_protection.aspx

National Youth Agency. Capturing the evidence by Hilary Comfort, with Bryan Merton, Malcolm Payne
and Wendy Flint. Available to order at: www.nya.org.uk/catalogue/ebooks/capturing-the-evidence-
tools-and-processes-for-recognising-and-recording-t

Reading International Solidarity Centre. How do we know it’s working? A toolkit for measuring
attitudinal change in global citizenship. Available to order at:
www.risc.org.uk/education/risc_publications.php

UK Evaluation Society. Good practice guidelines. Available online at:
www.evaluation.org.uk/resources/guidelines.aspx
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Appendix 1: Summary of case examples

Title How do we know it’s working? Page 10

Organisation Reading International Solidarity Centre

Project evaluated ‘Global Schools Project’, a four year partnership with four primary and two
secondary schools, providing support for embedding global citizenship in each school

Whose learning? Students (from primary through secondary)

Why did we include RISC used a set of engaging, participatory activities in the classroom to both support
this case example? students’ learning and measure attitudinal change

Title An open approach to exploring returned volunteers’ experiences Page 12

Organisation VSO (with the Development Education Research Centre, Institute of Education, as
external researchers)

Project evaluated VSO places volunteers on work placements in 44 countries worldwide. This research
explored returned volunteers’ changing motivations and engagement in development
awareness work

Whose learning? Adult volunteers with VSO returned from placements overseas

Why did we include The Development Education Research Centre adopted an open research-based
this case example? approach to this study, without a pre-defined set of outcomes

Title Exploring the most significant change Page 15

Organisation North West Global Education Network

Project evaluated The creation of Local Learning Networks of Schools (LENS), aiming to embed the
global dimension in schools through a process of shared peer learning and activities

Whose learning? Teachers

Why did we include The adaptation of the Most Significant Change approach used by NWGEN was
this case example? participatory and accessible in nature, engaging a range of stakeholders, and open in

approach, allowing unexpected and thought-provoking themes to arise

Title Steps to resilience Page 19

Organisation British Red Cross

Project evaluated Humanitarian education activities across the country, responding to local needs

Whose learning? Young people

Why did we include The British Red Cross has developed a set of intermediate outcomes that contribute
this case example? towards resilience. The focus of evaluation is identifying the way in which projects are

intended to contribute towards these outcomes - appropriate data collection tools are
then selected from a wide range

Title Measuring teachers’ attitudes towards global learning Page 22

Organisation Liverpool Hope University, Merseyside Window on the World, and Liverpool World
Centre

Project evaluated A project embedding a global dimension into initial teacher training at
Liverpool Hope University

Whose learning? Trainee teachers

Why did we include The team used a process for developing this attitudinal audit which involved key
this case example? stakeholders as well as producing a tailored set of statements which could be used to

collect data
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Title Evaluating medical students’ learning about global health issues Page 24

Organisation Skillshare International and Leicester Medical School

Project evaluated Partnership work with medical schools to offer courses that explore global
development issues and their relationship to access to health care and health
outcomes

Whose learning? Medical students

Why did we include Skillshare and the medical schools they worked with used an attitude survey and self-
this case example? reflection activities to explore students’ learning in parallel to more traditional forms of

assessment and grading

Title The power of in-depth interviews Page 26

Organisation Practical Action (with the Centre for Innovation and Research in Science Education at
the University of York as external evaluators)

Project evaluated Sustainable Design Award Project, supporting A-level Design and Technology students
to explore environmental, economic and social issues

Whose learning? Teachers and other education professionals

Why did we include The 20-30 minute interviews carried out for this evaluation allowed in-depth
this case example? exploration of teachers’ viewpoints

Title Online questionnaire to assess global learning through a soap opera Page 27

Organisation Just Ideas and Mediae

Project evaluated A project bringing Makutano Junction, a Kenyan soap opera, to schools along with
accompanying resources

Whose learning? School students

Why did we include Just Ideas and Mediae used an online questionnaire to collect quantitative data from a
this case example? large number of young people

Title Participatory evaluation in the classroom Page 28

Organisation Cheshire Development Education Centre – Developing Global Learning

Project evaluated The project ‘Millennium Development Goals: Working With Cheshire Schools’, which
aimed to raise awareness and understanding of the MDGs among teachers and young
people

Whose learning? Students

Why did we include The project flexibly used a range of participatory activities in the classroom for
this case example? exploring young people’s perspectives

Title Counting Oxfam’s Outcomes Together Page 31

Organisation Oxfam

Project evaluated Work of youth and schools team, including school conferences, campaign activities,
youth boards, guest speakers, a youth change award, groups and teacher resources

Whose learning? Young people (in and out of school)

Why did we include Oxfam has developed COOT, an example of an online system for collecting monitoring
this case example? information across the organisation prior to evaluation
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Appendix 2: Challenges with outcomes monitoring and evaluation
There are potentially several challenges with monitoring and evaluating the outcomes of your work – some of
which are discussed here, along with suggested solutions.

Challenge Timing: when is it best to ask for participants’ feedback? What if you miss collecting
baseline information?

Suggested solutions • Ideally, to capture outcomes, you need to collect information at least twice: once at
(or close to) the start of your work, during and at the end

• Find natural opportunities to ask monitoring questions, eg as part of a quiz during a
lesson, or at the end of a teacher training workshop

• If you miss the opportunity to get information at the start to give you baseline data,
then ask participants to reflect on their own progress against their perception of
where they started, eg ‘To what extent do you think your knowledge on climate
change has increased since the beginning of term? Mark this on a scale of 1-10
(where 1 is low, 10 is high)’

Challenge Consultation fatigue: what do you do about getting information from people who feel
they are being consulted all the time?

Suggested solutions • Explain and ensure that people know the purpose for which you are collecting the
information, eg learning, improvement, and/or accountability

• Acknowledge the time being spent by offering an incentive, eg a token or prize draw
• Discuss how the consultation can be made useful to the people from whom you are

gathering information as well as for your purposes, eg schools might find self-
assessment useful for their own internal evaluation process

• Provide the people who have given you information with a written or verbal
summary of the main findings from your evaluation

Challenge IT: what if you cannot afford to purchase a ready-made, state-of-the-art IT system?

Suggested solutions • Often standard packages such as Microsoft Excel and Access are sufficient for storing
monitoring data and creating graphs and charts for reporting findings

• There are free online packages, eg SurveyMonkey or Zoomerang, for collecting data
and they have inbuilt functions that create charts and graphs automatically

Challenge Staff skills: what if staff do not have the skills to carry out monitoring and evaluation
tasks?

• Consider training staff in techniques like interviewing and questionnaire design –
these skills are transferable to other aspects of their work

• You may want to enlist those members of staff who do have the skills to be peer
mentors/supporters of those that lack the skills or feel less confident

• Alternatively, you may want to bring in an external consultant to help build staff
capacity and/or carry out some of the more complex evaluation tasks

Challenge Budget: how much will this all cost?

Suggested solutions The cost of outcomes monitoring varies depending on a number of factors including:
the skills that might need to be bought in, IT requirements and the size of the
evaluation. As a rule of thumb we recommend that you reserve or ask for between 5-
10% of your project budget for monitoring and evaluation purposes. You can find
more information in CES Guidance Paper 1 (for details see the ‘Where to find out more’
section)
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Challenge Commitment within your organisation: what if your managers and/or colleagues do not
see the value of monitoring and evaluation?

Suggested solutions • Think about ways to get buy-in from managers and colleagues, as without this it will
be hard to effectively monitor and evaluate outcomes. Perhaps discuss the
importance of monitoring and evaluation for internal learning, better planning,
service improvement, as well as for accountability

• Find ways to champion the outcomes cause within your own organisation
• Choose a small piece of work to demonstrate the advantages of doing outcomes

monitoring so that people can see the value of this work

Challenge Attribution: how can you prove that the work of your organisation is what has made
the difference in the lives of the people you are working with? How do you know that
the outcomes were the result of your work?

Suggested solutions You may be able to show that you have delivered your work and that outcomes have
been achieved, but it is not always possible to show the direct link between the two so
the best you can do is:
• ask participants, staff and other stakeholders for their view on what they think

caused the outcome
• look at research on the subject
• use your own expertise and knowledge of your participants to make a judgement on

what has brought about a change in them
Ultimately, you have to accept that certainty and proof are never possible!

Challenge Long-term outcomes: how do you track the results of your work after the end of your
project funding?

Suggested solutions • Offer incentives for people to stay in touch
• Gain their consent to be followed up, select a sample and carry out follow up

calls/interviews

Challenge Credibility: will self-evaluation be seen as rigorous? How do you know when you’ve
done enough?

There are no accredited standards of evaluation or self-evaluation so the best you can
do is:
• be transparent and use robust, piloted methods for collecting information
• have a clear monitoring and evaluation framework
• consult with and involve (as appropriate) all your various stakeholders

Challenge Honest opinions: how do you know if people are responding to questionnaires or
interview questions ‘honestly’?

Suggested solutions • People very rarely lie outright, but they may bias their response from fear of
professional censure, a need to promote their organisation/themselves in a positive
light, a fear of losing future funding/services, or embarrassment

• Be aware of these possibilities and test out whether this may be happening, eg if you
use a quiz with a class of students and think they may be being influenced by their
peers, try out another method such as one-to-one interviews

• stress to respondents that you are really evaluating the effectiveness of your own
work so that you can improve your own performance, and not evaluating them as
individuals

• ensure that respondents realise their responses will be reported anonymously and
that they and/or their organisation will not be connected with any comments they
make
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Appendix 3: Monitoring and evaluation terminology
Aims are statements of planned change. They explain what difference you are trying to make in the lives of
the groups you are working with. An overall aim or mission statement sets the broad direction of change.
Specific aims are the component parts that, together, will help to achieve the overall aim.

Impact describes the broader, wider, longer-term effects of the services, products and activities you offer. It
is often about changes in your indirect as well as your direct user group. Intended impact is related to the
overall aim or mission but there may be unexpected or negative impacts.

Indicators are the criteria or ‘clues’ you can use to assess or measure the progress and success of your work.
They can be qualitative or quantitative, and should be stated in a neutral way to enable you to measure and
record the actual occurrence (as opposed to just increases or decreases). Example indicators are: number of…,
type of…, level of…, ability to…, etc.

Inputs are the resources and activities which are used in an organisation to create the services and products
offered. These might be IT, money, staff and volunteer time and skills, buildings, needs analysis and other
research.

Needs assessment is a form of evaluation activity used to identify the existing problems within a community,
the challenges faced by a user group, gaps in services and planned services and so on. Information on these
can be gleaned from a variety of sources including the user groups themselves, community stakeholders, local
libraries and organisations, as well as national statistics and online research.

Objectives are statements of planned areas of activity or service delivery. They explain what you plan to
offer or provide your user groups with in order to meet your aims. Aims and objectives should be linked – if
you want to meet a need and achieve a change, you have to provide a means of doing so.

Outcomes are particular changes you are hoping to achieve as a result of the outputs you provide. Often
there are several outcomes associated with each specific aim, which together build towards meeting that aim.
These are known as intermediate outcomes.

Outputs are the specific activities, services and products you actually propose to deliver. Often there is more
than one output for each objective.

Process describes the steps or tasks that are undertaken to turn the resources into products and services. For
example, training staff to facilitate workshops, or brokering partnerships with other agencies to produce
written material. It is also about the way in which things are done. For example, how a product or service is
delivered.

Targets are countable or measureable results that you are trying to achieve. They can be set against output
and/or outcome indicators.
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